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A longitudinal study of the reading habits and interests of 
children from 11 to 14 years. 
BROWN, Merril. 
Middlesex Po1ytechni,c 
M. Phil. 
Abstract 
Started 1975 
Completed 1980 
From the starting point of the Schools Council Working Paper 52, in 1975, 
a small-scale longitudinal study was carried out (1975-78) with 40 
children, a stable, homogeneous group from one primary school. Because 
of the composition of the sample no generalisations could be made to 
the child population as a whole. 
The survey studied the voluntary reading of the children in the sample. 
Data was collected by questionnaire, interviews, standardised tests and 
an attitude scale, devised by the researcher. Some of the findings were 
not unexpected, but several controversial issues arose in the small-scale 
study. The appropriateness of always using mean scores to examine this 
kind of data was discussed. It was questioned whether children in fact 
read less because they listed less books. 
Few children were non-readers. Children read more magazines and newspapers 
as they grew older. They were keen to read adult fiction. Boys gave up 
reading children's books sooner than girls did. Major influences were seen 
to be those of the media, of friends, of public libraries and of interested 
encouraging adults. Examples of different types of readers, presented 
as detailed case studies of individual children, comprised a major part 
of the study. 
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CHAPTER ONE 
INTRODUCTION 
1. Previous Research 
No full survey has been made of all the studies in children's reading 
interests. It is not the intention of the researcher to attempt such 
a survey, as such a task would be beyond the scope of this study. The 
reader is referred to Bamberger (1975) for a survey of the reading 
situation throughout the world, and to Whitehead (1977) for a survey 
of the more important studies of children's leisure-time reading 
interests. 
Richard Bamberger in Promoting the Readirtg Habit, a UNESCO publication, 
compares the readership of adults and children and notes that: 
"in almost every country (with the exception of the Soviet 
Union) usually twice as many children read as adults. The 
difference is even greater if one considers the difference 
between the life span of youth and that of adulthood: 7-16 
as compared to 17-70". (Bamberger 1975) 
Quoting Cleary's view (Cleary 1972) that the golden age of reading 
as a leisure activity lies between the ages of 8 and 13, Bamberger 
observes (Bamberger 1975) that it is not always possible to imbed 
in children reading interests and habits effective for a lifetime. 
In a separate section of his report entitled Tasks for Research, 
Bamberger writes: 
"It may be hard to believe but it is nevertheless true 
that systematic research on the important task of developing 
life-time reading habits hardly exists. For the past 80 years 
reading interests have been investigated, but the question of 
what can be done to awaken interests and strengthen habits 
has been ignored". (Bamberger 1975) 
In the first chaPte~; Children and their Books (1977) Frank Whitehead 
presents a comprehensive summary of the studies in children's reading 
interests up to 1970. 
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In all the more important studies mentioned by Whitehead (1977) 
researchers have been concerned with large scale surveys with large 
numbers of children. Some of the surveys in the United States dealt 
with vast numbers of pupils. Of the three surveys in the 1920's the 
most ambitious was by Washburne and Vogel (1926) involving over 36,000 
children in 34 schools. A survey by Lazar in 1937 involved 4,300 
children. Another survey by George Norvell in 1950 collected data 
from 50,000 children. 
In Great Britain the numbers of children involved in surveys were not 
as vast as those in the U.S.A. Jenkinson's survey of 1938 involved 
1,570 boys and 1,330 girls. Jenkinson's questionnaire was also used ~n 
New Zealand by W.J. Scott in 1942, with a sample of 3,932 pupils. 
In his survey of previous research Frank Whitehead focused mainly on 
the large scale surveys in Great Britain since 1955, as these had most 
relevance for the Schools Council Study. Commenting on the studies by 
Carsley (1975) Lane and Lane (1967) Leng (1968) and Taylor (1970) he 
concluded that as all British surveys had been "local in scope and 
limited in scale" there was a need in the 1970's for a national survey. 
Carsley's study (The Interests of Children in Books, 1967) dealt only 
with one age group, 10-11 years. The study by M.J. Lane and K.A. Furness-
Lane (1967) was conducted in one girls' Comprehensive school in London. 
Leng's study (Children and The Library, 1968) only involved children who 
were members of a public library. Taylor's study (1970) was carried out 
in four schools in the North Midlands, two grammar and two comprehensive 
schools. 
Thus the Schools :ouncil was the first national survey of its kind ~n 
Great Britain. The team wanted to draw a sample "large enough and 
representative enough to justify generalising the resultant findings to 
the country's children at large". The main part of the investigation 
was the use of a written questionnaire with some 8,000 children in 381 
schools in England and Wales. The study drew on a national cross-section 
children at 3 age levels, 10+, 12+, and 14+. The questionnaire was 
administered in March 1971. An interim report appeared in January 1975 
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(Schools Council Working Paper 52) and the full report was published 
in November, 1977. The Schools Council team was most concerned with 
the amount of the childrens' voluntary book reading. In the 
questionnaire the children were asked to list any book or books read 
voluntarily in the previous month. 
The report states that the findings, in relation to this question, 
indicate a decline in the amount of reading done by children in 1971, 
compared with that of the children in the Jenkins.on survey of 1940; 
and also indicate a decline in the amount of book reading by children 
as they grow older. The report stresses the "disturbing" aspect of 
the number of non-book-readers (i.e. children who listed no books read 
in the previous month). The percentage of non-book-readers increased 
with the age of the three groups studied. Among the girls it was 9.4% 
at 10+, 23.3% at 12+, rising to 32.4% at 14+. Among the boys the 
£igures were 15.8% at 10+, 32.2% at 12+ and 40% at 14+. 
At the other end of the scale, half of the children at 10+ and one third 
of the children at 14+, had read 3 or more books in the previous month. 
The average number of books read by each child in the sample ranged from 
2095 at 10+, through 2.21 at 12+ to 1.95 at 14+. 
The three factors identified in the report as those most strongly 
identified with the amount of book reading, were sex, social class and 
ability and attainment. The findings of the report indicated tha{~~all 
ages girls read more than boys and there were fewer non-book-readers 
among the girls than the boys. Also in all groups, children with 
fathers in non-manual occupations read more than those with fathers in 
manual occupations. In all groups those children rated high for 
abi 1i ty and attainment tended to read more books and there w'ere fewer 
non-readers among them. 
The report discussed home and school variables associated with book 
reading, and the diversity of the reading of the children in the survey. 
It also examined the amount of the children's television viewing, a 
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factor not taken into account in previous studies. The report has 
been subject to some criticisms. After the appearance of the interim 
report (Schools Council Working Paper 52, 1975) Jenkinson, writing in 
The Use of English (1976) criticised the design of the research, regretting 
that it was restricted to the age groups 10+, 12+ and 14+ and suggesting 
that it was wasteful to lose the opportunity presented to gain information 
from the 16+ and 18+ groups. He thought the team might have sounded a 
wider range by choosing 11+, 13+, 15+ and 17+. 
Mark Jenkinson in the same issue of The Use of English (1976), asks 
"Does it help teachers?", suggesting that it is a weakness of the report 
that it fails to particularise helpfully about good practice. 
In the final report of Children and their Books (1977) the Schools 
Council research team acknowledged that any survey of this kind must 
have limitations. Some of these are mentioned in the relevant sections 
of this study. In the conclusion of the Schools Council report, Frank 
Whitehead suggests that the survey should be seen as an exploratory one, 
and expresses the view that it will have established a baseline for 
children's voluntary reading, which may serve as a starting point to 
further small-scale research, and as a guideline for monitoring, at 
regular intervals, this aspect of children's reading, recommending that 
the survey should be repeated in 1981. 
The team also acknowledged that the method used did not allow them to 
draw any firm conclusions about causes which produce changes in reading 
patterns from one age to another. In the penultimate paragraph of the 
study, Frank Whitehead writes: 
"We suggest that what is needed nmv is the longitudinal study 
of a much smaller number of children, in order to follow 
through their reading over a period of several years and 
thereby establish the specific determining influences, whether 
in home, neighbourhood or school, that effect changes in 
children's reading habits and tastes. The insight and 
understanding to be gained from such a longitudinal study would 
be of great practical value to both teachers and children's 
librarians." (Whitehead 1977) 
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It may be that what is needed is not one longitudinal study but 
several studies as anyone small-scale study must have its own 
limitations of a regional character. 
Since the Schools Council study in 1971, there have been several 
studies of various kinds in Great Britain which may add to the 
interest of the findings of the survey. A survey of children's 
reading habits was undertaken by the National Council of Women in 
19]5. Surveys of adult reading interests in Britain were made by 
Euromonitor in 1975 and again in 1979. Of smaller studies some 
dealt with certain aspects of children's reading, some with certain 
age groups, and some are still in progress. 
Sma11~sca1e research studies since 1971 
The report of the survey of children's reading habits, undertaken by 
the National Council of Women in collaboration with the National Book 
League, appeared in 1975. Questionnaires were divided into two age 
groups, one for children aged 5-11 (answered by parents) and one for 
children aged 11-16 (answered by children). Just under 500 question-
naires were returned for each group. In a short summary of the most 
important points, the report states there was a high level of interest 
in books among the population surveyed, but that there was a strong 
sampling bias, with 70% of the children coming from homes with fathers 
in non-manual occupations*. The report stresses that there is a 
substantial minority in whose lives books mean little or nothing, and 
advocates certain action to promote wider reading of books among 
children (National Book League 1975). 
There was a Euromonitor survey of British reading habits in 1975 
(Euromonitor Publications 1976) and this was repeated in 1979. The 
surveys examined book ownership, the methods by which people obtain 
books, the types of books preferred by men and women, the most popular 
authors among men and women. The 1976 report had some references to 
* Registrar General's C1assification.1,2 and 3.1 
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children's reading, but these were brief and taken, somewhat haphazardly, 
from the Schools Council Interim report (Working Paper 52) and the report 
of the National Council of Women (Children's Reading Habits 1975). The 
report suggested that the British are losing any real enjoyment in the 
printed word, commenting: 
"In the 1960's almost everyone read a book at some time or 
another, but a grmving percentage of people now do not seem 
to read at all". (Euromoni tor 1976) 
The comment that a "growing percentage" of people do not read at all 
was reinforced by the figures in the Euromonitor 1979 survey. 
The 1975 survey indicated that 25% of women and 36% of men no longer 
read books as a recreational pastime. The comparable figures in 1979 
were 30% of women and 42% of men. Recreational activities recording 
participation were television viewing, radio listening and listening 
to records and tapes. 
In 1975, Margaret Clark's book, Young Fluent Readers, presented her 
study of 32 children who were considered to be fluent readers by the 
age of five, and to be ~eyond the risk of subsequent failure. The 
study includes an account of the children's home background, school 
progress, and performance on a number of reading tests at two-yearly 
intervals. One of the crucial issues in a child's reading development, 
which emerges from this report, is the influence on the child of an 
interested adult who has the time and enthusiasm to help the child with 
his}or her reading. Dr. Clark writes: 
"The richness of support for education which these families 
were providing was not measurable on scales such as social 
class, father's occupation, father's education, mother's 
education - or even the number of books in the house •••••••• " 
(Clark 1975) 
Two other studies appeared in 1975. Janet E. Thirwe11 made an 
investigation into the reading of fantasy at Secondary school level, 
with special reference to British Isles titles since 1957. Her study 
includes some opinions of the children on some of the books, and some 
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adolescent views on fantasy. 
Helen T. Allen (1975) made a study of the reading habits of a group 
of 14 to 16 year olds of limited ability in Birmingham. Her report 
examines the relationship of reading habits to early reading experience, 
to ability and to school background and examines reading as an adolescent 
activity. Allen says that most children become reluctant readers at 
the time of leaving junior school and entering secondary school, and 
she tentatively suggests that this may happenli the wrong books are 
provided at a crucial stage in the child's development, that is, at 
the beginning of adolescence. At this stage of upheaval it is possible 
that reading will playa secondary role. However, it can, suggests Allen, be 
a positive help to the child. 
"At precisely this point creative reading can provide its 
greatest service - that of giving insight into both the 
adolescent himself and the type of relationship he has 
with others." (Allen 1975) 
The report stresses the importance of providing suitable literature 
for adolescents, because they need to build up a group image and books 
can help them to identify themselves and their role in society. 
S. Ray (1979) made a study of the grmvth of critical attitudes tm.,ards 
Enid Blyton since 1936 related to her popularity amongst children. The 
report examines evidence of this popularity and suggests reasons for it. 
This is of interest in vie,., of the findings of this report on the 
popularity of Enid Blyton. 
M. Molyneux has made a study,in Northern Ireland, (1973-77) , of the 
teenage reading habits of a selective cross sample of secondary school 
children, with a critical assessment of their reading material. 
There are several studies still in progress. 
G. Rafferty has been studying the reading habits and tastes of groups 
of children in one Grammar School in Bognor Regis over a period of 
three years (1976-79). 
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J. Ewing, of Dundee College of Education, has been engaged in a 
two-year project (1977-79) on the measurement of attitudes to~vards 
reading of children from 8 to 15 years. 
At the University of Bradford, as part of the Bradford Book Flood 
Experiment, a three year longitudinal record was made of children's 
reading between the ages of 10 and 13 years (1976-79). 
Meanwhile the study reported here has been in progress since 1975, 
simultaneously with those of Rafferty (1976-79), Ewing (1977-79) 
and the Bradford experiment (1976-79). 
The suggestion in the Schools Council Working Paper 52 (Whitehead et. 
a1. 1975), that small-scale studies were needed to complement the 
findings of the national survey, was the starting point of this work. 
The researcher decided to work ~vi th a small sample of children, and to 
study their reading habits and interests over a period of three years. 
II. The starting point of the study. 
This study began in June 1975 when a pilot study was conducted with 
120 children in one year-group in their last year in the primary schoo1 9 
and then selected a sample of 40 children, from the 120 group, for 
longitudinal study. The 40 children in the sample were interviewed in 
July 1975, and then followed through their secondary schooling until 
july 1978. 
One aim was (as the Schools Council Working Paper 52 suggested) to 
follow through one small group of children over a period similar to 
the age group covered by the Schools' Council survey, and to attempt to 
identify factors which might be related to their reading habits and 
interests. It was expected that one of the main points of interest 
of the study would be a comparison of some pf the findings with those 
of the nation-wide survey. It was intended that the investigation 
should study some of the same factors examined by the Schools Council 
project. As the concluding remarks of the research team had indicated 
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in the Working Paper, a small, longitudinal study might examine "specific 
determining influences" that may effect change in reading habits, and 
the researcher was concerned to select for study those aspects which 
she considered could be studied in greater depth in a small-scale longitudinal 
work, and thus complement the work of the Schools Council team. 
When designing an instrument for use in the survey, the first seven 
questions, on the amount of comic and book reading, were the same as 
those on the Schools Council questionnaire. 
At the outset, it was envisaged that the main differences between the 
small-scale study and the large-scale survey would be, firstly, that the 
study would be longitudinal, secondly, it would be regional, and, thirdly, 
it would focus in more detail on a small sample of children. Thus some 
factors could be studied in greater depth than would be possible in a 
large-scale survey, and it would be possible to look at changes in the 
patterns of children's reading habits, and to identify some of the 
influencing factors, at home and in school, which for individual children, 
brought about these changes. 
Whereas the Schools Council survey looked at different groups of children 
at 10+, 12+ and 14+ the longitudinal study would follow the same small 
group of children from the age of 10 years to the age of 14 years, that 
is from their last year in the Junior school (June 1975) to the end of 
their third year of secondary schooling (July 1978). Obviously no exact 
parallels could be drawn bet~veen a small-scale study which was local and 
longitudinal, and a large scale project which was national, using a 
questionnaire administered once only, but the researcher was concerned 
with many of the same questions as those asked by the Schools Council 
research team. "What experiences, for instance, had led some children 
to abandon the reading of books by l4+? What experience or influences 
had led other children to move in their reading towards more mature or 
more high-quality reading?" 
This study was entering its third year (1977-1978) when the full report 
of the Schools Council project was published in November 1977. In the 
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report with the additional sentence "The answers we have put forward 
to such important questions as these must of their very nature be 
tentative and provisional", the original recommendation was repeated. 
(Chapter 7.35.). 
The researcher, like the members of the Schools Council team, can 
only put fonvard answers which are speculative and provisional. 
However, it is hoped that this small-scale study may, as the 
Schools Council team implied, offer some additional "insight and 
understanding" for its readers into at least some of the issues 
raised in the Whitehead report. 
Perhaps it will 41so raise some new issues. 
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CHAPTER TWO 
ELABORATION 
(i) Defining the area of study 
"A longitudinal study of the reading habits and interests of 
children from 11 to 14 years." 
This study was to be longitudinal, that is extending over a length 
of time. The researcher chose to make the study over a period of 
three years. 
The Oxford English Dictionary defines habit as a "settled disposition 
or tendency to act in a certain way, especially one acquired by 
frequent repetition cifthe same act". Thus, habit, seen as a settled 
practice, custom or usage, when applied, for instance, to a child's 
voluntary reading, is something which can be measured by means of a 
questionnaire administered more th~n once over a oericrl of' years. 
With this definition in mind one could say that the Schools Council's 
project title "Children's Reading Habits" was a misnomer, for if the 
word 'habit' implies frequent repetition of the same act, or a 
"customary manner of acting", it would not be possible to study habit 
once! As the children in the Schools Council survey completed the 
questionnaire once only, there is no certainty that the answers 
reflected anyone child's habit of reading. The Schools Council 
adopted, in their final report, the more appropriate title Children 
and their Books. 
The study of children's reading habits inc1udesa consideration of 
influencing factors, such as sex or school type. 
Secondly the study was to look closely at children's reading interests. 
The Oxford Dictionary gives one definition of interests as "feelings 
of concern for, or curios~ty about" something. 
The word interests, however, has varying definitions and interpretations, 
and it may be necessary to determine the sense in which the researcher 
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is concerned with them here. 
A.R. White (1964; 1967) has considered the analysis of concepts such 
as 'interest' in some depth, defining interest as: 
or 
" an inclination to engage in some one or more 
perceptual, intellectual, or practical act~v~t~es 
that are appropriate to the particular object of 
interest". (1967) 
"To feel interested in anything is to feel attracted to it; 
to feel inclined to give attention to it." (1964) 
P.S. Wilson (1971) also discusses various concepts of the term in 
relation to White's philosophy, concluding that interests are "a kind 
of inclination or disposition". He suggests that children's interests 
"are fairly settled disposition which they have to notice, to pay 
attention to, and to engage in some appropriate activity with certain 
sorts of things rather than others". (Wilson 1971) 
In a study of children's reading interests, this kind of aspect, being 
qualitative rather than quantitative, is more difficult to examine. 
The study of interests would, in the opinion of the researcher, involve 
a consideration of the child's personality, and also his attitude 
towards reading. It would include an examination of the titles of books 
listed as an indication of differences in personal choice and discussion 
with the child about the books read. 
(H) Aims of the Study. 
Certain aspects were selected for study. 
1) The extent of the children's voluntary reading over 3 years; 
2) the relationship of the following factors to the amount read, 
(a) sex (b) social class and and (c) ability and attainment; 
3) the influence of school type on the amount read; 
4) the amount of the children's voluntary reading in relation to 
the factors of personality and attitude towards reading. 
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(iii) Discussion of the aims of the study in relation to the 
Schools' Council report. 
1. To examine the extent of the voluntary reading of the 40 children 
in the sample. 
The first aim of the Schools' Council study was "to find out how 
much voluntary reading children do today". 
This study also aims to find out how much reading the children do, 
but also to look for changes in the patterns of their reading. 
The main differences between the studies are (a) that this study 
is local, (b) that it is longitudinal and (c) that the questionnaires 
were completed at different times of the year. 
2. To examine the influencing factors of (a) sex, (b) social class, 
(c) ability and attainment. 
(a) Sex 
The Schools Council team reported that of all the contributory factors 
"the first of these is sex - at all ages girls read more books than 
boys and at the same time there are fewer non-book readers among the 
girls than among the boys" (p. 273) • 
In the small-scale study the sample consisted of twenty girls and 
''''10. t~venty boys. There were ten girls,,1 ten boys in the mixed comprehensive 
school, matched with ten girls and ten boys in the sub-groups in 
other schools. Thus, it would be possible for the researcher to make 
a comparison of the amount of book reading done by the 20 girls and 
20 boys overall, then attempt a closer analysis of the sub-groups ~n 
different schools. In the t~vo single-sex schools this ~vould also be 
linked ~vi th the influence of school type, wi th 5 children in each school. 
(b) Social class 
The Schools Council survey found a positive association betweenfue 
amount of book .reading and social class. The report concluded that 
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"for the sample as a whole children whose fathers are in a non-
manual occupation are inclined to read more books than children 
whose fathers are in a manual occupation." For all the age and 
sex groups, except the 10+ boys, this finding was significant 
beyond the 0,1% level. (p.62). 
The Schools Council survey obtained a measure of the social class of 
the children by classifying the father's occupation in terms of the 
Registrar General's Classification. 
In this investigation the researcher used the same measure, choosing 
to make the same general division into Manual and Non-Manual in the 
same way as the Schools Council survey in order to compare the findings 
when the amount of book reading was studied in relation to the social 
class of the children. 
The researcher hypothesised that there would be a significant 
relationship between social class and the number of books listed. 
(c) Ability and attainment 
The researcher aimed to examine closely the relationship between 
ability and attainment and the amount of voluntary reading. 
In studying the factors of ability and attainment there seemed to be 
inherent weaknesses in the measures used by the Schools Council 
approach, which relied on teacher-rating. The survey asked teachers 
administering the questionnaire to rate each child on a five point scale 
for ability and attainment. The scale ranged from A(those capable of 
passing in four or five subjects at G.C.E. '0' level) to E (backward 
children - those needing remedial teaching). A footnote points out 
that only a large secondary school with a fully comprehensive intake 
would be likely to have children in all five categories, and that 
primary schools should do their best to apply the categories to their 
own circums tances (See Appendix IV Children and their Books, 1977) • 
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This would be particularly difficult for teachers of the 10+ group, 
as they were being asked to assess a child's capability to pass 5 
subjects at '0' level in 5 years time. 
It may be suggested that primary school teachers also have a different 
view of a child, seeing the child as a whole, whereas secondary teachers 
tend to be subject-orientated and would see the child in terms of his/ 
her ability in the subject (presumably English?). 
It seemed to the researcher that, if teachers were asked to rate children 
in this ''lay, at bes tit could be a rough guide for the purposes of 
assessment. Teachers views would be objective and also no distinction 
was being made between ability (i.e. the child's mental power) and 
attainment (or accomplishment) in school examinations. Within the 
smal1-sc,a~e study, the 40 children in the sample would be attending five 
different secondary schools, and, as the study was to run for three years, 
they would have three different year heads and sets of subject teachers 
during the period of the survey. Thus, firstly, it would be difficult to 
obtain a reliable statement of the child's ability by means of teacher-
rating, as different teachers would be involved in different years, and 
secondly, if one looked at attainment in terms of school examinations, 
results might fluctuate over a three-year period, in which the children 
were examined annually. Regarding the use of teacher-rating as a 
limitation, perhaps an inevitable one, of the survey techniques of the 
nation-wide survey, the researcher decided not to use the method of 
teacher-rating as a guide to either ability or attainment. The small 
longitudinal study would give scope and time for a more analytical 
approach, and it was decided to use standardised tests to measure 
intelligence, vocabulary and reading comprehension, rather than use 
teacher-rating;. 
Hypotheses 
In examining the number of books listed in relation to the three major 
factors of sex, social class and ability and attainment, on the baffis of 
previous research findings, the following hypotheses were formulated. 
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It was hypothesised that 
1. the mean number of books listed by the children over the three 
year period would decrease significantly, 
2. on each occasion, at six-monthly intervals, the mean number of 
books listed by the girls would be greater than the mean number 
of books listed by the boys, 
3. the number of non-reading pupils v70uld increase over the three 
year period, 
4. there would be a significant relationship between social class 
and the number of books listed by the children, 
5. there would be a significant relationship between ability and 
attainment and the number of books listed by the children. 
(3) To examine the influence of the school 
The report aimed (1) to look closely at the influence of the school and 
(2) to study differences in the pattern of the reading habits and interests 
of children in different schools. 
The School Council report had found that school type was "higlily important" 
in influencing the amount of book reading at 12+ and 14+. The team 
commented that some of the differences, for instance, that grammar school 
children read more than comprehensive school children, did not seem 
i:e-(l>}'. 
surprising. However, there 'vas one result which thel\stated ~vas "not one that 
we had expected, and it is not at all easy to interpret". This \vas that 
there were more non-readers in mixed schools than in single-sex schools. 
The report suggested possible explanations for these findings, but added 
that there might be other influencing factors which their analysis had 
failed to uncover. It was hoped to study this factor of school type in 
relation to mixed and single sex schools closely in the small sub-groups 
and compare ~\e findings with those of the School Council. Although 
the sub-groups were very small (5 children in each of the single-sex 
schools) it was possible that some other influencing factors might be 
identified. 
On the basis of the previous research, it was hypothesised that the mean 
number of books listed would be greater for the grammar school and fur the 
single-sex schools, than the numbers for the mixed comprehensive schools. 
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(4) To examine the amount of reading in relation to personality 
and attitude • 
To attempt to examine the factors of personality and attitude was seen 
as one of the most important aims of the study. A large survey could g~ve 
no indication of the strength of a habit, or of changes in habits. 
Both these aspects, of strength and change, are related to personality 
and attitude, and it was thought it might be possible to examine these 
factors in a small-scale longitudinal study, by interviews over a period 
of three years, and also by other measures, if suitable ones could be 
found. 
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CHAPTER THREE 
INITIAL STAGES OF THE INVESTIGATION 
(i) The Junior School used in the selection of the sample 
for the longitudinal study. 
A junior school in the London Borough of Enfield was chosen for the 
pilot study. The school, built in 1911, was in an urban area, serving 
a catchment area of terraced and semi-detached houses, many of them 
converted into flats and maisonettes. At the time of the pilot survey 
the area had an increasing non-British population. Turkish and Greek 
Cypriots, Indians, Africans and West-Indians, constituted 40% of the 
children in the fourth year of their junior schooling. 
Book provision in the school was good. Two wide corridors, one at 
each end of the school, housed all the school library books, fiction 
at one end of the school and non-fiction at the other. All books were 
grouped in categories in the non-fiction section. In the fiction 
section books were divided into four stages of difficulty, indicated by 
different colour coding. 
There ~vas a member of staff with a post of responsibility for the library., 
Each class had one session a week specifically to use the fiction library, 
and these sessions were always used by all members _ of staff. Children 
in the third and fourth years were allowed to change books at other times 
during the week and had easy access to the library area. In addition 
each classroom had a small class library, limited by lack of space, and 
each class had a box of annuals and comics to read in wet break times. 
The school used the Ladybird Key Reading scheme in the first and seco.nd 
years, and the Wide Range Readers in the third and fourth years. Children 
withdrawn from their classes for extra help with reading in the third and 
fourth years used the Griffin Pirate readers. These children had reading 
ages of less than 9.0 on the Schonell Graded Word Recognition test, 
which was administered to all classes twice yearly. 
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A spare classroom in the main building was used as a remedial reading 
room, and extra material had been purchased, including a Language 
Master machine. 
The school practi~ed a system of team teaching. At that time (1975) 
in the fourth year there were four full-time teachers for 120 children. 
Although the children were in 3 groups of 40 for their registration 
groups, for many lessons and activities they worked in much smaller 
groups.A 'floating' teacher took remedial groups several times a 
week, and had individual sessions with children with special 
difficulties. In addition, for part of the year children with high 
reading ages (over 13 on Schonell) were withdrawn from their classes 
for one afternoon a week for a session on children's books, which 
included various activities including group work, taping, writing 
reviews, and discussions of books and authors. 
(ii) The Pilot Study 
In June 1975 a questionnaire was administered to the 120 children in 
their fourth year in the Junior School. (for a copy of the questionnaire 
see Appendix I). The results were examined for the year group of 120 
children, then the results for the 40 children selected for the sample 
were extracted and compared with those of the year group. 
Of the 120 children, 69% said that they regularly got books from a 
public library. 31% did not. 5% of the children were members of the 
Puffin Book Club. They had joined not through school, but through 
outside influences. 35% of the children said they did not read comics. 
Most of the other children listed several com~cs. 
The most popular comicson the boys' list were Beano, Whoop~and Cor. 
On the girls' list the most popular comics were Jackie, Look-in and Jinty. 
The children were asked to name their favourite authors and favourite 
kinds of books and to say how they chose the books they read. The 
quest~onnaire findings are given in Appendix I and the favourite books 
and authors are mentioned at the beginning of Chapter 7, on Reading Interests. 
All children listed names of books read in school. Only 7.5% of the 
children had read no books out of school (3 girls and 6 boys). 10% of the 
children (10 girls and 2 boys) had read more than 10 books out of school. 
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22.5% of the children (25 girls and 12 boys) had read more than 10 
books in school. Both boys and girls reported books unfinished. 
About 10% of all the books listed by girls and 8% of the books listed 
by boys were left unfinished. The children had been asked to list illl 
the books they had read in the last term (not the last month as in the 
Schools Council Survey). This was not difficult for them as most of 
them had a record in their desks, and could easily check the natmes of 
the books they had read in school. As many of them had bought books 
from home into school to read they had listed these also. This system 
of regular record-keeping of leisure time reading had been set up by 
the teachers, and for many children was an encouragement to read more 
books. 
The 120 children listed a total of 1014 books read in school and 730 
books read out of school in the Summer Term 1975. The mean number of 
books per child read in school was 8.4 books, and the mean number read 
out of school was 6 books. The Schools Council reported a mean number 
of 2.95 books read in a month out of school by this age group (10+). 
Thus the figure of 6 books per child read by the end of June in the 
Summer Term (approximately two months) in this ~urvey in 1975 shows little 
difference from the figure for the national survey in 1971. 
(iii) Choosing a sample from the year group 
It was usual for at least half the children from this primary school to 
proceed to their 'linked' comprehensive school, which was the neighbourhood 
secondary school. 
The rest of the children obtained places in other schools in the Borough, 
mainly for reasons of parental choice. One or two children might take 
entrance examinations to outside schools, like the City of London school, 
or apply for denominational schools, like the Jewish Free School. 
It was decided to take one-third of the year group for the sample, as an 
appropriate number which could be handled in a programme of any intensity 
or duration. Even 40 was felt to be a large number for an investigation 
of this type. 
An informal survey of the reading interests of this year group of 120 
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children had already been conducted in the Autumn of 1974. This served 
as a preliminary to the pilot study, w"hich was carried out ~vith the same 
year group in June 1975. The children completed a questionnaire v7hich 
asked them to list the books they had read in the Summer Term 1975 
(See Appendix I). Following this a sample of 40 children WelS selected 
for longitudinal study. 
The researcher wished to study the factor of the influence of different 
schools, and it was necessary to make provision for this. The method of 
choosing the sample was random with certain constraints, to ensure 
representativeness and equal groups. Twenty children \vho were transferring 
to the 'link I school were matched wi th twenty children transferring to 
other schools. The method of ' matched pairs' was used, matching 20 pairs 
of children according to chronological age and reading age. Scores of 
the children on the Schonell Graded Word Recognition Test were available. 
The whole year group had been given the test, which was administered to 
every child by the same fourth year teacher in June 1975. The matches 
between children \vere made firs tly on age, to the same or neares t month 
of birth, and secondly on reading age. 
Throughout the report the 20 children transferring to the neighbourhood 
comprehensive school are referred to as the L Group. These are matched 
with 20 children transferring to 4 other schools, with 5 children in each 
school. These are referred to as the 0 Group throughout the report. 
TABLE I Groups and Schools in the survey 
Number of children 
Group L School I Nixed Comprehensive 20 I 
Group 0 School 2 SeiLecti;ve Grammar 5 
School 3 Girls' Comprehensive 5 
School 4 Mixed Comprehensive 5 
School 5 Boys' Comprehensive 5 
-------~ _._--_. __ ._._._-_ .... ------ -_ .. _-_ .... - --_ ..._-------- - - -_ ...__ .. __ .. _-_ ... - -.---
5 children were transferring to School 2, and 5 children to School 3, 
so these were matched, in the first instance, with 10 children from 
21 
School 1, the neighbourhood link comprehensive. In Schools 4 and 5 
there vlere more than 5 children transferring in each case, and the 
matches were made on the closeness of chronological age and reading age. 
The year group included 4 pairs of twins. There were t~'70 pairs of 
identical boy twins, one pair transferring to School 1, and one pair to 
School 5, and 2 pairs of non-identical Boy/girl twins, one pair transferring 
to School 4, and one pair separately to the two single-sex schools, 3 and 
5. With this unusual circumstance of 4 pairs of twins in this year group 
of children, it was thought that there might be advantages in including 
all 4 pairs of twins in the sample. Hith common variables in family 
background, each pair of twins could be examined in relation to other 
factors to be examined for the whole sample, and as there were differences 
in sex and ability and attainment for some of the t~¥ins the pairs could 
be compared and contrasted. 
Thus in the second stage, the twins were included in the sample. Then 
the remaining places were filled with the nearest matches on chronological 
age and reading age. 
The matched pairs were very close when they ~¥ere first chosen in July 1975. 
However, after the survey started, certain factors, beyond the control of 
the researcher, upset the matching. These were mainly concerned with 
children who left the district or transferred to other schools. In one 
instance, a boy from School 1 transferred to School 4 and another 
suitable match TNas found without difficulty, In other cases, ~l7here 
parents asked for late transfer, or left the district, the changes were 
more difficult to accommodate, and resulted in two pairs on the girls' 
list being considerably altered. This is the reason for the poor matches 
2/12 and 3/13 (See Appendix 2). 
Before proceeding with the investigation in the secondary schools, 
permission was obtained from the Chief Education Office of the London 
Borough of Enfield, from the head teachers of the schools concerned, 
and from the parents of the children selected for the survey. 
After this permission was granted, each child was interviewed. The 
purpose of the survey was explained to the children and information 
collected on family background, interests and hobbies. 
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(iv) Comparison of the sample of 40 children ,'lith the year group 
of 120 children. 
The mean chronological ages and reading ages were as follows: 
TABLE 2 
Mean Chronological Ages of the Year Group and the Sample Grou]) 
-
. 
GJ.rls Boys 
'lear Group (n = 120) 11 years 3 months 11 years !I 
----_. 
Sample Group (n = 40) 11 years 2 months 11 years 4! 
------------------
------_ .. _---
TABLE 3 
Mean Reading Ages on the Schone11 Hord Recognition Test 
Girls Boys 
.. ~ 
- ~------ .. .. 
Year Group (n = 120) 12.4 11. ~l 
. --~.------. ..... --............ _; .. 
Sample Group (n = 40) 12.5 12.7 
----
One noticeable difference in the tables is in the mean reading age of the 
boys in the sample cQ;!1pal:ed r\iit~l thR overall figure for the year grotm. 
This is due to the fact that very fevI children v7ho transferred to schools 
other than the link school had 10vl reading ages. nnly five of the 
children in the sample scored he1mv 11.0 on the Schonell test. Thus, the 
decision to use 4 sub-groups from different neighbourhood schools, to try 
to cover the range of se~ondary schooling, meant that there was less 
IS 
likelihood of chil~re~ 1:1.1e -·le.:l.-t~ er()uJ~ ell 11)\7 rc;acIinr; Df3es (beloH q.D) 
'Je-L'1g 1.:".clndeo in the sample. As there I"ere 12 boys outside the sample 
\vith low reading ages this accounted for the difference in the means. 
In extrac ting the ques tionnaire findings for the samp Ie (n 
comparing them Ivith the findings for the \vhol~year group (n 
LIO) and 
120) the 
differences between the amount of reading done by gir- ts and boys "Iere flO i:".d • 
'Ill;~ C ts t:'1'::: '\ -<1~ _ s '-~" ,-:lJ_ -'lO? I. :"2 L l= t,l(~. 1:-:0 ;~p.l ')r 3 :-10-
n t.he y~ar group Cj22 ti tIes out of 106(1) • The boys in the sample were 
listing just over a third of the books for the boys (238 titles out of 680). 
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TABLE 4 
Total number of books listed in school and out of school by girls and boys 
Girl B :..L 
In Out I Total t LrI Out Total I 
~ear Group (n = 120) 584 480 1064 43Q 250 680 
Sample (n = 40) 269 253 522 143 95 238 
- - .. -~ 
An examination of the mean scores (Table 5) of the number of books 
listed in school and out of school show higher mean scores for the 
children in the sample (n = 40) than for the children in the whole 
year group (n = 120). 
TABLE 5 
Comparisr~n of the mean scores of the number of books listed in school and 
out 0:.1; school. 
Ln School Out of School l 
Year group (n = 120) 8.4 6.0 
S.unple group (n = 40) 10.3 8.2 
Sample girls en = 20) 13.35 12.1 
Sample boys en = 20) 7.15 4.25 
The children in the sample had listed 760 books altogether in June 1975. 
0:.1; these 348 were read out of school, 253 by the girls and 95 by the boys 
(see Table 3.IV), the mean score of" the sample being 8.2 books per 
children, cornp&red with the mean score of 6 books for the whole year group. 
Thus it must be noted that in the term .preceeding the survey the girls 
chosen for the sample were listing more books than the boys, and that the 
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mean score for both boys and girls in the sample en = 40) was greater 
than the mean score for all the boys and girls in the year group (n = 120). 
In a comparison of favourite authors there were few differences between the 
sample and the year group. A detailed comparison will be found ~n 
Chapter 7. The favourite author was Enid Blyton with Michael Bond ~n 
second place on both lists. 
(v) Differences between the two groups in the Sample 
The method of choosing the sample meant that from the beginning of the 
survey there were differences between the group of children attendin~ 
the link comprehensive school (L group) and the children attending 
other schools (0 group). 
The fo llowing factoL:s may be noted. 
1. Parental choice 
The subjects in the 0 Group (other schools) were all children whose parents 
had, for various reasons, chosen to send them to schools other than the 
neighbourhood link comprehensive schools. 
2. Age 
The two groups were closely matched in chronological age. 
TABLE 6 
Mean Chronological ages of the 2 groups in the sample. 
8-----~ ~ -~ ~-,~,~-----~~--- w~·~,_~·_· __ ·_ ~ 
Girls Bovsj 
Sample Group L (n 20) 11 years 3 months 11 years 5 months 
Sample Group 0 en 20) 11 years 1 month 11 years 4 months 
3. Reading Age 
The two groups did not differ in reading ability, measured on Schonell 
Word Recognition Test, at the beginning of the survey in 1975. 
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TABLE 7 
Mean Reading Ages of the 2 groups in the sample 
Girls Bo 
Sample L Group (n = 20) 12.5 12 
Sample 0 Group (n = 20) 12.5 12 illyS .9 .5 
On the Schonell Test 65% of children in both the 0 and L Groups scored 
12 or over, and 35% of the children in each group scored under 12. 
4. Social Class 
The two groups differed in composition as regards social class, in that 
there were different numbers of children in each socio-economic group, 
as defined by the Registrar General's classification. Group 0 had 12 
children with fathers in non-manual occupations and 8 children with fathers 
in manual occupations. Group L had .5 children with fathers in non-
manual occupations and 15 children with fathers in manual occupations. 
There were no children with fathers in unskilled occupations. 
TABLE 8 
Percentage of children in socio-economic groups divided into non-manual 
and manual occupations. 
Q G:roup L Group 
Non-manual occupations 60% 25% 
Manual occupations 40% 75% 
-- ----- - -
5. Amount read 
The numbers of books listed by girls and boys in the 0 Group in June 1975 
were greater than the numbers listed by girls and boys in the L Group • 
A comparison of the mean scores for each group shows the greater difference 
for the girls. 
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TABLE 9 
Comparison of the Mean Scores of the number of books listed ~ Sllr) 
~n the Summer Term 1975 in the 4 sub- groups of girls and boys. 
In School Out of School 
Sub- Groups 
Girls 0 (n = 10) 16 . 0 15 . 9 
Ghls L (n = 10) 10 . 7 8 . 3 
Boys 0 (n = 10) 7. 3 4 . 9 
Boys L (n = 10) 7. 0 3.6 
I 
I 
For books read out of school, the mean score of the gllis in Group 0 was 
almost twice as many as the girls in Group L. The mean scores for the 
boys in Group 0 , and the boys in Group L were much closer . 
Thus it was noted that the girls chosen for the sample were listing 
more books than the boys, and that the children proceeding to the link 
school (Group L) were lising less books than the children proceeding 
to other schools (Group 0) with the differences between the groups 
being less marked for the boys than for the girls . 
It was evident that the large numbers of books listed by some of the 
gir ls were contributing to the high mean scores . For example, in the 0 
Group, three girls listed 32) 40 books and 31 books, and in the L Group, 
2 girls listed 21 and 18 books . None of the boys listed such large numbers . 
The gii rls who read a lot continued to list large numbers of books , 
and the high mean scores for the girls occurred throughout the survey . 
Thus, it is clear there were differences between the 2 groups in the sample, 
and also between the sample and the whole of the year group . The mean 
scores for the sample's listings were higher than those of the year group . 
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The sample contained no children with the lowest reading ages, and also 
had no children with fathers in unskilled manual occupations. 
At the end of the survey in June 1978 the researcher was able to trace 
57 of the other 80 children in the original year group, and these 57 
children completed the same questionnaire as the 40 children in the sample. 
Lt was found that the mean score for the sample were still higher than 
those for the other children. On that occasion the mean score forfue 
sample was 3.425 books and for the 57 children it was 1.965 books. 
The Schools Council had reported a mean of 1.95 books for the 14+ age 
group in their survey. This was a further indication that the particular 
composition of the sample would make it impossible to generalise any 
findings to the whole of the child population. 
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CHAPTER FOUR 
J1EASURES AND APPROACHES USED IN THE SURVEY 
Two approaches, a survey approach and a case study approach)were used. 
It was hoped that the two approaches would complement each other and 
provide an overall view of the reading habits of the children as well 
as detailed information on the interests of individual children. 
Nisbet and Watt (1978) comment on this method of research and agree 
that the twq, approaches can be used to complement each other, suggesting 
that "together they represent the macro and micro approaches". 
A large-scale survey can be followed up by case studies to test out 
conclusions. 
In this instance the survey is relatively small (only 40 children) and 
the case studies are used alongside the survey technique rather than as 
a follow-up to them. 
Both survey and case study approaches have their strengths and weaknesses. 
Nisbet and Watt (1978) point out that a case study, in looking at a single 
instance, can identify unique features of interaction within that instance; 
that results are more easily understood by a wide readership and "have a 
three-dimensional reality, like a good documentary", and that the case 
study also provides suggestions for intelligent interpretations of other 
similar cases. 
While it is a style of inquiry suited to the individual researcher, the 
case study approach has its weaknesses. Nisbet and Watt suggest that 
these lie in the fact that results are not easily generalisable, and 
that the inevitable selectivity of the researcher can be personal and 
subjective. 
In contrast to the case study approach the systematic techniques of the 
survey approach identify elements which are common to the number of 
persons or observations. It does lead to generalisable findings. 
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"It has two serious weaknesses. First it may obliterate 
the uni~ue features and patterns within small groups, or 
eyen within an institution or an individual •••• which may 
hold the key to the puzzle. Second, the researcher finds 
only what he seeks; if something is not covered in the 
survey instruments, it will be missed unless the respondent 
particularly wishes to supply extra information." 
(Nisbet and Watt 1978) 
By using both approaches the researcher hoped to draw on the strengths 
of both, and reduce the effect of the weaknesses of each. 
The Survey Approach. 
As part of the survey approach, the researcher used a questionnaire and 
standardised tests. 
The Questionnaire. 
The questionnaire was designed by the researcher for use in each year of 
the survey. The questionnaire (see Appendix3) has 21 questions. The 
first seven questions are the same as those used on the Schools Courrcil 
survey in 1971. The first question asks the children to list comics 
and magazines they read regularly. Questions 3 to 7 are concerned with 
the titles of books read in the last month. The other questions are all 
concerned with factors which may be associated with reading, and may 
change oyer a period of time, including the amount of television viewing, 
newspaper reading, membership of a library, number of books owned, 
number of interests and liking for English lessons. 
Standardised tests 
The children were given standardised tests at different stages of the survey~ 
Results of the Widespan Reading Tests, the NFER Verbal Test EF and the APU 
Vocabulary Test are given in the relevant sections of Chapter 5. 
SPSS (Statistical Package for the Social Sciences) was used to analyse 
the findings of the questionnaire and the standardised tests, using a computer. 
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The Case S'~udy Approach 
Each child was interviewed seven times in all, once in June 1975, at 
the beginning of the survey, and twice yearly thereafter for the next 
three years (1976-1979) in February and June. 
The Interviews 
At the first interviews in February, 1976, replies were stilted and 
hesitant in many cases, and the children appeared ill at ease. It was 
thought that the children were uneasy because the researcher made notes 
and also used the tape recorder. After the first occasion the researcher 
decided to use sometimes one method and sometimes the other, and found 
that either was successful and that tension was reduced. Also", on the 
first occasion the researcher tried to keep to a set list of questions 
to ask each subject. This too was not successful. As Nisbet and Watt 
point out, the carefully constructed interview schedules followed in large 
surveys are not suitable for the case study approach. 
"The case study interview is much more loosely structured. 
It has to allow each person to respond in his own unique way. 
Consequently, you let the respondent set the pace and choose 
the direction of the interview". (Nisbet and Watt 1978) 
It was found that a loosay structured interview was suitable, and as the 
three years of the survey progressed the children responded to this method. 
Finally, the researcher found that she was providing minimal stimulus, and 
that for most subjects the interviewee set the course of the interview, 
within a loosely structured framework, which was flexible, and allowed 
ample time for discussion of issues raised by the child. 
As part of the case study approach the researcher wanted to find out 
something about the child's attitude towards reading, and was interested 
~n exploring the possibility of using measures of personality or attitude 
if suitable ones could be found. 
The Eysenck Junior Personality Inventory. 
It was decided to use the E.J P.I. with the child~en in the survey in 1977. 
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A description of the inventory and its use with this group of children will 
be found in the relevant section of Chapter 7. 
Attitude Measurement 
No suitable measure of attitude towards reading was found to use with 
children of this age group, so the researcher designed an attitude scale, 
which was piloted in Spring 1977, and used with the children in the survey 
in June 1977. The construction of the scale, with its use and findings, 
is described in detail in Chapter 7. 
Summary 
The researcher attempted, by the survey approach, to obtain a view of 
the reading habits and interests of this group of 40 children over a 
three year period. This gave a wider macro-view of the child in the 
school situation, with information about his ability and attainment 
on standardised tests, and the amount of his voluntary reading compared 
with others in the peer group. At the same time, the researcher 
attem~ted by a case study approach, to obtain a micro-view of the child 
as an individual with his own interests, habits and attitudes. 
Note: Throughout this report all references to the children are 
by the identification numbers, 1 to 40, given to the children 
in all analysis of questionnaires and tests. The same numbers 
are used for the case studies. In this way the reader may 
identify any particular child when consulting any lists and 
tables in the report, or referring to the Case Studies. 
The names used in the Case Studies are fictitious. 
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CHAPTER FIVE 
THE EXTENT OF THE VOLUNTARY READING OF THE CHILDREN IN THE SAMPLE 
At the end of the survey the voluntary book reading of the children, 
as indicated by the numbers of books listed, was examined in relation to 
th.e three factors of sex, social class and ability and attainment. 
Different types of readers were considered in the 4 categories used by 
the Schools Council, of non-readers, light readers, moderate readers 
and heavy readers. 'fhe researcher met the children each b'ebruary and 
June :I:'or the :3 years ot' the survey, six occasions in all. 
The voluntary reading of the children in the sample in relation to sex. 
TABLE 10 
Mean scores for the books listed on 6 occasions 
Occasion 1 2 3 4 5 6 
Girls 9.2 10.0 6.6 5.5 5.2 3.65 
!Boys 3.9 4.6 3.3 5.7 2.7 3.2 
~ota1 6.55 7.3 4.95 5.6 3.95 3.425 
As seen in table 10, the mean number of books listed appears to decrease 
in each successive year of the survey, the lowest being recorded on the 
last occasion in June 1978. This supports the hypothesis that the mean 
Score of the number of books listed would decrease over the three year period. 
The second hypothesis that the girls would list more books than the boys is 
supported by the fact that the mean score for the girls was greater than 
that for the boys on 5 out of 6 occasions. As the table shows, the decrease 
Ln the mean scores for the girls was greater than the decrease for the boys. 
By the last occasion of the survey, June 1978, the difference between the 
mean scores for the girls and boys had reduced to 0.45 books. 
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An overall view shows a gradual decline in the amount of the girls 
reading, with a steady decrease from year to year. For the boys the 
pattern fluctuates and there is a less perceptible decrease in the 
mean number of books listed. Thus it appears that the difference in 
the amount read by girls and boys was more marked at the beginning of 
the survey than at the end. 
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It had been hypothesised that the decrease would be significant and 
it had been intended to use Analysis of Variance, as the most suitable 
way of measuring this. When an Analysis of Variance was carried out the 
results showed that the decrease was significant at the 0.0001 level and 
th~t the difference between the mean scores for girls and boys was 
significant, at the 0 . 0005 level. However, some doubt arose as to 
whether ANOVA was, after all a suitable measure to use. This was due to 
the high scores of some individuals. These a;re given in detail in Tables 
11 and 12 to direct the reader~ attention to the fact that in dealinng 
with a small sample of children, the presence of a few children with 
outlying scores, well above those of the rest of the group, may have the 
effect of raising the mean scores of a group to a degree where it may 
not be a realistic reflection of the scores of the majority of the 
children. For instance, on the first occasion one girl listed 46 books 
and one girl 41 books . The scores tt these ! avid readers substantially 
influence the mean scores for the girls, and must also influence the 
ANOVA results. 
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TABLE 11 
Number of books listed by the Girls (n 20) 
Id. 1976 1977 1978 
Number Feb. June Feb. June Feb. June 
001 46 33 31 31 28 l3 
002 11 12 4 3 2 2 
003 41 24 24 11 13 6 
004 4 6 3 2 3 4 
005 4 3 2 2 2 1 
006 4 5 3 3 0 0 
007 12 24 11 4 15 8 
008 6 11 1 4 5 7 
009 4 l3 7 4 6 3 
010 17 22 24 12 17 17 
011 3 2 2 4 1 0 
012 1 3 1 3 0 0 
013 2 3 1 1 0 1 
014 2 4 4 2 0 0 
015 4 11 4 9 4 4 
016 7 8 0 4 2 3 
017 4 5 4 6 2 2 
018 3 3 2 2 1 0 
019 4 5 4 2 3 2 
020 5 3 0 1 0 0 
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TABLE 12 
Number of books listed by the Boys (n 20) 
Id. 1976 1977 1978 
Number Feb. June Feb. June Feb. June 
021 13 6 5 3 3 4 
022 7 4 1 1 0 0 
023 0 5 0 3 2 0 
024 4 6 6 2 3 1 
025 1 2 2 2 1 1 
026 10 12 9c 12 12 15 
027 1 6 10 15 0 5 
028 0 0 5 13 0 1 
029 5 6 9 5 1 4 
030 7 7 4 15 6 4 
031 2 5 1 5 5 8 
032 5 7 2 7 8 9 
033 0 1 0 1 0 1 
034 0 2 0 2 0 2 
035 1 6 2 7 3 1 
036 6 5 3 3 2 3 
037 2 3 0 4 0 1 
038 7 3 3 8 4 2 
039 4 3 2 4 1 1 
040 3 3 2 2 2 1 
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Thus, it can be argued that the use of ANOVA is inappropriate for 
the analysis of this data. Assumptions of ANOVA are, firstly that 
varianc~between sub-groups are homogeneous, and, secondly, that the 
data from which the sub-groups are drawn, is normally distributed. 
W.J. ~opham (1967) believes that, if departures from the two conditions 
specified are not drastic, analysis of variance may be employed 
without fear of spurious interpretation. He states, 
"there is increasing evidence attesting to the 'robustness' 
o~ analysis of variance models, that is, their ability to 
withstand fairly serious departures from the above assumptions 
wi.thout disturbing the meaning of the final statistical 
analysis." (~opham 1967) 
It remains questionable whether the scores of certain individuals in 
the sample constitute a departure from the norm so drastic that the 
results of the ANOVA model for the two sub-groups of girls and boys 
should be discounted. One view would be that the ANOVA model is 
'robust' enough to use in this instance. Another view would suggest that its 
use is inappropriate with the data available, because there is not normal 
distribution, due to high scores of the nvi<1 readers. 
Thus the use of ANOVA established that the decrease in the number of books 
listed, and the difference in the mean scores for girls and boys, appeared 
to be significant when measured in this way. At the same time its use 
gave rise to doubts whether the exercise of looking at the mean scores was the 
best way of examining this data. The mean is the most frequently used 
measure of central tendency. Mean scores are normally quoted in research 
findings, such as those mentioned earlier in this report (Taylor 1940, 
Whitehead 1977). However, it might in some cases be more appropriate 
to quote the median scores. Whereas the mean of a group is definioiy 
affected by extreme sc.ores, the median is not. L.R. Gay states, 
"in certain cases, the median may actually give a more 
accurate estimate of the typical score." (Gay 1976) 
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TABLES SHOWING THE MEAN, THE MEDIAN, and the MAXIMUM and MINIMUM 
NUMBERS OF BOOKS LISTED. 
TABLE 13. Scores for the 40 children in the sample 
1 2 3 4 5 
Mean 6.55 7.3 4.95 5.6 3.95 
Median 4 5 2.75 3.5 2 
Maximum books 
listed 46 33 31 31 28 
Minimum books 
listed 0 0 0 1 0 
- --
_ .... _._--
TABLE 14. Scores for the 20 girls 
1 2 3 4 5. 
Mean 9.2 10.0 6.6 5.5 5.2 
Median 4.2 
, 
5.5 3.5 2.25 2.17 
Maximum books 
• 
.. l:Lsted.· . 46 33 31\ 31 28 
Minimum books 
listed 1 2 0 1 0 
TABLE 15. Scores fer the 20 boys 
1 \ 2 3 4 5 
Mean 3.9 4.6 3.3 5.7 2.7 
Median 3.5 4.8 2.3 4.0 1.8 
Maximum books 
listed 13 12 10 15 12 
Minimum books 
listed 0 0 0 1 0 
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In the three most frequentlY used measures of central tendency (the 
mode, the median and the mean) the mean is the most appropriate for 
interval or ratio data, and the mean for ordinal data. However, Gay 
suggests that "for certain distributions, the median may be siected 
as the most appropriate measure of central tendency even though the 
data represent an interval or ratio scale." (Gay, 1976)~ 
Tables 13, 14 and 15 give the median and mean scores for the sample, 
and the maximum and minimum numbers of books listed. For some occasions 
of the survey the median scores may reflect a more accurate view of 
the typical score for a group, especially for the girls. The variation 
in scores is most notable in the first year of the survey. On occasions 
1 and 2 the mean and median figures for the boys are close, but for the 
girls the median is approximately half the mean, showing that there was 
not normal distribution. For the girls it is only at the end of the 
survey that the mean and the median reach a close approximation. The 
comparison of the mean and median figures reinforces the suggestion that 
the mean may not be the most appropriate measure to use in some situations. 
Types of readers. 
The Schools Council survey (Whitehead,1977) had examined types of readers 
in 4 categories of non-readers, light readers (listing 1 to 2 books), 
moderate readers (listing 3 to 4 books) and heavy readers (listing 5 books 
or more). 
It was decided to look at the children by the same categories as a general 
guide to types of readers in the sample. 
TABLE 16. Percentages of children in the 4 categories. 
Occasion 1 2 3 4 5 6 
Non-readers 10% 2.5% 15% 0% 25% 20% 
L.ight (l-2) 20% 10% 32.5% 32.5% 32.5% 37.5% 
Moderate (3.4) 30% 27.5% 25% 32.5% 17.5% 20% 
Heavy (5 & over) 40% 60% 27.5% 35% 25% 22.5% 
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The hypothesis that there would be an increase in the number of 
children listing no books over the three year pexiQd, is supported 
by the figure in Table 16, although the numbers are too small to 
be of significance. 
In the las.t year of the sUJ;yey 10 children C25~) listed no hooks in 
February and 8 children (20,0 listed no books in June 1978. There 
was also a rise in the number of light readers after the first year. 
At the end of the survey 15 children (37.5%) were light readers. 
Between 25% and 32.5% of the children were moderate readers in the 
first two years, with a fall in the number of moderate readers in the 
last year, 1978. The number of heavy readers also decreased in each 
success~ve year of the survey. 40% of the children listed books in 
the "heavy" category in February 1976 and 60% in June. By June 1978 
the percentage of heavy readers had decreased to 22.5%. 
TABLE 17. Percentage of girls and boys in 4 categories. 
Occasion 1 2 3 I 4 5 6 
Sex Girl. Boy Girl. Boy Girl.Boy Girl.Boy Girl. Boy Girl. Boy. 
Non-readers 0 20 0 5 10 20 0 0 25 25 30 10 
Light 15 25 5 15 30 35 35 30 30 35 25 50 
(1-2) 
Moderate 
(3-4) 45 15 30 25 35 15 j 40 25
1 
15 20 20 20 
1 
Heavy 5+ 40 40 65 55 25 30 25 45/ 30 20 25 30 
--
• 
" 
I I 
-- -.-.~ 
The division of the sample by Etex show,ed one unanticipated result. The 
nation-wide Schools Council Survey (Whitehead,19772 had reported more 
non-book readers among boys (40%) than girls (32%) at the age of 14+, 
and the researcher had expected there would be more boys than girls listing 
no books in 1978. At the end of the survey however, there were more 
girls than boys listing no books. Once again the percentages refer to 
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numbers too small to be of significance. In 1976 4 boys listed no 
books in February and 1 boy in June. In 1977, 6 children (2 girls 
and 4 boys listed no books in February and there were no non-book-
readers in June. These figures increased in 1978 with 10 children 
(5 girls and 5 boys) listing no books in February. In June 1978 of 
the 8 children who listed no books 6 were girls. 
There was a large number of heavy book readers at the beginning of the 
survey. In February 1976, 8 girls and 8 boys were listing books in the 
heavy reader category. The percentages were even higher in June 1976, 
with 13 girls and 11 boys listing books in this category. The numbers 
decreased in the second and third years,at the end of the survey only 
5 girls and 4 boys listing books in the heavy category. 
Overall it will be seen that there is an increase in the number of non-
book-readers and light readers, and a decrease in the numbers of moderate 
and heavy readers. 
The child who reads a lot .remains a problem. The Schools Council Report 
(Whitehead,1977) does not give the maximum number of books listed by 
children in different schools. Possibly the child who is a avid 
reader should be in a further category of "very heavy readers". In a 
survey dealing with over a thousand girls and boys in each age group, 
perhaps a proportion of avid readers might not seriously effect 
the mean scores of the group. However, the reader is given only the type 
of book reader as a percentage of each year group, without information 
about the maximum number of books read in each group. Among 8,000 
children there must have been some who listed a lot more than 5 books. 
It might have been interesting to note the numbers of children ~n a 
category of very heavJ readers listing, say 10 books or more. ~n this 
small survey, out of 40 children, 12 children listed 10 books or more 
on one or more occasion during the survey, and two children (both girls) 
listed more than 10 books on every occasion. 
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It was thought that the categorising of the children into 4 types 
of book readers was useful as a general guide in a large scale 
survey, but that as soon as one looks at individuals from a case 
study approach it is realised that very few children can be easily 
categorised as one type or another. Different kinds of readers in 
this sample are desc~ibed in Chapter 9 with selected case studies 
as illustrations. 
(ii) The voluntary reading of the children in the sample in relation 
to social class. 
The children were divided into socio-economic groups according to the 
Registrar General's classification, in which the social classes are; 
I. professional, II. managerial and technical, III. skilled non-manual, 
and manual, IV. semi-skilled and V. unskilled. None of the children 
in the sample had fathers in unskilled occupation(V), and this ~s 
another factor which makes it inappropriate to generalise from the 
findings of this small survey. 
The Schools Council survey had classified the children into two groups, 
of those with fathers in non-manual occupations and those with fathers 
~n manual occupations, and found that the children in the first group 
listed more books than the children in the second group. 
This' small-scale survey produced the same finding. Children with fathers ~n 
non-manual occupations listed more books than children with fathers in 
manual occupations. The correlation between the numbers of books listed 
and social class Has significant at a level of 0.01 for all 6 occasions 
of the survey. 
The percentage of children in each group, and the actual numbers of 
children in each group by sex and school, are given in Tables 18 and 19. 
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TABLE 18. PERCENTAGE OF CHLLDREN IN EACH CLASSIFICATION. 
1 17.5% ) 
2 15% ) Total Non-Manual 42.5% ) 
3 (1) 10% ) 
3 (11) 42.5% ) 
4 15% ) Total Manual 57.5% 1 
TABLE 19. SOCIO-ECONOMIC GROUP BY SEX AND SCHOOL 
School 
-
Non-manual 
- -- --- --~ -- - M 1 ----- ---
Girls Boys Girls. Boys 
1 (Link) 2 3 8 7 
2 (Grammar) 3 2 0 0 
3 (Girls' ) 2 0 3 0 
4 (Mixed) 0 1 2 2 
5 (Boys) 0 4 0 1 
. TOTAL 7 10 13 10 
(iii) The voluntary readirgof the children in the sample in relation to 
Abili ty and Attainment. 
At the outset of the study the only available information on test scores 
of any kind was the scores of the children on the Schonell Word Recognition 
Test. This test was ,administered to all the children in the year g~oup in 
the Summer of 1975 before they left the primary school. 
test was given by the same fourth year teacher. 
In each case the 
A comparison of the mean reading ages of the children in the sample with 
those of the year group is given in the relevant section of Chapter 2, page 23 
There it was noted that the mean reading ages of the children in the sample 
were, for all groups, approximately a year higher than the mean chronological 
age of the children (Table 3 ). This particular composition of the sample 
makes it impossible to generalise findings to the whole of the populatDn. 
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The lowest score in the sample was 8 • 9 and only 6 children scored 
below 10.0. 
TABLE 20. DISTRIBUTION OF SCORES ON THE SCHONELL TEST 1975 
Isoore on the test No. of girls No. of boys Total number 
of children 
14.0 and over 5 7 12 
13 - 13.9 5 5 10 
12 - 12.9 2 2 4 
11 - 11.9 3 2 5 
10 - 10.9 3 0 3 
below 10 2 4 6 
--
_ ... _ .. __ .... _ .. -
Differences in mean scores and maximum and minimum scores between groups 
was minimal. 
TABLE 21. MEAN SCORES ON THE SCHONELL TEST BY SEX AND SCHOOL. 
Mean S.D. Minimum Maximum 
Overall sample (40) 12.6 1.7 8.9 14.8 
Group 0 Girls (10) 12.5 1.6 9.5 14.8 
Group L Girls (10) 12.57 1.7 9.9 14.6 
Group 0 Boys (10) 12.5 2.0 9.0 14.8 
Group L Boys (10) 12.9 2.0 8.9 14.7 
Correlations of the test scores on the Schone11 Word Recognition Test and 
the number of books listed by the children in June 1975 were not 
significant either for the sample (n= 40) or for any of the sub-groups 
of 10 within the sample. 
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As already mentioned, as the children in the sample were distributed 
~n five different secondary schools, the researcher had decided to 
to use standardised measures of ability and attainment, to obtain a 
view of the general ability of the children in the sample, and to 
look at the relationship between ability and the number of books listed. 
On two of the tests used, the Widespan Reading Test, and the NFER 
Ye~bal Test EF, Verbal Test EF, the correlations between comprehension 
and the numbe~ of books listed, and between ve~bal ability and the 
number of books listed, were significant, in each case at a 0.05 level 
of significance. For the third test used, which was a vocabulary test 
(~U) the correlation between the scores and the number of books listed 
were not significant. The researcher also gave the children a test of 
Non-Verbal Intelligence, the NFER Non-Verbal Test DR. The purpose of 
giving this test was to have some alternative measure of intelligence 
for the children with low scores on all the tests requiring verbal 
ability. All the children were given the non-verbal test and the 
~esults correlated with the scores on the verbal test to a significance 
level of 0001. The scores on the non-verbal test are mentioned only 
in the case studies where there is a notable discrepancy between the 
score on the non-verbal test and all other measures requiring verbal 
ability. 
The Widespan Reading Test 
The first test used was the Wides:pan 'Reading Test. This was administered 
in the first year of the survey, and again in the third year (1976 and 1978). 
The Widespan tests are measures of the level of reading comprehension. 
The manual states, "As measures of reading comprehension, they assess the 
child's skills in decoding printed symbols into meaningful sounds of 
language, in fitting meanings to groups of sounds, and in construing the 
structural relationship of meaningin their total semantic and syntactical 
contest." 
The measures of comprehension to which the tests lead are standardised 
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scores which permit a child's performance to be compared with those 
of other children of the same age. The tests were standardised on a 
sample of children in schools to represent the national distribution 
of schools of various types. The sample ranged from 1st year junior 
to 4th year secondary school, through eight years. The tests ask the 
child to supply a word to complete a sentence. The word is chosen from 
another sentence to the left of the incomplete sentence. The test 
items increase in difficulty throughout the test, and there are 
different beginning points depending on the age of the children. 
Thus, in their first year of secondary school the children began at 
item 24 of the test and in year three at item 46 of the test. There 
are 80 items altogether, The manual provides detailed conversion 
tables for calculating equivalents for the standardised scores. 
The researcher gave the test to all the children and found no 
difficulties in administering it. The children found the instructions 
easy to follow, and appeared to like the form of the test. 
t 
The correlations between the scores on the Widespan tests and the 
numbers of books listed were significant at the 0.05 level, both in 1976 
and in 1978. Thus the correlation between the amount read and a measure 
of comprehension of continuous prose was significant, whereas in 1975 
the correlation between the amount read and word recognition was not 
significant, when the children were given the Schonell test which 
measures word recognition on an isolated word list. 
The results on the Widespan tests indicted a range of ability with scores 
from 76 to 128 in February 1976, and from 72 to 125 in February 1978. 
TABLE 22 MEAN SCORES ON THE WIDESPAN TESTS IN 1976 and 1978 
1976 1978 
Sample (n = 40) 105.2 104.7 
Girls (n = 20) 104. 75 104.45 
Girls 0 (n = 10) 106.1 106.5 
Girls L (n = 10) 103.4 102.4 
Boys en -= 20) 105.7 105.0 
Boys 0 (n = 10) 105.2 105.4 
Boys L (n = 10) 106.2 104.6 
* 
r=O. 31; n=40; p ~ 0.05 . 1976 r=O.27jn=40; p<O.05. 1978 
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The boys scored slightly higher than, the girls overall •• The group 
with the lowest mean score (GIRLS L) also had the lowest mean scores 
for the number of books listed for the last three occasions of the 
survey (i.e. June 1977 and February and June 1978). 
THE N.F.E.R. VERBAL TEST EF 
This Verbal Test was chosen as it was constructed to provide a 
measure of general scholastic ability in the first two years of the 
secondary school. The manual states that the scores on the test may 
be used "to give a general indication of the level of ability of a 
particular child or class". 
The test was standardised after use with a representative sample of 
children, aged between 11.3 and 13.2 in a selected area, the data being 
used to construct the conversion tab lee which accompany the test. 
'1:he manual states that the scores"are similar to Intelligence Quot;ents 
in their numerical distribution, but they differ in that they are not 
arrived at through consideration of mental age. Each child is assessed 
by comparing him with a representative sample of children of exactly 
the same age". The test consists of 90 items and takes 40 minutes to 
complete. The test was given to the children in the sample in this 
Survey in June/July 1977, in their second year in secondary school. 
S.tandardised. scores ranged from 83 to 138. The mean score was 105.5 
:Ear the wh.ole sample. 
t-
The correl¢ation of scores on the Verbal Test with the number of books 
li.sted by th.e children in June 1977 was significant at the 0.05 level. 
There were differences in the mean scores of the boys and girls and 
also differences between the school groups. The mean scores for the 
boys was higher than that for the girls. The group of children with 
the highest mean score (111.5) was the a group of boys (other schools) 
and the group with the lowest mean score (97) on the Verbal Test was 
the L group of girls (link school). It may be noted that this Group 
(Girls L) was the group which listed the smallest number of books on 
the occasion the test was administered (June 1977). 
'* r= 0 • 3 1; n= 4 OJ P <:: O. 05 
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TABLE 23 THE MEAN SCORES OF GIRLS AND BOYS ON THE VERBAL TEST EF 
_ .. _-------
Total Group o Group L Group 
n = 20 n = 10 n = 10 
Girls 102.4 107.9 97 
I 
... 
Boys 108.7 111.5. 106 
I 
The ~UVocabulary Test 
The ~U Vocabulary Test, states the manual , "was designed as a general 
purpose measure of vocabulary for use in a wide range of applications 
where an overall indication of understanding of words is required, 
rather than a precise diagnosis of verbal fluency". 
It was originally developed as part of the APU Occupational Interests 
Guide (Closs 1975) research project. It was for use with the 13 to 18 
year age range and it was expected it would be used mainly with school 
leavers. The manual explains that as the majority of subjects would be 
around average ability the test was constructed so that the scores in 
the average range are spread over a wider span of the scale than is usual. 
Users of the scale are advised that it is not very suitable for use with 
the less able o. those of high ability. 
It is a multiple choice test, with 75 items and has a 15 minute time 
limit. A table gives percentile equivalents of raw scores. Norms 
are given for ages 11 to 17 years and are derived from a standardisation 
sample of over 6,000 children. 
The ~U Vocabulary Test was used with the children in the survey ~n 
June 1977 and they were 12-13 years, in their second year in secondary 
school. The children did not enjoy the test. Several of them said they 
found it difficult. From 01servation; it seemed that some of the 
children, especially theress able, either gave up before the end of the 
test or guessed the answers. 
Scores of the 40 children ranged from,9 to 97, 24 children obtained 
percentiles of over 50. 
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I 
Correlation of scores on the test with the number of books listed by 
the children were not significant, indicating that vocabulary was not 
related to the number of books listed by the children. 
THE WIDESPAN TEST and the NFER VERBAL TEST 
~or the two tests where the numbers of books listed correlated significantly 
wLth the test scores (Widespan Test and NFER Verbal Test) the researcher 
examined the results more closely. On the Widespan Reading Test, 11 
children scored less than 100 and 29 children scored 100 or over. On the 
N~ER Verbal Test, 19 children scored under 100 and 21 children scored 
100 or oyer. In the 4 categories of types of readers, there were more 
non-readers among children who scored under 100 on the Verbal Test, and 
more heavy readers among children who scored 100 and over. 
TABLE 24. NUMBER OF READERS SCORING UNDER 100 AND OVER 100 ON THE VERBAL 
TEST EF IN 4 CATEGORIES OF READERS 
1976 1977 1978 
~eb. June ~eb. June. Feb. June 
Non,under 100 3 1 5 a 6 6 
100+ 1 a 1 a 4 2 
Li,ght t Under 100 4 3 5 6 7 7 
100+ 4 1 8 7 6 8 
Moderate 
Under 100 7 6 5 7 4 5 
100+ 5 5 5 6 3 3 
------~--~~-~~,--~-~. --
Heavy Under 100 5 9 4 6 2 1 
100+ 11 15 7 8 8 8 
However, on the Widespan Reading Test, while there were more heavy readers, 
among the children with scores of over 100, many of the non-readers 
scored over 100 on this test. 
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TABLE 25. NUMBER OF READERS SCORING1JNDRR 100 AND OVER r,oo. 
ON THE WIDE SPAN TEST 
1976 1977 1978 
Feb. June Feb. June Feb. June 
Non Under 100 a a 1 a 2 3 
100+ 4 1 5 a 8 5 
----~---~- .. 1------ .-.--~~--
Light Under 100 3 1 5 6 5 4 
100+ 5 3 8 6 8 11 
--- -~~-----~------
__ ~~_~ __ ~o ___ ~ 
Moderate Under 100 6 5 3 2 3 4 
100+ 6 6 7 11 4 4 
--~~~-
---
__ "_ •• r __ O~_ 
---- --~~-~---
--.---"--- -~-~-~.~ -- --- - ~ 
Keavy Under 100 2 5 2 3 1 a 
100+ 14 19 9 11 9 9 
-
-_.-
Summary 
In an examination of the voluntary reading of the children in the 
sample in relation to the influences of sex, social class and ability 
and attainment, the findings in this Chapter may be summarised briefly. 
1. For the whole sample there was a significant _ decrease in 
the number of books listed over three years of the survey. 
2. The gids listed more books than the boys on 5 out of 6 occasions. 
3. For the ~ls the decline in the number of books listed was 
more marked than for the boys and there was a gradual decrease 
from year to year in the mean score. 
4. For the boys the decrease was small, and there was not a gradual 
decline. Instead the pattern fluctuated with slightly h~er 
mean scores in June than in February of each year. 
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5. The girls who were heavy readers listed more books than 
the boys who were heavy readers. A few girls listed 
such large numbers of books that their scores had the 
effect of raising the mean score for the girls to such 
a degree tha~ the median may be a more accurate view of 
the typical scores for the girls. 
6. More girls than boys became non-book-readers in the 
course of the survey. 
7. The number of non-book readers and light readers increased 
and moderate and heavy readers decreased over the three 
year period. 
8. There was a significant correlation between social class 
and the number of books listed on each occasion of the 
survey. 
9. There was a significant correlation between the number of 
books listed and the scores on the Widespan Reading Test 
and the NFER Verbal Test, but not on the Schone11 Word 
Recognition Test or the APU Vocabulary Test. 
10. There were more heavy readers among the children scoring 
over 100 on these two standardised tests. 
11. The group of children with the lowest mean scores on these 
two standardised tests was the group of girls in the Link 
School. This was also the group with the lowest mean score 
for the number of books listed on the last three occasions 
of the survey. 
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CHAPTER SIX 
THE INFLUENCE OF THE SCHOOL 
It may be suggested that there are general schQQl factQrs which 
may influence the amQunt Qf a child's vQluntary reading. 
1. The first impQrtant factQr is bQQk prQvisiQn, bQth in central 
and class libraries. OrganisatiQn and management Qf this prQvisinn 
varies cQnsiderably and is dependent Qn many variables such as the 
size Qf the schQQ1, the number Qf pupils, the space available 
fQr libraries, and an adequate allQwance fO'r the purchase Qf bQQks. 
Whatever the physical cQnditiQns may be, the crucial issues seem 
to' be to' prQvide as wide a range Qf bQQks as PQssible, bQth fictiQn 
and nQn-fictiQn, and then to' make them accessible, and available 
to' the children. 
2. The secQnd factQr is the human Qne. In a schQQl where there is 
encQuragement frQm an interested adult Qr adults, whether class 
teachers, librarians, English teachers, year heads Qr the Head 
teacher, the amQunt Qf children's reading, and their interest in 
reading, is likely to' be influenced by these adults. 
3. A third influencing factQr may be the teacher's chQice Qf bQQks 
to' read in English lessQns. Many children may be mQtivated to' 
lQQk fQrbQQks to' read fQr themselves, after enjQying a bQQk ln 
an English lessQn. This questiQn is discussed in mQre detail in 
Chapter Eight Qn Children's Reading Interests, and is alsO' mentiQned 
in several Qf the case studies in Chapter Nine. 
4. AnQther factQr which may influence the amQunt Qf the children's 
reading, in SQme secQndary schQQls is the break in cQntinuity 
QccasiQned by the children mQving at the end Qf their secQnd Qr 
third year, to' anQther site. There seems to' be a danger, in 
these split-site schQQls, that where an interest in reading has 
been carefully built up in the LQwer SchQQ1, this may be lQst 
Qn transfer to' the Upper SchQQ1. Children, faced with different 
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buildings, a different library system,and sometimes a loss of 
class libraries, or library periods, provided in their first 
years in school, may lose some of their interest and motivation 
to look for books for themselves. 
5. Another influence, in some schools, is that of bookshops or book 
clubs. Where these exist, some children buy books for themselves, 
which they would not otherwise have done. This influence can work 
the other way, to discourage, rather than encourage reading. 
Where there is poor organisation, or lack of advice, children who 
spend money on books they do not like, are discouraged from further 
attempts to provide books for themselves. 
These general factors can apply to any type of school, grammar, 
comprehensive or primary, mixed or single-sex schools and while all,or 
some, of these factors may be influencing the amount and the depth of a 
child's reading, the school is only one influence competing with other, 
often more powerful influences of home, the media and the complex network 
of teenage values, interests and hobbies. 
Outside these general factors,there is another consideration of whether 
Some types of schools have more influence than others on the amount of 
the child's voluntary reading. The Schools Council team (Whitehead 1977) 
,reported that "the schooil variable which undoubtedly proved to have most 
influence on amount of reading was school type". They found that there 
was a strong association between amount of reading and school type, wnh 
direct grant schools reading more than grammar schools, grammar schools 
reading more than comprehensive schools, and comprehensive schools reading 
more than secondary modern schools. However, when combined) the result 
for grammar and secondary modern schools, and compared these with results 
for the comprehensive schools, it was found that the comprehensive schools 
had higher figures than the selective sector for the number of books listed 
at both 12+ and 14+. 
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One of the findings they found unexpected was that there were more 
non-book-readers in mixed comprehensive schools than in single-sex 
schools. There were also more heavy readers in the single-sex 
schools. The Schools Council team said this finding was not easy 
to interpret and that there was no obvious explanation for it from 
their data. They suggested that one reason might be the quality of 
book provision in single-sex schools and the fact that English teachers 
have a "smaller target area at which to aim" in providing books for 
only one sex. 
In this small-scale study there are five secondary schools. As described 
ln Chapter Two, the researcher decided to use different schools in order 
to study the association between amount of reading and school type, and 
this decision influenced the composition of the sample, as explained in 
Chapter Three. The children in the sample attended 5 different secondary 
schools, and differences were found between schools with regard to the 
amount of reading, and the number of non-book-readers. Although the 
sub-samples in 4 schools consisted of only 5 children in each school, 
the amount of reading in the grammar schools arid in the single-sex schools 
was greater than in the mixed comprehensive schools. There were also 
more heavy readers in the grammar, and the single-sex schools. From the 
findings of this study, some reasons are suggested for this, as will be 
seen later in this ch~pter. Roever, any attempt to examine specific 
influencing factors in individual schools of different types is complicated 
by an overlap of other factors, particularly those already identified 
as major ones, such as social class and ability and attainment. For 
example, in this survey, many of the children had parents in professional 
and non-manual occupations, who had deliberately chosen to send their 
children to the selective grammar school, if they could obtain a place, 
Or to a single-sex school, rather than to the local mixed comprehensive 
school. In this sample, the children in the grammar school had high 
scores on all the standardised tests given during the survey. This did 
not apply to all the children in the single-sex schools. The two single-
sex schools are examined more closely at the end of this chapter, with 
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an attempt to identify some of the factors contributing to the 
higher number of books listed in single-sex schools. This was 
thought to be of particular interest because of the comments of 
the Schools Council research team (1977) on this aspect of their 
Hudy. 
(i) Description of the 5 Secondary Schools 
School 1 was a mixed comprehensive school, with approximately 
1,200 pupils. 
The school had two separate sites, about a mile apart. The 
children in the first and second years were accommodated at the 
Lower School. There was some commuting to the Upper School, 
J1)ainly for l?hysical Education. 
This school was the link school for the primary school used for 
the suryey, . Over half the children from the primary school 
transferred to the link school. 
Twenty children from the sample attended School 1. They spent 
two years in the Lower School, and in the third year of the 
survey moved to the Upper School. 
School 2 was a voluntary-aided grammar school with approximately 
1,250 pupils. The school was on one site, with some old buildings 
and some more recent additions. Five children transferred to this 
school, three girls and two boys. 
School 3 was a girls' comprehensive school with 1,300 pupils. 
The school had two sites, with the first three years at the Lower 
School. Thus the five girls in the survey transferred to this 
school remained on the one site for the duration of the study. 
School 4 was a mixed comprehensive school with approximately 
1,400 pupils. On one purpose-built site, the school was originally 
a secondary modern school, and had been extended with the addition 
of several new buildings. 
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Five children in the sample were in this school (2 girls 
and 3 boys). 
School 5 was a boys' comtprehensive school with 1,095 pupils. 
The school had two sites, both comprising old buildings, with 
s.Qme new additions. The children moved to the Upper School 
a~ter two years. Thus the boys nn the survey at the school 
spent two years in the Lower School, and one year in the Upper 
School during the period of the survey. * 
* Additional Note 
After two years of the survey, at the end of 1977, two boys left 
school 5, and moved to a Boarding School in another part of the 
country. Fortunately the researcher was able to trace them and they 
completed the questionnaire on the lat two occasions, and were 
interviewed by the researcher in July 1978. Their results are 
included in the figures for School 5 for 1978. Case studies of both 
boys can be read in Chapter 9. (Case studies 29 and 30). 
Cii) ftovision of books in the five secondary schools 
In School 1 the children had access to both school and class 
libraries in both the Upper School and the Lower School. However 
there was a shortage of space in both buildings. In the Upper 
School the school library was in a room adapted for the purpose 
which was inadequate and gave barely enough room for class use, 
The Head of English had tried to remedy this to some extent by 
attempting to provide for class libraries. These were looked 
after by individual English teachers. In the Lower School one of 
the teachers organised a book club. 
In studying literature the emphasis fell mainly on a few books 
which all the class read at the same time. Other sets and small 
sets of novels and short stories were available for all classes, 
and the children were often able to borrow books during English 
lessons. 
School 2 had a large established library with over 20,000 books. 
The library was spacious with plenty of room for quiet study. 
The school had no class libraries, and no book clubs or book shop, 
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but the children had easy access to the school library. In 
the first year the children were given a reading list of titles 
obtained from sources outside the classroom. In English lessons 
most classes tended to read from a wide selection of books, with 
a small number used for class discussion and reading. 
School 3 had pupose-built school librari.es on each site, with 
each class given one pedod in the library each week, as part 
of the English timetable. This was used in varying ways by 
individual English teachers. There were no class libraries, or 
school bookshop or book club, but the children had regular access 
to the school library. In English lessons class sets of novels 
were used, and in studying literature the emphasis fell on a few 
book~ which all the class are reading at the same time. A wide 
selection was available for the use of the English staff. Reading 
lists were provided by individual English teachers. 
In School 4 children had access to both school and class libraries, 
and in addition the school ran a paperback bookshop which operated 
in the library eVery :Friday at lunch time. The school library 
was in a room designed for the purpose, with about 6,500 books. 
Individual English teachers looked after the class libraries, and 
first and second years were provided with a reading list of titles. 
In studying literature practice varied widely. Class sets and 
small set books were used in lessons, and there was an attempt 
to provide class libraries with a wide range of miscellaneous 
titles as far as possible. 
In School 5 the children had weekly library sessions as part of 
their English timetable while they were in the Lower School. On 
this site the library was large enough to accommodate a class, and 
the children thus visited the library weekly. The practice was not 
continued in the Upper School, where the library was not designed 
for class use. There were no class libraries. Children had access 
to the school library on each site. 
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In studying literature the emphasis fell on a few books which 
all the class read at the same time. There were class sets 
and ama11 sets available. 
In all five schools the English teaching staff used class sets 
of course books or comprehension books, in addition to sets of 
novels. Class sets of thematic Or topic""'bas,s'ed anthologies were 
also used, and other sets of short stories and plays were used 
in most classes. 
(iv) Comparison Qf th.e L Gxoup CLink School) and 0 Group (other schools) 
As already described, the sample was divided into 2 main groups, the L group 
of 20 children (10 girls, 10 boys) proceeding to the link, neighbourhood, 
comprehensive school and the 0 Group of 20 children (10 girls, 10 boys) 
proceeding to other schools. 
It was noted at the time of the pilot study (June 1975) that the 
children proceeding to the link school were listing less books than 
those proceeding to the other schools (see page 27). 
The researcher next looked at the totals for the boys and girls in each 
group throughout the three year period. 
TABLE 26. TOTAL NUMBER OF BOOKS LISTED IN EACH YEAR. 
YEAR TOTALS GIRLS 
1976 1977 1978 OVERALL 
o Group (n = 10) 312 186 152 650 
L Group (n = 10) 82 56 25 163 
TOTAL 394 242 1]] 813 books 
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YEAR TOTALS ~ BOYS 
1976 1977 1978 OVERALL 
~ 
o Group (n = 10) 102 122 68 287 
L Groul? (n -= 10) 68 58 54 180 
I 
I 
TOTAL 1]0 180 117 469 books 
, 
---
When the children are divided into the school groups (0 & L) the actual 
number of books listed in each year show (1) the .same declining pattern 
for girls and fluctuating pattern for boys as observed in Chapter 5, and 
(2) consistently less books listed in the link school than in the other 
schools. The children in the L group listed less than the children 
in the '0 Group on all occasions. 
TABLE 27. COMPARISION OF THE MEAN SCORES OF NUMBER OF BOOKS LISTED 
BY THE 2 GROUPS L & 0 ON SIX OCCASIONS 
;feb. June Feb. June Feb. June I 
1976 19]6 19]] 19]] 19]8 
, ' 
GROUP 0 9.85 10.35 8.05 7.35 5.95 
GROUP L 3.25 4.25 1.85 3.85 1.9 
- .... --
--- -
_ .... -
-
When the 0 and L groups were divided by sex further differences could 
be seen. 
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19]8 
4.8 
! 
2.05 
--
TABLE 28 MEAN SCORES O~NUMBER O~ BOOKS LISTED BY THE FOUR GROUPS 
ON SIX OCCASIONS 
~eb. June. ~eb. June Feb. 
1976 1976 1977 1977 1978 
June 
1978 
Group 0 
Girls 14.9 15.3 11.0 7.6 9.1 6.1 
Group L 
Girls 3.5 4.7 I 2.2 . 3.4 L3 I 1.2 
I 
Group 0 
Boys 4.8 5.4 I 5.~ 7.1, 2.8 3.5 
I 
Group L 
l?oys 3.0 3.8 l.5 4.3 2.5 2.9 
The L Group listed less on each occasion for both girls and boys. For 
I 
I 
the first three occasions of the survey Group L boys list the least books, 
but for the las.t three occasions,of the survey, the group listing the least 
books was the L group of girls. The mean score for this group in June 1978 
is only 1.2 books. The differences between the mean scores for the two 
groups of boys are less than between the two groups of girls. The mean 
score for the boys is slightly higher in June than in February for each 
g~oup. 
These figures give a general indication of the difference in the numbers 
listed between the children who attended the link comprehensive school 
and the children who proceeded to other schools. However the children 
in the 0 Group attended four different schools and the figures can be 
justified for these separately (each group has 5 children). 
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TABLE 29. SUB-DIVISION OF THE 0 GROUr INTO 4 SCHOOL TYPES 
MEAN NUMBER OF BOOKS LISTED ON SIX OCCASIONS. 
School No. Feb. June. feb. June. 
.... 19]6. 1976.· 197] . . ... 19]] .. 
2 23.6 15.8 13.0. .9.8 
4 2.6 4.4 2.6 2.2 . 
I 
3 8.6 15.0 9.2 .5.4 
5 4.6. 6.2 7.4. 12.0. 
feb. 
1978 
9.2 
2.2 
8.6 
.3.8 
The very mean high score (23.6 books) for the children in School 2 in 
February 1976 is due to the two girls in this school who listed 46 and 
41 books respectively on the first occasion. This has already been 
discussed in Chapter 5. In June 1976 the mean score for School 2 
June 
19]8 
5.0 
1.4 
7.0 
5.8 
(15.8 books) was almost equalled by that for School 3, the girls' school. 
On this occasion the two prolific readers in School 2 listed 33 and ~4 
books respectively and the two girls who listed most in School 3 listed 
24 and 22 books respectively. 
Thus, with two/very heavy/girl readers in the grammar school and a1s0 
two,very heavy/readers in the single-sex girls' school, the difference 
between the mean scores for the 0 Group and the L Group was accentuated 
throughout the survey for every occasion. 
(v) Type ofreadersirttheO~ndL Groups 
TABLE 30. NUMBER OF READERS BY TYPE AND SCHOOL GROUP. 
GIRLS 
·GR,OUl? o GROUr (n= 10) L GROUP (n = 10) 
Number of 
. occasion 1 2 3 4 5 6 1 2 34 5 6 
Non 0 0 0 0 1 1 0 0 2 0 4. 5 
Light. i 0 0 2 2 2 4 3 1 4 5 2 3 
Moderate 4 1 1 3 1 2 5 5 4 5 2 2 
Heavy 6 9 5 5 6 5 2 4 0 0 0 0 
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BOYS 
I I 
,-
GROUP o GROUP (n = 10) I L GROUP (n: '7 10) I 
i 
Number 0:1; 
Occasion 1 2 3 4 5 6 1 2 3 4 5 6 
Non. 2 1 1 0 2 2 2 0 3 0 3 0 
tight 2 1 2 3 4 3 3 2 5 3 3 7 
1'1odel;'ate. 1 1 1 .2. 2 3 2 4 2 3 .2 1 
Heavy 5 7 6 5 2 2 3 4 0 4 2 2 
The girls in the 0 Group had the largest number of heavy readers, 
whereas in the L Group of girls there were no heavy readers after the 
fil;'st year. 
I 
For the boys there were most heavy readers in the 0 Group in the first 
two years of the survey, but this levelled in year three to 2 boys who 
were heavy readers in the 0 Group and 2 in the L Group. There was some 
increase in the number of light readers in all groups except the L girls 
whel;'e there was the marked increase in non-readers in the third year. 
Number of non-reading pupils by type of school 
The researcher had hypothesised that the number of children listing no 
books would increase over the three year period. Table 31 shows the 
gl;'eatest number of non-readers in the third year. 
TABLE 31. NUMBER OF CHILDREN LISTING NO BOOKS ON 6 OCCASIONS. 
! 
Year 1976 1977 1978 
. Occas.ion 1 2 3 4 5 6 
Bcith sexes (n .'~ 40) 4 1 6 0 10. 8 
Girls (n= 20) 0 0 2. 0 5 6 
I 
Bays (n = 20) 4 1 4 0 5 2 
These can be sub-divided again into the two school groups. 
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TABLE 32. NUMBER OF CHILDREN LISTING NO BOOKS BY SEX AND SCHOOL GROUP. 
1 ] Occasion I 1 2 3 4 5 6 , 
Group L both sexes 2 0 5 0 7 5 
Group L Girls 0 0 2 0 4 5 
Group L Boys 2 1 1 0 3 3 
Group 0 both sexes 2 1 1 0 3 3 
Group 0 Girls 0 0 0 0 1 1 
-
Group 0 Boys 2 1 1 0 2 2 
In Group L the link comprehensive school, there were no non-readers in 
June 1976 nor June 1977, and no boy non-readers in any of the June 
listings. The number of girl non-readers in the L Group in the last 
year of the survey is 4 in February, and 5 in June, half of the girls 
in this group with more girl non-readers than boy non-readers in the 
last year of the survey. In the 0 Group,one girl from the single-sex 
school listed no books in the 1st year. The boy non-readers were from 
different schools on different occasions. 
(vi) Comments on the findings in relation to the five secondary schools. 
From Tables 28 and 29 several observations can be made in the reading 
of the children in the sample in relation to: 
A. MIXED COMPREHENSIVE SCHOOLS 
School 1 - The Link School 
As has been noted the children in the link comprehensive school listed 
less books than the children in the other group on all occasions. 
This was so from the first pilot study, and continued through the 
survey. Within the school there were few differences between the 
girls and the boys in the first year. On the first occasion the 
children listed books, in February, 1976, the mean score for the girls 
was 3.5 books and for the boys 3.0 books. The decrease in the number 
of books listed was g~~ate~ among the girls than the bOys both 
in 1977 and 1978, and the girls in this school listed the least books of 
all the groups in the sample. On the last occasion (July 1978) the 
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mean score for the girls was 1.2 books, whe1;"eas :1;01;" the boys it was 
2.9 books. 
The figure for the mean score of the girls' listing of books in the 
last year (1 - 2 books) is lower than that quoted in any previous 
survey for a similar age-group. Taylor (1972) reports the number of 
books listed by girls in secondary modern schools in his survey of 1967, 
as ranging between 2.3 and 2.7 books, and for girls in grammar schools 
between 2.6 and 2.9 books. Whitehead (1977) reports the number of books 
listed by girls in the 1971 survey as 2.48 books for the 12+ group 
and 2.15 books for the l4+group. 
Ln comparison, with the Taylor and Whitehead surveys, the boys' mean 
scores are not lower than the other surveys. Taylor (1972) reported 
a range 0:1; 1.6 and 2.2 books for secondary modern boys, and 2.6 books for 
each age group for grammar school boys. Whitehead (1977) reported a 
mean score of 1.99 books for boys of 12+ and 1.78 books for boys of 14+. 
In this survey the lowest mean score for Group L boys was 1.5 books and 
the highest mean score 4.3 books. 
Ce~tain factors may influence the number of books listed by the children 
in this school, one may be the transfer from one site to another at the 
end of the second year. A second factor may be the shortage of space, 
and the third the inadequacy of library provision. The second and third 
factors apply especially in the upper school, where the library was 
housed in a room adapted for the purpose, which was too small for class 
use, and quite inadequate for a comprehensive school of this size. 
School 4 - the other mixed comprehensive school. 
~iye children in the sample went to this mixed comprehensive school 
and comparison of the mean scores of books listed by the children ~n 
School 4 and School 1 show a similar range of scores. The scores for 
School 1 range from 1.85 to 4.25 books and for School 4 from 1.4to 4.4 
books listed. The scores in the two mixed comprehensive schools provide 
the nearestcomparison of groups in the survey. The figures from the 
other three schools are all higher (see Table 29). 
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TABLE 33 COMPARISON OF SCHOOL 1 and SCHOOL 4 FOR SIX OCCASIONS 
:feb. June Feb. June Feb. June 
1976 1976 1977 1977 1978 1978 
School 1 3.25 4.25 2.6 2.2 2.2 1.4 
·School 4 2.6 4.4 1.85 3.85 1.9 2.05 
-
-_ .... -
In both schools the figures showed a slight decrease overall from 1976 
to 1977 and from 1977 to 1978. The sample was so small in School 4 that 
it should be stated that any findings could not be applicable to the 
whole of this school population. However, for the children in the sample, 
it can be said that the figures show a similarity between the two mixed 
comprehensive schools. Here it should be noted that, whereas School 1 
was on a split site with indadequate book provision, School 4 was on a 
single site with a purpose-built library, where the children had access 
to both class and school libraries, and where class libraries provided 
a wide range of miscellaneous titles. 
Another factor, previously mentioned in Chapter Five was the socio-
economic groupings of the children in the sample and the finding that 
children with fathers in manual occupations listed less books. In 
School 1 75% of the children (15 out of 20) had fathers in manual 
occupations. In School 4, 80% (4 out of 5) of the children had fathers 
in manual occuaptions. 
School 2 - The Selective Grammar School. 
As seen in Table 29 the mean scores for the children in School 2 ranged 
from 23.6 books listed in February 1976 to 5 books in June 1978, with a 
gradual decrease through the three year period. 
Once again the sample was small and no generalisation could be made on 
the whole school population of School 2. 
The very high figure in comparison with the other groups was due to the 
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fact that two girls in this school were heavy readers, who listed more 
books than other children in the sample. In February, 1976, they listed 
46 and 41 books and in July 1976, 33 and 24 books (see individual scores 
Table 11). One boy in this school read very little, listing no books in 
both February and July, 1978, and only one book on each occasion in 1977. 
The other girl in this school was a heavy reader in 1976 listing 11 and 
12 books, then moved into the moderate category in 1977 with 4 and 3 books, 
and in 1978 fell into the light category listing 2 books on each occasion. 
The other boy in this school listed books in the heavy category for the 
:t;ixst three occasions, and in the moderate category for the remainder of 
the survey. 
The school had a large library and the children were encouraged to read. 
It seemed that the number of books listed by the children in this group 
w:as not greatly influenced by the school. It is possibleathat this may 
be associated with the ability of the children. They were all able 
readers in the Junior school, and obtained high scores on all standardised 
tests administered in the course of the study. 
For the five children their scores on the Schonell Word Recognition 
Test in the Junior school in June 1975 ranged from 13 0 3 to 14.8. 
On the NFER Verbal Intelligence Test, given in 1977, their scores ranged 
~rom 120 to 138. On the Widespan Comprehension test, administered twice, 
in 1976 and 19]8, the lowest score was 115, and the highest 125. 
On the APU Vocabulary test, given in 1977, percentiles ranged from 73 
to 97. It is possible that many children of high ability, who are able 
readers from an early age in the Junior school establish individual 
reading habits and interests before they start their secondary schooling, 
and are not as likely to be distracted from reading by other interests 
and pursuits in school and out of school between the ages of 11 and 14 
years. It would be difficult to prove this, without examining a much 
larger sample of children than that studied in this survey. However the 
indications are that this is a fact and several of the case studies presented 
later in this report, support this view, not only for children in the 
selective grammar school, but also for children of high abilityin the other 
schools in the survey. 
66 
SINGLE-SEX SCHOOLS 
School 3 - The Girls' Comprehensive School 
The mean scores of the number of books listed by the girls in School 3 
were higher than the scores for either of the mixed comprehensive schools. 
With an irregular pattern through the period, the highest mean score 
was 15 books in June 1976 and the lowest mean score 5.4 books in June 1977. 
Although this school had aspli t site the girls did not move to the Upper 
School building until the fourth year, so the children were on one site 
for the three years of the survey. There was a purpose built library, 
and regular library periods as part of the English timetable. Of the 
five girls in this school, two were heavy readers, listing a large number 
of books in each year of the survey. The girls varied in their listings 
on different occasions, but for most of the time their listings fell in 
the heavy or moderate categories. One girl was a moderate reader of 
books in the first two years, listing between 3 and 5 books on each 
occas~on, then listing no books at all in 1978, choosing to read teenage 
magaz~nes rather than books. (See Case Study 6 ). 
SchoolS - The Boys' Comprehensive School. 
The mean scores for the boys' school are also higher than those for those 
for the mixed comprehensive schools, the highest being 12 books in June, 
1977, and the lowest 3.8 books in February, 1978. In the boys' single 
sex school is seen the pattern which has already been noted for the boys 
generally, that of higher figures in June than in February for each year 
of the survey. 
Also in SchoolS, in seen another feature which occurs only in this school. 
It is a higher figure in 1977 than in 1976. The greater number of books 
listed by the boys in this school in 1977 (7.4 books is the mean score in 
February and 12 books in June); is a feature which appears in none of the 
other schools and the fact that this occu~ed has influenced the figures 
seen in the earlier tables for the overall reading of the boys in the sample. 
After a study of the book lists, and interviews with the children, it seemed 
that some of the reasons for the increased reading of the boys in tns school 
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~n their second year were due to school influence. The school had 
a split site, with the first two years in the lower school. The lower 
school building had a small library, but it was large enough to accommodate 
a class of children, and each class had a library lesson every week. The 
researcher spoke to the children during interviews on each occasion, and 
in 19]] there seemed to be indications that the boys in this school were 
listing more books due to school influence. In July 1977 all five boys 
~n School 5 were listing numbers in the heavy book reading category and 
in February 1977, 4 out of 5 boys listed books in the heavy category. 
One boys in this school who consistently listed a large number of books 
was a child of high ability with a reading age of 14.1 on the Schonell 
Word Recognition Test in 1975, and a verbal IQ score of 133 in 1977. 
He was an individual with a firmly established reading habit and a 
taste for non-fiction rather than fiction. The other four boys had 
fluctuating listings, as can be. seen. However, the most interesting 
case for comment here was the boy who listed no books at all in 1976 
and in 1977 was becoming interested in reading due to school influence. 
(See Case Study 28). He lis. ted 5 books in February 1977 and 13 books 
in July, 1~77. It was apparent when talking to him that he had found an 
interest in books. Unfortunately, when he transferred to the Upper School 
in 19]8, he seemed to lose his interest, listing no books in February, 
1978 and 1 book in July, 1978. Indications are that the library provision 
in the lower school, and the encouragement given to the children by the 
teachers, were factors influencing the number of books listed by the boys 
in their first two years at the school. 
As mentioned earlier in this report, the high listings by the boys in 
School 5, in June, 1977, had the effect of raising the mean score for 
the boys to such an extent that it was higher than the mean score for 
the girls on this occasion (i.e. 5.7 books compared with 5.5 books). 
In the last year of this survey the children from this school moved 
from the Lower School to the Upper School buildings on another site. 
The two boys from the group who left School 5, and left the district 
(Case Studies 29 and 30) continued to list books and their numbers for 
19]8 are recorded' with their original school group (see Table 35). 
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Of the three boys remaining in School 5, and moving to the Upper School, 
for one there was no change in the pattern of his reading. For the other 
two there was a marked decrease in the number of books listed in the 
third year. 
The single-sex schools 
As mentioned in the introduction to this chapter, the researcher had 
i.ntended to look closely at the single-sex schools to examine the factors 
cQnt~ibuting to the amount of voluntary reading done by the children, 
in comparison with the children from mixed schools. The findings of the 
survey had confirmed the view of the Schools Council team (Whitehead 1977) 
that the amount of reading in single-sex schools was greater than in 
mixed schools. As in the Schools Council survey, in this small survey 
there were less non-book readers, and more heavy readers in the single-sex 
schools than in the mixed schools. As there were only 5 children in 
each school in this survey it is possible to look closely at various 
contributing factors. 
Table 34 gives the socio-economic group of each child and the scores on 
the various measures given during the survey. Table 35 gives the number 
of books listed by the children on the 6 occasions of the survey. 
The factor of social class had been found by the Schools Council(1977) 
to be one of the major factors associated with amount of book reading. 
In these 2 single-sex schools it could be aseen as a major factor in the 
group of 5 boys, as 4 of them had fathers in non-manual occupations. 
In the group of 5 girls only 2 of them had fathers in non-manual 
occupations, but from Table 35 it can be seen that these were the 
two girls who were very heavy readers throughout the survey. 
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TABLE 34 SCOMS OJ; THE CIULDR,El'l Il'l 'l'HE SIl'lGLE-SEX SCHOOLS ON VARIOUS 
MEASURES GIVEl'l DURIl'lG THE SURVEY. 
I.D. Socio- Schone11 Widespan Widespan NFER At ti tude 
l'lo. conomic Test 'l'est rest Verbal Test 
g:t;ouJ? ~9J6 ~9J8 re$t 19]] 1977 
6 4 10.9 107 100 88 62 
J 2 13.5 109 112 105 81 
en 8 3(ii) 10.8 103 104 108 65 r-l H 
• .4 9 c.!l 3(' .) . 1.:1, 12.1 94 106 92 81 
If) 10 2 13.8 107 102 91 94 
26 1 14.1 106 104 133 ]6 
27 1 14.8 116 121 135 90 
en 28 
:>, 
3 (i,i) 11.6 100 99 99 69 
0 29 1 9.0 P=l 84 83 88 72 
If) 30 1 13.1 10] 106 100 89 
-- ---_ ..... -
--_ .. _ ... -
- -
-_ ... _------
'l'ABLE 35 NUMBER OF BOOKS LISTED BY THE CHILDREN IN THE SINGLE-SEX SCHOOLS 
I 
1976 1977 1978 
I.D. 
No. 1 2 3. 4 5 6 
6 4 5 3 3 0 0 
] 12 24 11 4 15 8 en 
r-l 
H 8 6 11 1 4 5 7 
• .4 
c.!l 
If) 9 4 13 7 4 6 3 
10 17 22 24 12 17 17 
26 10 12 9 12 12 15 
27 1 6 10 15 0 5 
en 
:>, 28 0 0 5 13 0 1 0 
P=l 
If) 29 5 6 9 5 1 4 
30 7 7 4 15 6 4 
-~---- _ ... _-
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Another major factor associated with the amount of book reading in 
The Schools Council Survey was ability and attainment. In this small 
survey this was also the case. Scores on the Widespan Tests and the 
NFER Verbal Test correlated significantly with the number of books 
listed by the children. 
An examination of Tables 34 and 35 reveals that, although many children 
listing books in the 'heavy' category did have high scores on 
standardised tests, this was not necessarily true for every child. 
In fact a study of the ten children in this sample in single sex 
schools seems to indicate that they were all readers, irrespective of 
social class, or of high or low ability and attainment. These two factors 
may have influenced the kind of books and magazines they choose to read 
and in most cases children consistently listing large numbers of books 
either had fathers in non-manual occupations, or had high scores on 
standardised tests, or both. The case studies provide examples of 
different kinds of readers in both schools. All the children were 
choosing to read something in their leisure time. The girl who listed 
no books in 1978 was reading 10 or 12 teenage magazines every week and 
the boy who listed only one book in 1978 was reading newspapers and 
technical magazines (Case Study 28). 
Overall, the children seemed to have a favourable attitude towards reading, 
and this may be considered in rclation to their scores on the attitude scale, 
administered in June 1977. The attitude scale was devised by the 
researcher for use with this sample of children. The contribution and use 
of the scale are described in detail in the next chapter of this study. 
The pilot study, with over 200 children had produced a mean score of 62 
out of 100. In the single sex schools no child scored less than 62, and 
some of the children had very high scores (see Table 34), half of them 
scoring over 80 on the scale. Taking examples from the table of case 
studies 9 and 10, it can be seen that high scores on the attitude scale 
occurred in cases where children had low ability scores and came from 
different social backgrounds. 
There are many factors conttibuting to the high mean scores of the books 
listed by the children in the single-sex schools, and some of these factors 
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are so inextricably entwined with others that it would be difficult 
to consider them separately. The scores on the attitude scale 
suggest that all the children were interested in reading (See Table 37, 
Chapter 7). 
Perhaps the most that can be said is that where the majority of children 
in a group ha~ a positive attitude towards reading it seems likely 
that this attitude is associated with school influence, or with 
school type, or both. 
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CHAPTER SEVEN 
ATTITUDE AND PERSONALITY 
The researcher hoped to consider the aspects of each child's attitude 
towards reading, and his/her personality, and to use these findings 
particularly in the individual case studies of the children. While 
the researcher expected to discover something about each child's 
attitude and personality by observation in interviewing sessions, 
she also wished to admidster measures which might provide additional 
I 
information. 
As both these areas were relatively new in educational research, it was 
difficult to find suitable measures to use with the children in this 
particular sample. After investigating reports of previous work ln 
attitude measurement the researcher decided to construct her own 
attitude scale specifically for use with this sample. In studying 
personality, several researchers had used the Junior Eysenck Personality 
Inyentory since 1965, and it was decided to use this measure with the 
children in the sample, to see whether there was any associatioa oet,leen 
the amount of the children's voluntary reading and their scores for 
extroversion or neuroticism on the. Junior Eysenck Personality Inventory. 
The researcher hypothesised)first1y) that there would be a significant 
relationship between the number of books listed and the scores on the 
attitude scale, and, secondly, that there would be a significant 
relationship between the number of books listed and the scores for 
neuroticism on the Junior Eysenck Personality Inventory. Results of 
the two measures supported the first hypothesis, but not the second. 
The use of the two measures are described in detail in this chapter. 
(i) The Eysenck Junior Personality Inventory. 
The Junior Eysenck Personality Inventory is an adaptation of the adult 
version of the E.P.I. The manual (E.1965b) suggests that neuroticism 
can be measured adequately at all the age levels studied but that 
extraversion is a personality dimension which is not clearly emerging 
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until the age of 9 or 10. When constructing the Junior Scale, 
on the basis of factor analyses, 60 suitable items were chosen for 
the final scale, 24 measuring E, 24 N, and 12 constituting the Lie 
scale. Standardisation data was collected from two samples of 
children. The scores showed a marked increase in extraversion for 
boys with age, and a less marked one for girls. The table for 
neuroticism scores shows a clear increase wi th. age for girls, but 
no change for boys. Scores for the Lie scrae show a decrease in 
lying with age, for both boys and girls. 
The manual concludes, "It aJ?J?ears thel;'efo;re that boys are more 
extraverted than girls, a finding not unexJ?ected in view of the 
previous observations with adult samples that men are more extraverted 
than women," and adds, "It appears to be a fact that girls become 
more unstable with increasing age, whereas boys appear to remain at 
very much the same level." The notes in the manual Eysenck (1965b) 
commented that too little is known about the validity of the Junior 
Scale "to make any claims for its use, other than as an instrument 
for experimentation," adding that it was hoped that work would be 
done in the educational field in various applications of the J.E.P.I. 
The scale has been used by educational researchers, mostly to study 
the relationshiJ? between J?ersonality and school attainment. Some of 
these are relevant to this study. Eysenck's personality theory 
suggests that the introvert should be at an advantage in school 
learning. He states, "The typical introvert. •• is a quiet retiring 
sort of person, introspective, fond of books rather than people." 
(Eysenck 1965C\). 
Entwistle and Cunningham (1968), using the scale with 2,995 children 
in Aberdeen, found that scores for neuroticism showed a significant 
cOrrelation with school attainment, and that children with high N 
scores tended to be more successful. This was true for boys and girls. 
The researchers comment, "From behaviour patterns and Eysenck's 
personality theory, the introvert should reach a higher standard on 
average from the extravert in school work." They found that girls 
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who were stab le extraverts and boys who were stab le introverts 
showed the highest mean attainment scores in their results and 
why this should be true of boys and not of girls they regarded 
as a puzzling aspect of their findings. They ask, "Does the 
female introvert withdraw too completely from normal class 
interaction in the learning process and thus fail to learn as 
effectively as the introverted boy?" Finally, the hypothesis that 
among bright children neurotic introversion would be associated 
with scholastic success had to be rejected. 
Finla~on C19JQL atu\i¥~ng bQ¥s opJY'? ~ooke(r 'l,t the ~elattQnship 
between extraversion, neuroticism and school attainment in 12, 13 and 
14 year olds in one Grammar school. He found that introverts 
obtained progressively higher marks in yearly examinations, than 
extraverts, and that~for both E and N/effects increased with age. 
As these two studies indicated that scores for neuroticism showed 
significant correlation with high scores for school attainment, the 
researcher was interested to discover whether scores for neuroticism 
lA.)Lth 
correlated S'~:F\"J'L.t'Yll;l=\ j\the amount of reading children chose to do in 
their leisure time. 
Th,e resear<;:heJ; uSeg th,e J·~·R.I,. ~~tR 1;b~ 40 cRi;~cl:r.en :in this 
longitudinal study in June 19J6, gt the end 0;1; tReix fi:,rst ye.ar i.n 
the secondary school. The children were mostly 12 year olds, the 
exceptions being the children with July and August birthdays. 
Th.e mea,n sco:t;'es on t:he J'.E..R· 1,. hPJ; the sallJp1e shg~ecl sOme diHe;rences 
from the norms given in ~he J.E.P.I. Manual. The mean scores for the 
girls were lower than those given in the manual for both extraversion 
and neuroticism. The mean score for the boys were higher than the 
norms in the manual for both extraversion and neuroticism. The tests 
to compare the scpres of the girls and boys showed no significant 
differences for either E or N scores. 
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TABLE 36 Mean scores on the J.E.P.I. 
I Variable Sex Number Mean S.D. Score in I 
I of cases Score Eysenck manual. 
EE Girls 20 16.90 3.7 17.354 
EE Boys 20 18.35 4.0 17.38 
EN Girls 20 10.85 3.4 12.487 
EN Boys 20 12.85 3.8 I 11.018 
I 
I 
EL Girls 20 4.7 2.15 4.44 
EL Boys 20 2.15 2.37 4.14 
I , 
The researcher had hypothesised that there would be a significant 
correlation between the scores for neuroticism and the number of books 
listed by the children, but this proved not to be the case. There was 
no significant correlation baween E or N scores and the amount read, 
for ~ither boys or girls, or when the sample was taken as a whole. 
(Girls n = 20. Boys n = 20). 
The researcher concluded that there was no significant correlation 
between scores on the J.E.P.I., and the number of books listed by the 
children 
(ii) The Attitude Measure 
In seeking information on the measurement of attitudes to reading the 
researcher found that evidence of work in this field was sparse. 
There were two American instruments, one by Estes (1971) and one by 
Kennedy and Halinski (1975). Of work in Great Britain there was none 
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for use with secondary school children. Of the measures designed in 
Great Britain all three were for use with children aged 8-9 years. 
These were Dunham's Reading Attitude Scale (1959), Williams' Scale (1965) 
and (Georgiades' Scale (1967). Two of these, the Dunham and Georgiades, 
were used with retarded readers. None of these scales had been followed 
up and developed for general use. Meanwhile, in Great Britain James 
Ewing, of Dundee College of Education, was about to embark on a two-year 
project(1977-79) on attitude measurement, financed by the Scottish 
Education Department, but no measures were available from the Scottish 
rroject in 1977. The researcher proceed to design an attitude measure 
for use wi ththe sample of children. The measure was designed in the 
Spring of 1977. From the February taped interviews the researcher made 
an items pool of 35 statements. A Likert scale was chosen for the 
instrument. The researcher decided to use a Likert scale, preferring 
this to either the Thurstone or the Guttman procedure. The Thurstone 
rrocedure was rejected as it requires a number of judges to categoriSe 
the items in the first stage. The Guttman procedure was rejected 
because it is thought to be "subject to errors in construction"* 
where a large number of respondents are involved, and the researcher 
intended to carry out pilot tests with a large number of children. 
The number of items on a Likert scale is usually small and the 
researcher did not wish to construct a lengthy scal.e which 12 year olds 
would be reading for themselves. 
In addition, the reliability of Likert Scales is thought to be high. 
A.N. Oppenheim (1966) notes that"a reliability co-efficient of .85. ~s 
often achieved".* He also noted that Likert scales tend to perform 
to a rough ordering of people with regard to any particular attitude. 
Finally, as it operates on a five-point scale, the researcher preferred 
the Likert Scale as the scale would easily be understood by the 
children in the survey. The five-point scale was as follows:-
Strongly Agree, Agree, Uncertain, Disagree and Strongly Disagree 
(see Appendix. 4 ). 
As the children in the survey were, in 1977, in their second year 
of secondary schooling, the pilot study was carried out with a similar 
age range in a comprehensive school, which was not one of the schools in 
* A.N. OPPENHEIM (1966) Questionnaire Design and Attitude Measurement. 
(Chapter 6) 
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the survey. The school had a nine-class' entry and the researcher 
used all the children in the second year. 
The first phase of the study was conducted with five classes spread 
over the whole ability range of the second year. On the days the 
measure was used there were 120 children present in the 5 classes 
(60 girls and 60 boys). 
An instruction sheet was issued with each question sheet. The researcher 
administered the scale and read the instructions to the children before 
they started the work. The time~taken for the children to complete 
the sheets were noted on each occasion. The times taken by individual 
children ranged from 5 to 15 minutes. There were 120 completed sheets. 
The data was processed for reliability using S.P.S.S. (Statistical 
~ackage for the Social Sciences,1975). From the results, the 35 
~uestions were reduced to 24 by rejecting the items beLow 0.3 on 
item analysis. The 24 items with a co-efficient above .3 were retained 
fOr the second phase of the pilot study. 
P. Kline suggests that"in personality testing it is usual to regard 
item total analysis of 0.3 as just about sufficient to make an item 
worthy of inclusion in a scale" (Kline,1973). The split correlation 
for the 24 items was, r = 0.77666 (n = 24). When the Equal Length 
Spearman-Brown correction was applied, the co-efficients were raised 
to 0.87429 (n = 24). Of the 24 questions retained 8 were negatively 
worded. 
In the second phase of the study the researcher administered the 24 
item scale to the other 4 parallel classes in the same year group with 
the same range of ability as the classes used in Phase I. The same 
instruction sheet was used and the same procedure followed. Of the 
children present on this occasion, there were 52 girls and 44 boys 
(n = 98). The sheets were collected and processed as before (S.P.S.S.). 
This time 4 questions were shown to be borderline on a factor analysis 
result (Questionsl, 2, 12 and 14). Except for these 4 questions all 
the others were clearly heavily loaded on the first factor, estimated 
as a 'reading interest' fact9r. On the item-analysis question 1, 2, 
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12 and 14 had readings of less than .3. 
Question 1 read; 
Question 2 read; 
"When I hear friends talking about a new book 
I want to get it to read for myself" 
"When I study a book in English lessons I try 
to remember the name of the author" 
Q:uestion 12 read; "I do not like to receive book tokehs for presents" 
Question 14' read; "If I see a good film or television series I like 
to get the book to read afterwards". 
These questions were dropped. 
The remaining 20 questions constituted the final scale and had 
correlations of over .3 with the total score. 
For the 20 questions there was an increase in the reliability 
co-efficient. The split-half co-efficient read, correlation between 
forms .806. When the Spearman-Brown correction was applied the 
co-efficient was raised to .89. Thus the reliability co-efficient 
for" the final scale is .89. Scoring from 5 to 1 on the Likert Scale, 
the scale is scored out of 100. 
On the results of the pilot studies the mean score for the scale was 62, 
and the standard deviation was 13. 
Like the other scales mentioned above (Dunham 1959, Williams 1965, 
Georgiades 1967) this scale was designed for use with a specific group 
of children. Thus one limitation of the sale lies in the fact that it 
was used with only one age group of second-year secondary pupils. Also, 
although internal reliability reached an acceptable level (.89) no 
validation studies were carried out. Aware of the limitations, and 
accepting that the scale could only be regarded as an experimental 
verSlon, the researcher decided to proceed with the use of the scale 
with the 40 children in her sample. 
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Using the Attitude Measure with the 40 children in the survey. 
The scale was used with the children in the research sample in July 1977. 
Of the 40 children in the sample, 27 scored between 50 and 75, that ~s 
one standard deviation either side of the mean of 62. 
TABLE 3J. Distribution of Scores on the Attitude Scale . 
Scoxe Number of Suggested 
- - - -
children interpretation of scores 
88 and oyer 4 Exceptionally interested 
]5 - 8] 5 Very interested 
62 - 74 17 Interested 
50 - 61 10 Not very interested 
49 and under 4 Uninterested 
---~ 
The scores for the children in the sample are reasonably normally 
distributed, as is shown on the frequency curve. 
~R.EQUENC~ CURVE SHOWING SCORES ON THE ATTITUDE SCALE. 
-Tf 
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The fact that 26 children in the sample scored 62 or over on the 
measure may reflect a high general interest in reading in this sample 
of 40 children. As the mean score had been obtained from the pilot 
study, where the scale was used with the children of the same age in 
the second year in a neighbourhood comprehensive school, the possibility 
must be considered that the scores for the sample may indicate a higher 
interest or a "better attitude" towards reading on the part of some of 
the children at least, because they were involved in the survey. In any 
survey of this kind the researcher accepts that some respondents may 
be subject to a 'Hawthorn' effect, and that some may respond to certain 
~uestions in certain ways because they feel it is socially desirable to 
do so. However, the researcher did not regard these effects as having 
any major influence on the children's response. She met the children 
twice yearly. There were long gaps between visits and the children 
were never forewarned of the visits. The occasion of the administration 
o£ the attitude scale, June 1977, was the fourth visit of the survey. 
'tABLE 3 fl • Scores on the attitude scale in relation to sex and school. 
Girls Boys Schools 
1 2 3 4 5 
Exceptionally 
Interested 2 2 0 1 1 0 2 
Very Interested 3 2 2 0 2 0 1 
Interested 10 ] 8 3 2 2 2 
Not Very ! 
Interested 4 6 ] 1 0 2 o ! 
. 
Uninterested 1 3 3 0 0 1 0 
20 20 20 5 5 5 5 
Sex Differences 
As will be seen from Table 37, of the 26 children scoring over 62, 15 
were girls and 11 were boys. In the category of children exceptionally 
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interested in reading there were 2 boys and 2 girls, and in the 
category of uninterested there were 3 boys and one girl. 
Schools 
From the results it can be seen that the children from the single-sex 
schools obtained high scores on the attitude scale, compared with 
children from mixed comprehensive schools. This has already been 
discussed in Chapter 6. A comparison of the mean scores on the attitude 
scale between the link comprehensive school and the single-sex schools 
shows, for the g~rls in the single-sex school a mean of 76.6 against 
a mean score of 62.7 for the girls in the mixed school, and for the bpys 
in the single-sex school, a mean score of 79.1 against a mean score of 
59.6 for the boys in the mixed school. 
':tABLE 3 C). Mean scores on the attitude scale by school. 
School 1 ) Girls 62.7 ) both sexes 61.15 ) Boys 59.6 ) 
School 2 Mixed 70.8 
School 3 Girls 76.6 
School 4 Mixed 60.2 
School 5 Boys 79.1 
The correlation*between attitude towards reading as measured on the 
scale and the number of books listed was significant at the 0.001 level. 
Some observations on the scores 
It is questionable whether attitude measures might be of use to 
teachers in the classroom, and, if such measures are designed how 
much they will be used by teachers. Most teachers would feel they could 
assess intuitively, or by observation, the attitudes towards reading 
of the children in their classes. The researcher felt it had been of 
value to obtain a measure of the attitude towards reading of the 
~ 
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children in this group. The use of such a measure gave an 
additional slant on the reading of the children. It appeared that 
scores on the attitude scale had no realtion to ability. A child 
with high scores on standardised tests might score Iowan the 
attitude scale and vice versa. For instance, one child with a low 
Score on the N.F.E.R. Verbal test and low scores for comprehension 
and vocabulary, on the Widespan Reading Test and the A.P.U. Vocabulary 
Test, scored 81 on the attitude scale; whereas two boys with high 
scores for intelligence and comprehension on the above tests, scored 
47 and 40 respectively on the attitude scale. 
Scores on the attitude scale in relation to the ability and attainment 
of ~ndividual children, are discussed in some of the case studies, 
~ater in this report. 
To conclude, the researcher would observe that attitude measurement 
may be of use to teachers in the classroom if suitable scales are 
devised. This is a growing area of research and it hoped that such 
measUres ~ill be available in the future, whether from the project 
at Dundee College of Education or from individual research projects. 
For published article on the Attitude Scale see Appendix 7. 
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CHAPTER EIGHT 
READING INTERESTS 
Introduction 
The longitudinal study aimed to study the reading habits and 
interests of children in the sample. 
As suggested in Chapter 2, in defining the area of study, interests 
are difficult to examine. They may be "fairly settled dispositions" 
(Wilson 1971) and, in individuals, may therefore be less subject to 
change over a period of time. While it is possible to make general 
statements about the reading interests of a group of children, within 
the group the interests of each individual may be unique to that 
individual, and best examined by means of case studies. The researcher 
kept detailed records of each child in the survey, and the reading 
interests of children aged 11 to 14 years may be illustrated by 
reference to the case studies described in the next chapter of this 
report. Meanwhile some general observations can be made with regard 
to the sample as a ,,,hole. The study of children's interests began in 
June 19]5, when the children in the year group (n = 120) at the top 
of the junior school were asked to complete a questionnaire. 
One ~uestion attempted to discover the influences governing the child's 
choice of books. Results showed that the children thought their 
choice was not influenced much by what people said, but that they chose 
from their own interests, and from the look of the book. Following 
these two factors, the influence of films and television was listed 
higher than library membership, or school provision or recommendations 
from parents, friends or teachers. (See Appendix I). 
The children wereaso asked to name their favourite categories of 
fiction. A wide range was covered. Science-fiction and adventure 
stories headed the boys' lists, and humourous stories and animal 
stories the girls' lists. The overall lists for boys and girls taken 
together showed that ricture and Cartoon stories were the most popular 
kinds of reading. The lists of book titles reflected this in the 
large number of Annuals mentioned. Sixty-eight authors were mentioned, 
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mostly children's writers, the exceptions being names like Dickens 
and Shakespeare. The favourite writer was Enid Blyton, mentioned 
37 times, with Michael Bond in second place, mentioned 18. ·times. 
Among the writers mentioned twice or more, there were a number of 
the highly regarded children's writers of the last three decades, 
Alan Garner, William Mayne, Lucy Boston, Nina Bawden, Joan Aiken, 
~enlope Lively, C.S. Lewis, Nicholas Fisk and Richard Adams. 
Only one book was. menti.oned thxee times, and that wa,s Black Beauty 
(incidently the book mentioned most by the 10+ age group in the 
Schools Council questionnaire in 1971). A list of books and authors 
mentioned appears in Appendix I. 
The'lists reflect various influences. The fact that Alan Garner was 
mentioned 12 times and gained third place in the list of favourite 
authors was due to the fact that one of the fourth year teachers, 
himself a Garner fan, had read The Weirds tone of Brisingamen aloud to 
the children as a serial, and infected them with some of his own 
enthusiasm. Books by Aiken, Bawden, Lively, Boston and Fisk had been 
read and discussed by a group of the most-able children who met once 
a week to discuss their favourite books. The influence of the media 
is reflected in titles of books associated with current film and T.V. 
programmes. Among the books mentioned more than once are Little Town 
on the Prairie, The Wombles, Planet of the Apes, Lassie Come Home and 
The Six Million Dollar Man. 
A comparison of the favourite authors of the year group (n = 120) 
and the sample group (n = 40) shows few differences in the first 15 
names on each list. 
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TABLE 40. Favourite Authors at the age of 10+. 
~ear Group (n = 120) 
1. Enid Blyton 
2. Michael Bond 
3. Alan Garner 
4. C.S. Lewis 
5. A. Hitchcock 
6. ~enelopeLively 
Lewis Carroll 
Joan Aiken 
9. Roald Dahl 
Richard Adams 
Ursula Le Guin 
Nina Bawden 
W~E. Johns 
Spike Milligan 
Anthony Buckeridge 
Sample Group (n - 40) 
1. Enid Blyton 
2. Mi chae 1 Bond 
3. Nina Bawden 
W.E. Johns 
Roald Dahl 
6. Alan Garner 
C.S. Lewis 
A~IUtchcock 
Noel Streatfield 
10. Richard Adams 
TIrsulaLe Guin 
Penelope Lively 
Nicholas Fisk 
H.G. Wells 
Paul Brickhill 
From the year group of 120 children, 40 children were chosen for 
longitudinal study, as described in Chapter 3. In 1976 the researcher 
began her twice-yearly visits to the secondary schools, meeting the 
children in February each year, and again in June or early July. Data 
was thus collected twice a year for three years, six occasions in all. 
Some data was collected by questionnaires (see Appendix 3) and some by 
interviews. Some of the data from the questionnaire has already been 
discussed in Chapter 5. The questionnaire collected information of 
other kinds, and some of this is discussed in this chapter. The 
researcher has chosen not to present all the information in stati"stical 
form for the 40 children, as she did not think this would produce any 
generalisable results for a small sample. However this information 
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is used in individual case studies where relevant. 
Also the researcher has not attempted to present all the book titles 
listed by the children on each occasion during the survey, as she 
~elt that such an exercise with a small sample of 40 children would 
rroduce mostly lists of books mentioned once only. As already noted, 
even with the group of 120 children in 1975 only one book was 
mentioned more than twice (Black Beauty~3 times). The sections of 
this chapter on children's books and adult fiction discuss books, and 
the individual case studies mention the titles of books read by each 
child and cover a wide range of interests. 
The questionnaire did not ask children to name either favourite books 
or favourite authors. These were always discussed in the interviews. 
When talking to the children individually the researcher tried to find 
out whether the child had a current favourite writer, and also asked 
the interviewee to name books enjoyed most in the last half year, and 
books read and enjoyed in English lessons. At the end of the survey 
each child was invited to name a book he or she thought was outstanding. 
Erom the information collected in the three years of the survey, from 
the questionnaires and from the interviews, the researcher has selected 
the following aspects for inclusion in this chapter; (i) ownership of 
books eii) library membership (iii) the influence of friends 
(iv) television viewing and book reading (v) the cinema and book 
reading (vi) magazine and comic reading (vii) favourite writers 
(viii) the reading of children's books (ix) the reading of adult 
fiction and (x) books read in English lessons. 
(i) Ownership of books 
The children's answers to Question 6 "Where did you get the book from?", 
showed that the column with the most ticks in every year was the 4th 
response "it belongs to me". The books children read most were their 
own books. Sometimes these were re-readings of favourite books, 
sometimes books which had been acquired from older brothers or sisters, 
8] 
and some books were received for presents. However, evidence in the 
case studies suggests that, increasingly, as the children grew older, 
these were books bought with their own money. This features emerges 
as a dominant one in several csses and many children were prepared to 
spend their money on books. They like to own books, and to read and 
re-read their favourite books. Another interesting factor here is 
that there were more re-readings of books in the June listings than 
in the February listings especially of children who listed a lot of 
books. Once again there is evidence of this in several case studies. 
The children's response to Question 19, "Do you every buy books with 
your own money?", showed that in 1976, 30 children were buying books 
for themselves, in 1977, 18 children spent money on books, and in 1978, 
24 children. On Question 12, "Do you own any books yourself?", all 
but 2 of the children owned books. 
Table 41 shows the number of responses to each section. 
TABLE 41. Responses to number of books owned. Question 12. 
I 
None Up to 10 Up to 25 Up to 50 Up to .Over 
100 100 
.1976 2 6 8 6 9 9 
19]7 1 7 9 8 8 7 
1978 2 8 8 10 3 9 
The numbers fluctuate but this is not surprising as mruny of the children 
gave away books to younger sublings, or to jumble sales, as they outgrew 
the books and bought new ones for themselves. 
All these factors, the children's response to Question 6, their 
willingness to spend money on books, and their love of re-reading 
favourite books, point to the ownership of books as one of the 
strongest influences affecting the choice of reading. 
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(ii) Library membership 
Secondly, an important influence is borrowing books from a library. 
The responses to Question 6 show tht in 1976 more children were using 
the school libraries than public libraries, but that this was reversec 
in 1977 and 1978, when more children used the public library than used 
the school library. There is increased use of the public library noted 
in several of the individual case studies. Table 42 shows the percentage 
of children reading their own books, children using a public library and 
children using a school library in the 3 years of the survey. 
TABLE 42. 
~ercentagesof response to the three factors mentioned most in Question 6 
, , 
I 
1976 1977 1978 
Children reading I 
their own books 62.5% 60% I 52.5% 
Children using a I 
public library 42.5% I 40% 32.5% 
Children using a ! 
schoo 1 library 55% 22.5% I 15% 
As the table shows, more than half of the children were listing books 
they owned themselves in all three years of the survey. The numbers 
of children listing books from the public library decreased a little 
from year to year. Whereas the numbers of children using the school 
library showed a marked decrease from 55% in the first year of the 
survey, to less than half this number in the second year, and to only 
15% of the children in the third year listing books obtained from the 
school library. 
In the other categories in Question 6, on the source of book~listed, 
the category listed least in 1977 and 1978 was the class library. 5 
children said they had read books from a class library in 1976, and 
only 1 child borrowed a book from a class library in years two and 
three of the survey. 
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The influence of family and friends, which emerge as strong influences 
in a few of the individual case studies, appear in fourth and fifth 
rositions on the list of sources in Question 6, in 1976 and 1977, 
though "borrowed from a friend" moves into 3rd position on the list 
;In 19]8. 
TABLE 43. Responses to Question 6. "Where did you get the book from?" 
In 19]6 
1. The book belongs to me. 
2. I got it from the school library. 
3. I got it from the public library. 
4. I borrowed it from someone in the f-ami1y. 
5. I borrowed it from a friend. 
6. I got it from the class library. 
]. I got it somewhere else. 
-In 1977 
1. The book belongs to me. 
2. I got it from the public library 
3. I got it from the school library. 
4. I borrowed it from a friend. 
5. I borrowed it from someone in the family. 
6. I got it somewhere else. 
]. I got it from the class library. 
In 1978 
1. The book belongs to me. 
2 I got it from the public library 
3. I borrowed it from a friend. 
4. I borrowed it from someone in the family. 
S. I got it from the school library. 
6. I got it somewhere else. 
7. I got it from the class library. 
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In the third year of the survey the children were reading their own 
books, in many cases books they they had bought for themselves, and 
borrowing books from the public library and from friends, rather 
than from the school library, or the class library when there was one 
available. Only a few children borrowed books from members of their 
£amily. 
(iii) The influence of friends in the peer group. 
The category "borrowed from friends" in Question 6 of the questionnaire, 
had moved to third place in the listings for 1978. The researcher felt 
that this was a strong influence by the third year, which may not be 
stressed enough in a survey approach but is a feature in several of the 
case studies. Some children were greatly influenced by the opinions and 
recommendations of friends. Children who buy books lend them to others. 
Children who like books recommend them to others. Favourite books, 
popular books, "unsuitable"books, are passed round a group of friends, or 
even a class of children. In interviews children talked about sharing 
books with friends, or siblings, and discussed books they had borrowed 
£rom friends. 
The influence of friends for some children was a major influence. In 
many cases, however, it was linkedWLth another factor, which emerges as 
a dominant influence on the children's reading. This is the influence of 
the media. Often in the choice of a book to read there is a double 
influence of television, or film, and a friend's recommendation of the 
book. This occurs time and time again in the interview5with the children, 
as they talk about the books they have listed. 
(iv) Television viewing and book read~ng. 
The questionnaire asked the children (Question 13) to estimate the number 
of hours a day they spent watching television, on a weekday and at the 
weekend. 
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Table 44 shows the percentage of children in each category. 
TABLE 44. Television viewing percentages in each category 
-
Hours Over 
per day None ! hour 1 hour 2 hours 3 hours 
( 1976 2.5% 2.5% 15% 30% 50% 
( 
WEEKDAY ( 1977 2.5% 2.5% 12.5% 42.5% 40% 
( 
( 19]8 5% 5% 20% 30% 40% 
( 19]6 ~ 2.5% 7.5% 10% 80% 
( 
WEEKEND ( 1917 - 2.5% ].5% 10% 80% 
( 
I ( 1978 - 2.5% 10% 22.5% 65% 
J 
It can be seen from the table that 80% of the children were watching 
2 or 3 hours television, or more, every day, whether a weekday or a 
Saturday or Sunday. This finding was not surprising as the Schools 
Council Survey had reported an average viewing figure of 2.49 hours 
on a weekday in 1971 (Whitehead 1977) with two fifths of the sample 
watching more than 3 hours per weekday evening. 
A survey conducted by James Catterick for Pye Television in 1978 
indicated much higher viewing hours, reporting that two children in 
every three were watching television between 3 and 5 hours a day. 
The catterick report consists largely of detailed tables of viewing 
habits, and favourite programmes of the children in the survey. Their 
ages ranged from 7 to 17 years, and the findings are presented in age 
bands of 7-10 years, 11-14 years and 15-17 years. Of course, the report 
does not make any comment on children's reading habits, but there are 
aspects of the report which are of relevance for this study. One aspect 
is the listing of children's favourite television programmes, as 
frequently books are published associated with popular series on 
television. For example, Starsky and Hutch, The Six Million Dollar Man 
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and Charlie's Angis, some of the most popular programmes, all have 
stories in paperbacks, with cover pictures of television stills. A 
second aspect is the serialisation of .~ books, both adult novels 
and children',s books. In both cases a reader may decide to obtain 
the book to read after seeing the television programme. In the 
interviews children were asked which books on their lists they had 
obtained because of television influence. In the first year,1976, 
the titles mentioned were mostly of children's books. After the first 
year the titles were mostly of adult books. 
Books associated with television programmes. 
Titles mentioned in 1976 
The Little House on the Prffirie 
The Secret Garden 
A Little Princess 
Black Beauty 
The Worzel Gummidge Books 
A Wizard of Earthsea 
Ballet Shoes 
The Wombles 
The Apple Dumpling Gang 
The Tomorrow People 
The Changes (from the book called The Weathermonger) 
The Sword in the Stone 
Thursday's Child 
The Secret of Santa Vittoria 
The Jungle Book 
Charlie. and the Chocolate Factory 
The Amazing Mr. Blunden 
Jane Eyre 
David Copperfield 
Great Expectations 
The Diddakoi 
Three Men in(.\,Boat 
The Memoirs of Sherlock Holmes 
Tom's Midnight Garden 
Treasmre Island 
The Wooden House 
Heidi 
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Eollyfoot 
C .) arr1.es War 
The Railway Children 
:Mary Poppins 
The Prince and the Pauper 
Titles mentioned more than once in 1977 and 1978 
The Case Book of Sherlock Holmes 
I, Claudius 
Claudius, the God 
King Solomon's Mines 
It Shouldn't Happen to a Vet 
The Sweeney 
The six Million Dollar Man 
Starsky and Hutch 
Murder on the Orient Express 
The Professionals 
Charlie's Angels 
SeL'I~,b 
On Her Majesty'sAService 
A few children were still listing books like Little House on the Prairie, 
but these were infrequent listings after 1976. 
Eor the children who read a lot the influence of television is just one 
factor among many, but for the light readers, who are reluctant or 
unwilling to look for books themselves, and never visit a library, the 
influence of the media may be dominant, or the only, influence on the 
choice of books. This is apparent in some of the case studies. 
(y) The Cinema and Book Reading 
The same factors as seen in television influence apply in the influence 
of the cinema on the children's choice of books. But as the children 
visit the cinema less than they watch television, less book titles are 
listed which are associated with films, than are associated with 
television programmes. Sometimes, once again two influences are linked. 
The influencES of the media and the peEr group are at work together. 
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The best example is to be seen in the popularity of the book Jaws 
by Peter Benchley, listed by almost half the children in the survey 
in 1976, either in F'ebruary or in June. It was the book most listed 
~n 1976. The film had been showing at local cinemas and the book was 
easily available in paperback. Some boys said it was the best book 
they had ever read. The book was recommended to friends, or by friends, 
or passed around a group. Several children bought a copy. From hearing 
the children talk about the book at interviews, the researcher can 
suggest some of the reasons for its popularity among the children, In 
the first year of the survey, at 12+. They were just beginning to 
experiment with adult fiction. The book contained violence, bloodshed 
and sex, ingredients many of them had not yet encountered in children's 
books. To read this type of adult book for the first time was a new 
experience for them. Some of the children who listed the book one 
occasion, listed it again six months later as a title re-read. 
The same phenomenon occurs again, but with less children listing the 
books in 1977 and 1978 in the listings of The Omen and The Exorcist. 
Once again the films were on the local circuit and the books currently 
available in paperback, with stills from the films as cover pictures. 
Again some children bought a copy, and some borrowed a copy from a friend. 
(vi) Comic and Magazine Reading 
Question 1 on the questionnaire asked the children to list the names 
of comics and magazines which they read regularly. In each year 
of the survey there were some children who listed no comics or 
magazines. 
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TABLE 45 The number of children listing comics atidmagazities 
in the three year of the survey. 
I I I 
Number.of magazines I 1976 1977 1978 I or comlCS. I 
I 
0 9 5 12 
1, 6 6 5 
2 9 11 4 
3 4 6 6 
4 3 4 4 
5 5 0 5 
6 3 2 0 
7 1 2 2 
8 0 3 0 
10 0 0 1 
12 0 1 0 
1:3 0 0 1 
t 
I Total 40 40 40 ! 
\ 
As can be seen from the table the majority of children did not read 
a lot of comics. More than half the sample read either 1 or 2 comics 
or no comics in each year of the survey. 
TABLE 46. Comic readers divided into 4 categories 
1976 1977 1978 I 
No comics I 9 5 12 
1/2 comics 15 17 9 
3/4 comics 7 10 10 I 
, 
5 Qr over 8 8 8 
40 40 40 
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A division of the readers into 4 categories shows some increase in 
comic and magazine reading as the survey progressed, but this 1S 
slight. The number of children listing no comics in 1976 was made 
up of 2 boys and 7 girls, and in 1978 was made up of 10 boys and 2 
girls. 
With a small sample o£ 40 children the numbers involved were too sma'H 
to make it worthwhile to list all the titles mentioned, as many of them 
are mentioned once only. 
Comics mentioned more than twice each year by boys were Beezer, Topper, 
Beano, Dandy, Cor, Monster FUI\" Battle, Shoot and Scoop. 
Comics mentioned more than twice by girls in 1976 were Look-in, TV Comic , 
Judy, Tammy, Pink, Mates, Blue Jeans, Jackie, Mandy and Fab 208. 
In 1977 other titles added were Starsky and Hutch, Magic, Disco 45, O.K., 
Diana, Lindy and Judy and Whoopee. In 1978 all the same titles were 
listed with an increase in readership of Jackie Oh Boy and Mates as the 
three teenage magazines most mentioned. Jackie was the magazine mentioned 
most over the three years of the survey, listed by 3 girls in 1976, 12 
girls in 1977 and by 8 girls in 1978. 
(Vii) Favourite Writers 
On each occasion the researcher met the children she found that a number 
o£ children were unable or unwilling to name a favourite writer. Some 
o£ these were children who were not interested in reading, but others 
were children who were reading so widely that they felt they did not 
have anyone favourite writer. Sometimes a child would name several 
authors. A number of authors were named on each occasion. The 
numbers of these are given in Table 47 and the lists of writers can 
be seen in Appendix~. As will be seen from the table the number of 
writers mentioned fluctuates, and there is no particular significancce 
in the number mentioned on any given occasion. The children mentioned 
both writers for children and writers for adults on each occasion, with 
more children's writers than adult writers for the first three occasions, 
and more adult writers for children on the last three occasions. The 
table gives a comparison of the number of writers for children and the 
number of writers for adults in terms of percentages on each of the six 
occasions. 
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TABLE 47 Numbers of writers mentioned on each occasion of the survey. 
! 
Total No. of ! i % Children's % Adult 
Chilren's writers I Authors Authors 
Adult writers 
mentioned. 
Feb. 1976 13 84.51% 15.39% 
June. 19J6 30 ]9.66% 20.33% 
Feb. 19]] 14 57.2% 42.8% 
June. 1977 17 35.29% 64.71% 
Feb.1978 11 27.27% 72.73% 
June.1978 21 28.57% 7-.43% 
It must be remembered that these figures only apply to writers specifically 
named as favourites. In the book lists the number of writers for adults 
listed grows gradually through the survey. Some children by the end of 
the third year were reading only books for adults. As seen from the table 
only 13 authors were mentioned as favourites in February 1976. (,,/,ames 
in the list were little changed from that of six months before. Enid Blyton 
still headed tee list, mentioned 10 times, Michael Bond was still in second 
place, mentioned.3 times with many of the same names appearing on the 
list as in 1975. C.S. Lewis, W.E. Johns, Noel Steatfield, Nina Bawden, 
Joan Aiken, U~sula Ie Guin, Alfred Hitchcock and Richard Adams were all 
mentioned again. Some children had not changed their tastes at all, 
keeping their allegiance to old favourites. 
Of the 10 children who still named Enid Blyton, some of them were 
children with low scores on the Schonell Test in 1975, some were children 
in the category of light readers, listing only 1 or 2 books. 
The Schools Council Report (Whitehead,1977) had commented on the over-
whelming predominance of Enid Blyton on the lists of favourite authors, 
particularly among the girls. In the School Council Survey 1604 
children had named Blyton as a favourite writer (Table 81 - Children and 
their Books, 1977) and Table 80 (named favourite writers as a percentage 
of all children in each age and sex grouping) shows that Enid Blyton 
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was mentioned most by both boys and girls in each age group of 
10+, 12+ and 14+ with percentages as follows. 
10+ Boys Girls 12+ Boys Girls 14+ Boys 
19.5 50.1 10.3 31.2 3.1 
Girls 
9.0 
Frank Whitehead(1977) comments that popularity of Enid Blyton's books 
"is only partially explained by the fact that they are easy to read, 
siml?le and straight forward in their language and relatively short", 
and quotes some of the remarks children made about their liking for 
Blyton. The same attitude,as described by Whitehead, prevailed in this 
study among the children at 10+ and at 11+. Some of the reasons for 
the higher proportion of Blyton listings emerge from the case studies, 
as they do also in the Chapter on Follow-up interviews in the Schools 
Council report. Children can buy her books in paperback in evey local 
bookshop, or corner newsagent. Children buy her books and exchange 
them with friends. They re-read them as old favourites even after they 
have progressed to other kinds of reading. One can only agree with 
Frank Whitehead that there "is no great harm in Enid Blyton" and that 
children who widen their reading horizons pass through a "Blyton" stage 
and then move on to other books and authors. As already noted, Enid 
Blyton was the favourite writer mentioned most at 10+ in the pilot 
study, where 37 children out of 120 named Blyton. She was also the 
favourite writer in the list named by the 40 children in the sample, 
where 9 children listed Blyton. 
For the first year of the survey 1976 (11+) Enid Blyton was still the 
most popular writer among the 40 children. In February she is mentioned 
10 times and in June, 8 times. After 1976 this is no longer the case. 
In 1977 two children listed Enid Blyton in February, one child, in June. 
In 1978 no child listed her as a favourite writer in February, and one 
child in June. 
From a study of these 40 children, her popularity was evident among 
the 10+ and the 11+ age groups. 
The children who continued to read Blyton after the 1st year of the 
survey seemed to be either children of low ability, or children who 
were not interested in reading fiction books. Children who read wid~ly 
and listed new authors still occasionally re~read their favourite Blyton 
stories. 
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The author in second place in the lists of favourite writers in June 
1975, and again in February and June 1976, was Michael Bond. His name 
does not appear again on the lists of favourite writers after 1976, 
but some of his books are listed as re-reading in 1977. Some of the 
reasons given by the children for their liking of Bond were that the 
stories were short, easy to read and that they were "funny". Children 
like humourous books, as was noted in the pilot study in 1975 (Appendix 1.5) 
and there are too few of them available. Those the children find are 
J;'ead and re-read, and this may be one explanation of the re-reading of 
:Michael Bond well into secondary school. 
Other writ'ers on the list in February 1976 were mentioned only once or 
twice. A lot more authors were mentioned in June 1976 than in February, 
30 as compared with 13. Almost 80% of these were still writers for 
children, with a slight increase in the number of adult writers (20%). 
Boys who were listing most fiction still preferred adventure stories. 
Adult writers added to their lists included Desmond Bagley, Alistair 
Maclean and Ian Fleming. Girls who listed large numbers of fiction 
books mentioned a number of adult writers, including Jane Austen, 
Charlotte Bronte and John Wyndham. 
In 1977, less children named favourite writers, and no writer was 
mentioned more than three times (C.S. Lewis). Enid Blyton was mentioned 
by 2 children in February and on child in June. Noel Streatfield was 
listed twice on each occasion. All the other writers were mentioned 
once only and by the end of this year the children were listing more adult 
writers than writers for children. In 1978 over 70% of the writers 
mentioned as favourites were adult writers on both occasions. This 
gradual swing from children's books to adult books is best illustrated 
in Case Study 1, an account of the reading of the child who read most 
during the survey. 
In July 1978 Noel Streatfield was mentioned by three girls. Ttiree authors 
were mentioned twice, Desmond Bagley and Alistair Maclean by boys and 
Agatha Christie by girls. The rest of the authors on the list were 
mentioned once only. Lists of all the writers mentioned as favourites 
on each occasion can be seen in Appendix 5. 
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(viii) The reading of children's books 
As already mentioned in the section on favourite writers, the 
children moved gradually over the three year period from reading 
children's books to reading adult books. Although there are 
many differences in reading tastes, and many of these can be read 
in the case studies in Chapter 9, some general observations can be 
made. 
Re-reading 
The first observation is on the re-reading of favourite books. Often 
these were books mentioned on reading lists at the top of the Junior 
School. A lot of the titles re-read were by the two favourite authors, 
Enid Blyton and Michael Bond, on the first year of the survey. Of 
the Blyton books the favourite series was the Famous Five. Girls also 
liked the school stories about St. Clares, and about the Naughtiest 
Girl in the School. Boys liked the mystery series. Prolific readers, 
who listed a lot of books, had given up reading Blyton by the age of 12 
years. The children who continued to read her books were often weaker 
readers who sought the security of books they knew, or reluctant readers 
who read books they owned rather than search for new ones. Other books 
re-read in the first year were also old favourites from Junior School 
days like The Lion, The Witch and the Wardroreby C,S. Lewis, and 
The Ghost of Thomas Kempe by Penelope Lively. Certain individuals had 
favourite books they re-read more than once. For instance, one girl 
re-read several times The Secret Garden and A Little Princess by 
Frances Hodgson Burnett, and another girl re-read A Wizard of Earthsea 
by Ursula Le Guin three times. 
Associated with the re-reading of children's books, an interesting 
factor emerged in the longitudinal study. This was the fact that the 
children listed more books re-read in June than in February each year. 
Some children said this was because they had been working for school 
examinations. They liked to re-read books they had at home, as light 
relief from revision. Also they had no time to visit the library. 
This was true for 'heavy' readers. Two examples may be given of girls 
who stated these reasons in June 1976. One 'heavy' reader in the 
single-sex school listed 22 books, 8 of them re-reading. Another 
'light' reader in the mixed comprehensive school listed 3 books, 2 of 
them rerreading. In the first year of the survey, when the children 
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listed most books, and also most children's books, there were 42 books 
out of 262 books re-read in February (16%) and 72 books out of 192 
books re-read in June (37%). (For a good example of the re-reading 
of one 'heavy' reader see Case Study 1). 
Easy reading. 
A second factor sometimes, but not always, associated with re-reading, 
is the reading of easy books, well below the ability level of the 
reader. Among such books are listed Winnie the Pooh, My Naughty Little 
Sister and Bobby Brewster books. Sometimes interviewees said they had 
read the books to younger siblings. (Example Case Study 1). 
Interests 
Many children read books associated with their interests, but rarely 
restricted their reading only to their main interest. This happened 
occasionally. One girl, who spent a lot of her leisure time with 
horses, listed only Black Beauty, Misty, Thunderbird and My Friend Flicka 
Whereas a boy, who mainly listed books associated with his interests of 
History, Geography and languages, also occasionally listed novels and 
books on sport. 
Girls' preferences 
Girls who were avid readers usually read a lot of children's books. 
These readers tended to read right through all the books of a favourite 
writer, or writers. This was the case for the four girls who listed 
most books throughout the survey.* Two of the girls were in School 2 
and two in School 3. In the first year of the survey they shared a 
liking for certain authors, some they had started reading in junior 
school. They like fantasy stories, historical novels and science-fiction 
more than contemporary adventure stories. Well known children's 
writers of the last quarter of a century figured largely in their lists, 
which included Richard Adams, Nina Bawden, Lucy Bostvn)Roy Brown, 
Helen Cresswell, Nicholas Fisk, Alan Garner, Leon Garfield, 
Ursula Le Guin, Penelope Lively, C.S. Lewis, Catherine Storr, 
Ivan Southall and Rosemary Sutcliff. 
* The four girls are ID numbers 1,3,7 and 10(Table llJ 
(Their total listings are 182,119, 74 and 109 books). 
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After the first year of the survey tastes diverged; especially as 
they began to add adult titles to their own lists. One girl developed 
an interest in mythology, she read a lot of Greek and Roman myths, and 
especially enjoyed The God Beneath the Sea by Leon Garfield and Edward 
Blishen. She later went on to read all the Claudius books by Robert 
Graves. Another girl became most interested in Science-Fiction, and 
contemporary novels. In 1977 she read all Peter Dickinson's novels for 
children, and several books by Ivan Southall, and was looking for more 
Science-Fiction, for children or adults. The third girl liked stories 
with historical interest, or mystery or ghost stories. She read all 
Penelope Lively's books in 1976. In 1977 she listed several books by 
Charles Dickens and by Rosemary Sutcliff, and experimented with several 
different authors all new to her. By 1978 she was listing a lot of 
adult fiction. The fourth girl continued to read children's books to 
the end of the survey and listed few adult novels. In 1976 and 1977 
her favourite authors were Noel Streatfield, Frances Hodgson:~ Burnett, 
Penelope Lively, Patricia Lynch, Joan Aiken and Laura Ingalls Wilder. 
Rer favourite books were the Gemma books by Noel Streatfield, and 
The Wolves of Willoughby Chase series by Joan Aiken. In 1978 she 
discovered Alan Garner and Penelope Facmu for the first time, and was 
still thoroughly enjoying children's books at the end of the survey, 
with little interest in adult fiction. 
for readers like these four, finding new books and new authors presented 
no problem. However they comprised only 20% of the girls in the sample. 
for the rest of the girls reading was not a main interest. The well-
known children's writers, mentioned in connection with the four readers 
above, are hardly listed by the rest of the sample, except for an 
occasional title (Examples: Watership Down by Richard Adams, 
The Secret Passage by Nina Bawden). 
In children's books the preferences of the majority of the girls, as 
reflected in their listings, are to some extent genera1isab1e, and m~y 
be summarised briefly. 
Ll} Enid B1yton's stories, especially the Famous Five Series and some 
of the school stories. 
Examples: Five Have Plenty of Fun 
Five go of to Camp 
First Term at St. C1ares 
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(2) Favourite "classics'! ,often associated with films or 
television series. 
Examples: Black Beauty 
Mary Poppins 
The Secret Garden 
(3) Easy reading, usually of books available in the home. 
Examples: Winnie the Pooh 
PaddingtQn EetPS Out 
William in Trouble 
(4) Humorous books, mostly books owned by the children often re-readings. 
Examples: Charlie and the Chocolate 
James and the Giant Peach 
Freaky Friday 
Some girls did not look for new children's books to read once they had 
left the primary school. Several of them read a lot of teenage magazines 
and women's magazines, and at the age of 12 or 13 years developed 
interests either in romantic writers, (examples, Catherine Cookson and 
Pamela Matthews) or in contemporary fiction associated with films or 
television programmes (examples, The Professionals, 79 Park Avenue). 
A few girls were interested in Science-Fiction, one girls started to 
read different adult science-fiction writers after reading two children's 
books, 2 for Zachariah and The Silver Crown by Robert C. O'Brian. 
For detailed examples of individual children's reading the reader is 
referred to the case studies in Chapter Nine. 
Boys' preferences. 
One fact which was clear from a study of the titles listed by the 
children was that the boys gave up reading children's books much 
earlier than the girls did. 
Boys who read a lot of fiction enjoyed adventure stories and listed 
children's books like the Biggles series by W.E. Johns, or the adventure 
series by Willard Price. Like the girl readers, they tended 
to read through all the books by a favourite author. The best e~ample 
of this is seen in Case Studies 31 and 32, of the twin boys who, 
exhausting W.E. Johns in the first year of the survey, found little to 
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interest them in children's books and went on to read adult thrillers. 
As was noted for the girls, several boys went on listing Enid B1yton 
books in the first year of the survey, and a few boys went on reading 
easier books for some time after starting secondary school. 
Of the 20 boys in the sample, 12 of them listed non-fiction on almost 
every occasion. Fi~ of them read overall more non-fiction than fiction, 
only occasionally listing a novel. 
The majority of the boys gave up reading children's books after the 
Junior School, and listed only adult fiction. Often their choice of 
books was influenced either by friends, or by the media, or both. 
Cix) The reading of adult fiction 
The gradual move from children's books to adult fiction was apparent 
with each successive six-monthly meeting with the children. More and more 
adult books appeared in the book lists, and more adult authors were 
mentioned as favourite writers as the survey progressed (see Table 47). 
Sometimes the choice of adult novel was due to the influence of a friend 
or a member of the family, sometimes to the influence of the media. 
Sometimes the choice of book was a random one from the library. The 
listing of books was so diverse that the majority of titles were listed 
once only. Where a book was mentioned several times it was usually due 
to more than one influence at work, as in the case of Jaws, already 
mentioned, Another feature which emerges from the case studies and the 
interviews with the children, which may not have been uncovered in a 
purely survey approach, is the children's desire to explore the unknown, 
the macabre and the unpleasant. This has already been mentioned briefly 
in the reference to the books associated with the films, Jaws the Omen 
--,~-.~--
and The Exorcist. 
It also occurs in the other books. One example is seen in the writings 
of James Herbert. Children who discovered books like The Rats, The Fog 
and The Survivors, talked about them to friends and they were then 
listed by other children. In 1977 The Rats, with its detailed descriptions 
of people devoured alive by giant rats, in a variety of circumstances from 
deserted houses to crowded underground trains, :: seemed to be a popular 
book at 13+, especially among the boys. Sometimes these were the same 
children, who had listed Jaws as the best book they had ever read, and 
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found the opening chapters with the descriptions of the ravages of 
the man-eating shark, the most exciting in the book. Similarly, in 
1978, several of the children read Rabid, the story of a man who 
brought a rabid dog into the country, and subsequently suffered an 
extremely unpleasant and gory end, after observing the equally 
unsayoury deaths of a number of other reople. One boy wrote of the 
book "I like books which leave your spine tingling and guts aching, 
like Rabid, it mentions things like the rotting gut was hanging oyer 
the loose intestine. They are books which I really enjoy." 
This kind of response was usually from boys rather than girls, though 
several of the girls read Rabid and Jaws. 
Among some of the boys there was a growing taste for thrillers, apparent 
in the listing of books by Ian Fleming, Alistair Maclean and Desmond 
Bagley. Amongst some of the girls there was a new interest in love 
stories. One girl was reading through the best-selling historical 
romances of Pamela Matthews and had listed Love's Wildest Promise and 
Love's Avenging Heart as some of the best books she had ever read. She 
explained that the books were being passed around among her group of 
friends and she was waiting for the next book to be passed to her from 
her friend's sister. "Everybody wants them, so its first come first served", 
she sid. (Case Study 9). 
Other individual tastes included horror stories, ghost stories, crime, 
science-fiction, historical romance, mythology and travel. The range of 
reading was so diverse that it would be impossible to categorise it in 
any way for such a small sample. For different kinds of reading in 
progress by different children the case studies in Chapter Ninejprovi~e 
a range of examples for the reader of this study. 
The list of books which were mentioned by the children in June 1978 as 
outstanding books gives some indication of the diversity of the 
children's tastes and interests. Sixteen out of twenty girls, and 
fifteen out of twenty boys named an outstanding book. 
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Outstanding Books named by Girls in June, 1978 
I, Claudius 
Claudius the God 
Watership Down 
The OJl}en 
AudJ;'ey B,QE\e 
Campion Towe);'s 
l?si--Hi 
Littl,e llbUE\e on th.e 1i');'a,~J;;i,e 
B,abid 
The Li.tt~e Witch. 
A l?aix o;e Jesus BOQt& * 
Ben Hur 
America (by Alistair Cook) 
Charlie and the Chocolate Factory 
The Professionals 
My Family and Other Animals 
The Autumn People 
Great Expectations 
Rose Red 
Gone with the Wind 
Love Story 
Love's Wildest Promise 
Love's Avenging Heart 
The aiding l'lace 
All the Gemma Books 
Joan Aiken's Black Hearts in Battersea series 
The Outsiders 'Ie 
* read i.n SCh90~ 
107 
Outstanding books named by Boys in June 1978 
Casino Royale 
Tightrope Men 
Running BUnd 
Born ;FX'ee * 
The Eagle has Landed 
A Bridge Too ;FaX' 
The 'fog 
The Chxys,a,lids 
The MysteX'y o~ the Ta~king Skull 
To Kill a Mocking BiX'd * 
The Sweene¥, 
CX'¥, the. Bel,byed CQuntxy 
Exodus 
'fOX' WQoro the Bell Tolls 
Mila 18 
RabJd 
Jaws 
Cha,xlie 
White .fang * 
Dr. No 
Anna, 
The Stud 
* X'ea,d i,n ac1)i>o~ 
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(x) Books read in English lessons 
The questionnaire, which the children completed twice yearly, asked 
the children not to list books read in English lessons. It was 
designed to find out what the children chose to read in their leisure 
time. However, the school may influence that choice, and school is 
a much greater influence for some children than for others. During 
interviews the children discussed all aspects of their reading, 
including books they had enjoyed reading in school. One impression 
gained by the researcher was of the dichotomy existing between what 
the children sid and what appeared to be happening. The children 
tended to be extremely critical of the books chosen for them by the 
English teachers, and to complain that they were not given books 
suitable for their age and interests. Yet in each year large numbers 
of books were mentioned covering a wide range of likes and interests. 
In the first year 31 books were named. Three of these, The Silver Sword, 
E1idor and Magnolia Buildings were mentioned by nine different children. 
In the second year 37 books were named, those mentioned most being 
A Pair of Jesus Boots, (11 children), and I Am David and Carrie's War 
(8 children each). In the third year 20 books were named with Joby 
and Walkabout mentioned most, (5 children each). The full lists 
are given in Apendix 6. 
As indicated, some of the books were used in more than one school. 
The children had a lot to say about the books they were given to read 
in English lessons, Much of this was constructive criticism, and many 
of the points were made by children in all five schools. A lot of the 
children would have liked more choice, more' variety, and more 
opportunity to be given a say in which books they studied. Several 
children expressed a dislike of the system of the whole class studying 
one book. 
"The whole class has got to have the same book - she just gives us 
any old book", said one child. 
There was criticism of the teacher's choice of books and of the fact 
that teachers did not make an effort to find out what the children liked 
to read. Whereas some children merely said that the books were boring, 
others were willing to discuss reasons why they found the books unsuit-
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able. Some children were scathing about the books offered to them. 
"They're only Junior books ••• things like that ••• some I've 
read in junior school". 
liThe books tQa,t we xea,d ±-n E.ngU,sh l,essons. a);,en' t yer't good. 
A couple of books have just been everyday happenings". 
"TheY' don't. reallY' gi'ye us, thtngs tha,t a,l?l?ea,l, to us. E.yeJ;ybody 
has different tastes. I find it difficult to describe what 
I like. They could try and find out what we like. In the 
first year we had awful books, A Hundred Million Francs - that 
was stupid". 
Howeyer, WQep, they' we);'e. oUeXeg g book tQey\ l,tkeg tQey were 
enthusiastic about it with J;emaJ;ks like '"' 
"It was tQe onl¥, goOg one". 
"I liked that most". 
Q:igexwttQRQ~~el 
CD a,y 0 ;f;~~l:he:.Ir.iffig§ ) 
"I really liked tha,t". <OJJ1ic~_Cll1:(!l1eIl) 
"I tQink i.t' s th.e bes t book I' ye regd in 
an English lesson. (2 for Zachariah) 
In th.e tQij;<l yem; l.ess, tit;l,es were )l}enti:oned a,nd i.t seemed tha,t the 
children read less books in E.~glish lessons. More time was spent in 
reading plays, and in doing work from course books. The majority of 
the children said they were reading less books in school in the third 
year. 
"We haven't been reading one for quite a long time". 
"We haven't got any books". 
and (probab 1'1' exa,ggera,ted) 
"We had good books, i.n the second ye&J;. Walka,b6ut tQa,t was 
a good one. It's so long ago, I can' 't remember. It mus t be 
a year and a half ago since we read one". 
and (a reflection on the limitations of the stock available in the 
English cupboard) 
"The teachej; Qad ~ea,p.t to get a. set o;f;VJR&tHqppened to· Cl, Yet, or 
something like that, but another teacher had taken it for another 
class". 
Some children mentioned suggestions on the reorganisation of English 
lessons. 
no 
"If you've got a reading lesson you should go to the library and 
then you can choose what book you like and you can read that 
yourself instead of having to read one in a great big group, 
which you don't like". 
"It might be more interesti.ng i;l; ha,U the cl,qSS Jeqd one book and 
half read another book". 
As factors inHuencing theix readi,ng, YC\.r):.ous chUdren mentioned at 
different times the use of class librari.es, the use of the school 
library, encouragement from the English teacher, the class teacher, 
or the Head of Year, enjoyment of English lessons, writing reviews for 
the English teacher and suggestions for reading from the English 
teacher. 
Al though the chHdren tended to c;t;iticise the tea,cher 1 s choice of books" 
despite what the children said, there was evidence in several of the 
case studies, that the children were influenced by the books they read In 
the English lessons. This was particularly true, in cases where there 
were few or no books in the home. Perhaps the best example in the 
study is that of Della (Case Study 20), whose only contact with. books 
was through the school. Evidence from some of the case studies suggests 
that the attitude and approach of the English teacher may be a crucial 
factor in determining the amount and choice of a child's voluntary reading. 
Views of the children 
The children tn the ~C\.J.'!})?le at diUex-ent ti)l}es e.4)?ressed a wide ;J;'ange 0;1; 
views on reading. By the end of the survey they were used to the idea 
of talking about reading, and perhaps had had more opportunity to 
develop their own views and to express them than any group of children 
approached at random. In June 1975, the researcher spent more time with 
the children than on previous occasions and collected their views in 
two ways not used previously. As well as being interviewed 
individually the childen weremso interviewed in groups. In addition, 
after completing the questionnaire, each child was asked to write some-
thing about reading. The written comments and the group interviews 
produced a wide range of comments and opinions. In many of them the 
children's statements reinforce some of the findings and suggestions 
made earlier in this report. 
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In group discussion most children thought that nowadays people read 
less because of the time taken up watching films and television. 
"I think thel;e's mOl;e entel;taill,ll}ent now,than there used to be-
in the form of the cinema and television. There's a lot more 
entertainment other than ••• outside reading books", said one boy. 
A lot 0:1; children thought th.at th.er we;J;'e not encouraged to read as they 
grew older. They felt th.ey wel;e t;J;'eated diUerently in the secondary 
school. One boy. said, 
"In junior schools the teachers encourage you to read books - like 
Wide Range and all that - they used to encourage me to read books, 
but when I came to this school I was treated in a more adult 
manner and then I wasn't encouraged" •••••• 
Many children, it seemed, would have welcomed more adult interest in 
what they read, and more guidance in choosing books. One child said, 
"I think you have to be encouxaged by J?eoJ?le talking to you beJore 
you xead a book like that, because I don't think you can look at 
a piece of paper and say, oh this book's down 'ere. I think I 
should read that. I think you've gotta hear people talking about 
it and saying, 'r thought that was a good book to read'. I th.ink 
you have to be encouraged by people". 
In the grouJ? di,scussions there was also th.e ;l;eeling that reading was 
'a good thing', that everyone should be able to read, and that reading 
h.elped one's written WOl;k. One gxouP had a long discussion on th.is 
J?oint. 
"If you've got fairly good EngHshH , said one buy" "well if you don't 
choose to xead books well that's up to you. But obviously it!s 
going to be a help to you, 'cos you can learn mOre expressions, 
words .•••••.••• you won't notice it when you're reading but I 
found after l;eading a few books you tend to be able to put mOl;e 
Ii yely stories, perhaps even based on the books you' ye read". 
"I don't agree with thatl1!, another boy countered 
"It must be," was the reply. "It must be that, because you started 
reading, when you first started you didn't h.ave any vocabulary'. As 
you start reading you learn more words, more expressions. As you 
go on you can keep on learning, I mean, there's no end". 
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Another child supported this-
"Yeah, I go along with Christopher. You get more imagination, 
more stories". 
The written pieces ycp;ied:tn lengtQ ;t;.l;0J1} one sentence to a tull page 
of comments. The diversity of views presented reflected the wide range 
of interests and ability in this small sample of children. The range 
can be seen in Chapter 9. 
The written CO)I!Illent& are. too lengthy" to :tnclude theIll all in the report, 
but it may be appropriate to end the chapter with some diverse comments 
from the children. 
- I like reading because it gives me something to do. 
I wouldn't like to read too often otherwhys I would get sick of it. 
- I like reading because it is fun and you can learn from it. 
- Reading often brings out the me in me. 
- People should read at least one book over a number of weeks as it 
is a very good form of relaxation and gets the mind at ease. 
- I like reading because a book is really a companion when you are 
lonely or bored. 
- I like to buy my own books so that if the get torn or tatty r 
wouldn't mind. 
- Reading for pleasure is I think very important. 
I like reading during the eyeni,ngs WQen I ha,ye ,Uni,shed eyeXY'th,ing 
else and it is yerY' enjQyable. 
I will only read a bQok i;t; I need to U,nd out a, thing or onlY' U it 
is a book that interests me, otherwise I don't bother. 
- I don't think tht people should be forced to read books because as 
everyone has different tastes it is very difficult to find a book 
which suits everyones tastes. 
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CHAPTER NINE 
AN EXAMINATION OF DIFFERENT TYPES OF READERS, WITH REFERENCE 
... , 
TO SpECIFIC CASE StUDIES to ILLDStMTEEACHT,(PE. 
In thJs 1,0ngi,tlJdr,n9,1 s,tud~'> tQe :lies e f\rch,ex MS used t~o a1?1?X'oach,es, 
a survey approach. and a case studY' al?1?roacQ~ so th.at each. might 
complement the other, and, as suggested in Chapter 4, provide macro 
and micro approaches to the study. 
During th.e thJ;ee rea.!;' l?e:d.od o~ tQe suX'yey, i.n~oX'll}ati.on wa,s co1,1ected 
by a variety of techniques. These :tncluded interviews, questionnaires 
and standardised tests. As the survey progressed, it was possible to 
cross-check findings from one interview to another, and to compare 
information obtained in interviews with that obtained from questionnaires. 
The strengths and weaknesses of both. the survey and the case study 
approaches have been discussed in Chapter 4. Generally a strength of 
the survey approach is that it does lead to generalisable findings. A 
weakness of the case study approach is the fact that results are not 
easily generalis able. 
Due to th~ uni.~ue chqracte;t; ot,' th.i,s s a.ll}p l,e none o:t: th.e findings of the 
survey would be generalisable to the whole of the population, but within 
the sample some generalisation can be made, and these used to complement 
the specific case studies. Statistically from the findings of the 
questionnaire, the sample can be divided into categories of readers, 
on the number of books they listed, of non readers, light readers, 
moderate readers and heavy readers. However, in a case study approach 
it is difficult to fit a case to a category. There are almost as many 
kinds of readers as there are individuals. Thus, the four general 
categories have been taken and sub categories suggested within them, with 
examples to illustrate different types of readers. 
When considering individuals, each case study looks at a single instance 
and, as Nisbet and Watt suggest, "aims to identify the unique features 
of interaction within that instance" (Nisbet and Watt 1978). 
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Also, in writing the individual case studies, the researcher has been 
concerned with an examination of the reasons for the amount of a 
child's voluntary reading, and for the development of his reading 
interests. 
L.R. Gay sta.tes. th.a,t "The pJ;'iJIJa.ry puX'pose of a case 
study is to determine the factors, and relationship 
among the factors, which have resulted in the current 
behaviour or status of the subject of the study. In 
other words, the purpose of a case study is to determine 
why, not just what". (Gay 1976) 
It seems that the two approaches may complement each other in various 
ways. An examination of several case studies may identify patterns 
which might not be discernible in a whoLly statistical approach. 
Evidence collected in a survey approach, such. as the SCOres ou 
standardised tests, or the statistics obtained from analysis of 
questionnaires, may be used to provide background information for each 
individual child, and may also provide suggestions for the interpreta-
tion of similar cases. 
Another weakness of, the case study approach is what Gay calls 
"observer bias" (Gay 1976) and t-Jisbet and Watt label the "selectivity" 
of the researcher, which they say "tends to be personal and subjective". 
(Nisbet and Watt 1978). 
In a longitudinal survey oyex thl;ee yea);'::; the re::;eaX'cher was aware of 
this possibility. Having met the ch:Udxen seyera,! till).es in 19]5 in 
their junior school, at the stage of the pilot study, she then met 
them twice yearly in 19]6, 19]] and 19]8. Thus the children were 
interviewed seven times in all. On each occasion the children talked 
to the researcher about their reading interests and other interests, 
and discussed the books they had listed. On the first occasion of the 
survey (February 1976) some of the children were ill at ease and some 
of the answers were stilted and monosyllabic. At first the researcher 
tried to follow C\ set pattern: of questions, but found that this 
was tob restricting. Nisbet and Watt agree that the type of interview 
schedule used in large surveys are not suitable for a case study 
approach which can use a much more loosely structured interview which 
allows each person to respond in his own way. They suggest that the 
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interviewer "let the respondent set the pace and choose the direction 
of the interview" (Nisbet and Watt, 1978). It was found that a 
loosely structured interview was a suitable approach to use, and as 
the three years of the survey progressed the children responded 
to this method, and were willing to talk about their reading 
experiences in and out ot school. Th.e researcher etther made notes 
during the interviews, Or taped them, sometimes us;i,ng one method and 
sometimes the other. It Was found that each method had advantages 
and disadvantages. With the use of a tape ;recorde;r some children were 
self-conscious and theufore less likely to talk easily, but a 
permanent record of the interview was obtained. Some children talked 
more when there was no tape recorder present and the researcher was 
able to make notes o;f; major issues, and also to note the exact words 
of key sentences, which might be use;f;ul, in writing the case studies, 
but the total view o;f; th.e interview WaS not preserved in the same way 
as with a recording. 
The researche;r; WqS q.wFl-re o;f; the £q.ct thFl-t 5,t was necessa,r¥' to put the 
children at their ease, as they were more willing to talk in a relaxed 
atmosphere. After the first year, an opening greeting with a 
reference to a previous interview, or reminder of an earlier discussion, 
was usually effective in putting most children at ease at the beginning 
of an interview. 
In recent years research has begun to focus more on the factors 
influencing the interviewing situation, and in particular ~n the 
questions used by the interviewer to obtain certain responses trom the 
interviewees. While the researcher used her own lists of questions 
within a loosely structured framework, throughout the survey, she did 
not attempt any detailed analysis of questions and answers. 
The researcher felt that she knew the children well atter a period of 
more than three years, and that some children were mOre willing than 
others to talk easily and at length. With the realisation that there 
is a danger that the writer of research studies of this kind may be 
subject to 'observer bias'. the case studies are presented with, it 
is hoped, a minimum of subjectivity. 
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In the following pages different types of readers are presented 
in various categories and sub-categories, with one or more case 
studies to illustrate each type of reader discussed. In the 
longitudinal study some readers cannot be placed in one category 
because of the change in their reading patterns over three years. 
For instance, one girl might be termed a 'heavy' reader in 1976, a 
'moderate' reader in 1977 and a 'light' reader in 1978. Her pattern 
provides a good example of a case which showed a decline in the 
number of books listed. (Case Study 2). On the other hand some 
children listed books consistently in one category, like the boy who 
listed either 1 or 2 books on each occasion (Case Study 25). 
As it was intended to look closely at the twins in the sample, all 
8 twins are given as examples of case studies within the categories 
which follow. For each pair of twins, as they have the same family 
background and influences, other factors, especially the major ones 
of sex, social class and ability may be considered in more detail. 
A short note on the 4 pairs of twins is given at the end of this 
chapter. 
Diff~terttt1pe~6fte~ders 
1. The Jicin'"",reader 
The non ... ·rea,de,J; ~Ei~ tp the op~pion, ,o,f~he ;resea;rch~r,' i'I- ;ra.;riJ:;¥~ A~l}lost 
, " 
all children want to read scimething~ There are few exceptions 
in this survey. Statistics may indicate a large proportion of non-
readers in a sample, based on the number of.books listed by the 
children. This longitudinal survey finds some non-readers on five out 
of six occasions, based on the number of books listed, and in the last 
year of the survey, 25% non-reading children in February and 20% in 
July 1978. The Schools Council report (Whitehead 1977) finds 36% 
of non-readers at 14+. However, statistics are only an indication 
of the number of books listed by the children, and not an indication 
of the amount of reading of all kinds that they undertake. It is 
necessary to ask what constitutes reading? Is the individual who 
reads a daily newspaper from cover to cover, and reads weekly 
journals and magazines, a non-reader? 
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In search for the non-reading child the case study approach is 
more likely to find answers to these questions than the survey 
approach. 
Among the for,ty' chi,ldxen i,A tbi-.s sFlIllpJe,' e;x~.nt:Ag aU a,spects 
of their reading over a period 0:1; three yeah's, th.e r,esearcher :l;ound 
one child who might be described qS a non ...... reading child. If only one 
chi ld in forty (2.5% 0:1; the sample) is a non--readex, pexhaps some views 
of children as readers, or non ...... xeaders, maY' be rev'i.sed. 
Th.ei;e axe s:oIlle cbi:,Jdr.en 'Ww r.ea,d nQtbJnf?? haye nQ ,desixe to read, 
and perceive no xeasQn 'Why they shQuLd xead. One such child is 
Luke. (Case Study 33). 
lie reads no hooks, co)l}i,cs ox pexipdi:ca,J,s,? Fi,nd onJ,y, Qcc.as,t.9ndJ,.y 
picked up a newspaper. In the three years. 0:1; the survey he onLy 
finished one book. 
Th.ere \fete. qth,er. chi~J,dr.en 'Wbg J,t,s:~ed no books, br the end o~ the suXyet. 
In fact, 10 children listed no books in]'eh;ruaxy 1978 and 8 children 
listed no books in July 1978. However, most of these children wexe 
not unwilling readers, whereas Luke had no desire to read anything 
for any purpose, and seemed to see no reason why he should xead. 
Case Study 
Luke Ca,se S·tudy 33 
Luke attended theJ1}ixed co~pxehensiye schooJ. 
In June 1975 h.e listed 5 books xead in schooL qnd 5 hooks 
read out of school. He had no favouri te author •.. Of the 
books he listed he named his favourite as The Battle Of 
Saint Street. He did not belong to a public library. He 
said he owned seven books. He had one younger brother. 
No one a: home influenced his reading. His main interests 
were football and athletics. He had joined an AthLetics 
Club. 
Luke 'WitS- Fi, CQHd 'WQO 'Wf).S: neVe); i:ntexested t.n xegding. 
lie was always polite at interyiews:, but nevex showed 
the slightest enthusiasm :l;or a,ny of the books he read 
in school or out. Of the six occqsi.ons of the survey 
he listed no books each :February, and one book each 
June. 
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In June 1976 he saw the film Jaws and borrowed the book 
from a friend. This was the only book he read and 
finished in thxeeyears o:f; the sut'YeY'. A lot oJ; the 
children listed Ja,ws on thi.s occasion~ because they 
wanted to rea,d it dter seeing theJ;ilm, and it was 
th,e book listed most in 1976. In Eng1ish lessons in 
1976 Lukerea,dElidor ;~a,gri.6lia.liui1dirtgs: and The 
SilVer"Sword. --. 
In 19]] the one book ~i.s,te4 i.n July' ~I'l~ bQXJ;Qweil hXO)I} a 
friend a,nd 1e:l;t unn.nished becauae' he did not Uke tt. 
In English lessons he had rea,d, in 19]], '1 ;3.ItlDa,vid a,nd 
A Pair of Jesus Boots. Asked i1; h.e liked either, he 
replied, "Not really". 
The last book he li&ted, i.n Jul¥' ;l,9J8? V?:.a~ onceq~ai.n 
borrowed from. afriend, and WqS a hook a lot Oh boys. 
listed in 1978,The)?og by Ja)I}es Heroel;t. lie did not 
finish it. 
Luk~ H,ate.d t~Q JlJagqzt.ne,~ t:n ;fehxuq;qr. 19J6 ?J'1QtQ;t; . CYc1:is t 
a,nd PQwetBoa,1:s" He never ii.sted anY' on s~hseC),uent 
occasions. He always filled in the C},uest:ionnaire caxefully 
and neatly, answering most of the questions the same on 
each occasion. He said that he watched television for 
3 hours a, day. He never borrowed books from the liora,ry'. 
He neverrea,d non-fiction. On Question 18 (How many books 
of a,ll ki.nds do you usually rea,d in a month1) he ticked 1-2. 
On question 12 (Do you own a,ny books you:rseU;n he 
consistently, ticked 'up to 10'untiJ the la,st occa,sion V?:.hen 
he answered 'None'. 
In 1976 he occasionally read The Daily Mirror and the 
News of the World. After 19]6 he Hsted no newspaperS rea,d, 
a,lthough when asked he said h,e rea,d one occasionally. 
By the end 01; the survey, he could be h'ega,hded as a no:n,""'h'ea<;lex. 
He had listed no books fi:n,ished since July 19]6, ha,d read no 
magazines or comics. There seemed to be a total lack of 
interest or motivation to read. The reasons for this are not 
clear. His scores on standardised tests indicate that he was 
not likely to find reading difficult. He scored 13.8 on the 
Schonell Test in 1975, 103 on the Widespan Test in 1976, and 
104 in 1978. On the APU Vocabulary Test his percentile was 63. 
The only test where he had a low score (86) was the NFER Verbal 
Test. One reason for his lack of interest.in reading rna:,! be 
that his love of Athletics and Football gave him little time 
to read. Another reason may be tha,t he had no encouragement 
from an interested adult. No one at homerea,d much. Luke 
expected to leave school at the a,ge of 16, a,nd help his fa,theX' 
in the building trade. He did boX'row books occasionally from 
a friend, but he rarely finisliedreading a book. In school 
he said he liked English lessons, and he usually remembered 
the titles of books he had read in Englis.h lessons. 
It can therefore be suggested that the 3 ma,in in:f;luences, contributin·g 
to the fact that Luke was a non-reader, WaS lqck Oh encouragement and 
example at home, a variety of outside interests and television viewing. 
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2. The non-book reader 
In the last yea1; o~ the $,u;liyeY,' s.Q~e chiJCl,ren \i[e;i:e ~isti::ng no books. 
read in the last month, in eithex ]'ebxuax¥' 01; June. The .:eoul; 
children who listed no books in 1978 wexe all gi;l;'h~One o{ these 
girls sai ci that she did xead books occasi,ona1,l¥" and gave some 
examples, but had not l;ead any in the previous month. She read the 
newspaper daily, and read women's magazines which her mother bought. 
The other three girls might be described as 'heavy' readers of 
teenage magazines, and of picture-strip love stories., Often they 
could not name the titles of the picture-s.trip books. One girls 
said she always read all the sto:Oes in the teenage magazines~ and 
in the annuals o{ her favourite nlagazines. Another girl received 
a number of magazines free each week from a relative who worked"in 
a comic factory", and on one occas ion lis ted 13 magazines read xegul,cp;"lt. 
lo read several of such magazines week:!,y amounts to at least an ll.0Ul; 
a day spent xeading .:ear some 0;1; these gt,xls. One, 0;1; them, Del:La~ is. 
described in detail,in Case Study 20. 
Della Case Study 20 
In June 19]5? De,lla.? a. t th,e. top q~ t:he top o~ the junioJ; 
school, was just beginning to take an inteJ;est in J;eading. 
She scored 14.6 on theSchonell Word Recognition lest, and 
had no difficulty in coping with. the language in the books. 
offered to her in school. As she h.ad a high reading age 
she was given the option, in a team teachlng situatiQn, 0;1; 
joining a group o{ children to study and discuss. hooks. 
She H,sted s.i:x hooks. xead in, s.chQOl /tnd one bQok ,read out oJ; 
school. At home sh.e owned no books, and ;l;'ea.d nQ comics OJ; 
newspapers. There were no books in thehQme. lhe only 
reading material ever to appeal; in the home \ira.S: an occasJonal 
Greek Newspaper. Her Greek parents, both dress,ll)akers, l;cp;ely 
read anything. She had one elder bxother and two ai,s,ters" one 
older one younger than h.ersle.:e. 
Sh.e n~ed Al, fl,n G1'\-)ine )i 14s, he)i~ 14VQu)iit,e. authQ;Ii. l;[e,r ,cl, Cj,sS, 
teacher h.ad been reading The Wei);'ds, torte o~ 13tisingci,1l}en al,Qud 
to the class and in{ected the children \i[ith. sojJ;e ox his. own 
enthusiasm. 
She named A Little Princess and Foiry Tales of Greece as 
favourite books. She had tried a loto£ the books discussed 
in the book group, including On the Run, and A Dog 8.0 SmaU. 
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Della attended the mixed comprehensive school (School 1). 
She went on reading :ear six months or so, in her leisure 
time after starting secondary school. In :february 1976 she 
listed 5 books and 2 comics read in the last month. She had 
used the school library and she was still interested in reading. 
She said she found it easier to read, and that she thought 
she was reading more than she had done in the junior school. 
This was the last occasion on which she showed any enthusiasm 
:ear reading books. In July 1976 she listed 3 books, of which 
2 were unfinished. The third was My Naughty Little Sister 
which she took out :erom the public library to read to her 
eight year old sister. For the remaining two years of the 
survey, she listed one book in July 1977, and that was crossed 
as unfinished. It was a book on her sister's card from the 
library. "I don't like readingn she said. She had given up 
using the public library or school library :ear herself by then. 
While she listed no books, her comic and magazine reading 
increased. 
In July 19]6 she listed Mandy and Pink. By 1978 she was reading 
Oh.Boy and Mates regularly, and some-magazines "of love stories" 
but could not name the titles. 
Her elder brother had started work by 19]] and was buying The Sun 
newspaper, the first reading material in English to be bought 
by a member of the family. "My brother buys The Sun every day, 
which I read after he has". Della said she read the inside 
articles and stories. In the interview in Ju'ly 19]6 she said 
her elder brother and sister read little and her brother had 
some books on electronics. 
Her brother, the eldest child, read the Greek newspapers. 
The other three children, all girls, could speak and understand 
Greek, but not read it. For a time they had attended Greek 
classes on Saturday mornings and Wednesday evenings, but had 
given thi.s up. He);, brother was the one one o:e the four children 
to pe);'seyere enough to ;retain enough to read the language. 
Della's only contact with books remained that of English lessons. 
On every occasion I met he); she could: tell, me the titles of the 
books she had read i.n EngU:shlessons and di.scuss t~ oAe sh.e 
had enjoyed, Thi:s wq.s, obyi,Ously' qA i)Jlpo);'t;qnt i,n£luence .• 
In ":febr.ua,ry' '~9J6:, ahe )1lenti,QAed ';I;he. $.i:1. ye.:;, ~\{O.Ji'd a,nd said it 
was the best book she had:read i.ii: th.el~Si:' &b:'~onths.ByJuly 
she had read in school 'l:heLion,'XlLeWi,tdl an.d tlLeWatdtobe, 
Run for your LHe and Magnoli,a,Btiildin~. In February 19]7 she 
mentioned Carrie's War, and in July Devil~in-the~F6g and The Pit. 
She had enjoyed Th,e J;>i.t mo:H o£ books. J;ea,d t:hatyear •.. By 
February 19]8 she h.4d :read Joby !lAd TlLe.DiaX'y' o£ An.ne :f:rank, 
preferring the latter. In June 1978 she was ye);,y enthusiastic 
about The Outside:;-sread recently in English. lessons. Sh,e 
listed it as an outstanding book she had read that year."It's 
a gang story about two boys, like Teddy boys, or Greasers they 
call them." 
Although she is not listing books in 1977 and 1978 it seems 
that she is not an unw:Ul:i,ng );'eq.dex. She enjoy'S the books oUe:re.d 
to her in school. She reads th.e newspape;rs soiIleone else p;royi,des 
and she reads teenage magazines. 
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She liked watching television and said that she watched for 
2 hours a day and more at weekends. Her favourite viewing 
was a series which tell a story, such as Starsky and 
Hutch and Charlie's Angels. 
Della might easily have continued her reading with more 
guidance and encouragement. She had liked reading in 
the Junior School and had the foundation and the ability to 
go on reading. Perhaps with more guidance and prOVLSLon of 
a wide range of books for leisure time reading she would 
not have given up so easily. 
It is, evident that she would have needed help to do this. 
For while she had scored 14.6 on the Schonell Test in 
junior school, with her limited experience of English and 
the fact that Greek was spoken at home, she had low scores 
on other verbal tests. 
It may be the fact that she was reading less over the years 
meant that she was missing a vital source of language 
experience, which may have contributed to reducing her scores 
on standardised tests requiring verbal ability. This is 
indicated by the fact that her score on the Widespan Reading 
Tests were reduced by 16 points, from,88 in 1976 to 72 in 1978. 
Also on the intelligence tests she scored 110 on the non-verbal 
test compared with 95 on the verbal test. 
In July 1977 on the scale to measure attitude to reading she 
scored 45%, one of the lowest scores of the survey, and the 
lowest score for the girls. 
By July 1978 she had given up reading books in her leisure 
time, listing no books in the last year of the survey. 
By the end of the survey there seems to be a contradiction in 
what she is saying. While she writes "I don't like reading 
books. I wouldn't pick up a book and start reading it", she 
also says, "I don't mind reading books that are not true, or 
love stories". 
When writing of books read in school, she says "In English 
lessons we have read books, especially the play books 
are good". 
3. Light readers 
The category of 'light' readers in the School Council Survey 
(Whitehead 1977) consisted of children who listed 1 or 2 books 
on the questionnaire in March 1971. 
For the purpose of this longitudinal study, as the children listed 
books on 6 occasions, the researcher would apply this category not 
only to the children who listed 1 or 2 books on every occasion, but 
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also to the children who have an average number of 1 or 2 books for 
the 6 occasions. For the latter this roeans- that a chi.'.Ldmight hAve 
listed no books on one occasion , or 4 ox 5 books- on anoth,er. 
Withi,n thi,s cp,te~QJf¥' 0; H,~h,~ heJ\-gexs i~n thj:,q, s,uJiye¥'~ tQeh'e P,he both, 
girls and boys from different social classes and with varying 
standards of ability and attainment, with children both with high 
scores and low scores on the standardised tests. ';for e;xarople, 
a 'light' reader may be a child with, low SCOJ;e$ on th~ standardised 
tests who reads. slowly but is not an unwilling reaaeJ;~On th,e 
other hand, a 'light' reader roay be i:t, chi1,d of; high, i:t,bi;Lity who MS 
many' oth.er interests and onlY' reads an occ;:a,s-ion!3J book. In this. 
Survey are ;l;ound gids, with, high sco1;'es on tests? wb.o heFl,d Fl,n 
occasional adult novel, usually a substantial, h.istoJ;j:,ca,l ox 
contemporary romantic novel. Also in thi.s categorY' Fl,re boy'S who on;Ly 
list an occasional novel, or an Occasiona,:l, non,..-;eic;:t:,l,on ti,Ue associ~ted 
wi th a hobby. Of;ten these ],i,ght J;eaders Fl,xe Fl,1so li,ght reB:deJ;'s of; 
magazines'. 'Light' readers are also inf.luenced by' ;eriends? ox by the 
media, or by both, in the choice of the one 6:rtwo'titles ;Listed. 
In some cases the media was the only, inXluence in the chai.ce. of; 
Hction. 
As; Fl,n e)):g;I9ple Q~ st "V,~hJ:;'. reader, the case study presented is of 
Matthew. Re waS. not an llnwiJl,i,ng xe"l-deX', but J;e"l-d slowlyand iisted 
1 or 2 books and one comic on each occasion Q;e th.e survey. 
Matthew' 'Cg&e'Studr25 
.. ; . (.; 
Matthew attended the mixed comprehensive school, which was not 
the link school. (School 4) 
In ,'June l,9JS hg, s.C;:Q;feg 9.J .011 the. $chQne'),l, Test, f!.nd l,:,l,s-ted 4 
books read in school,' a,nd:S books Jiead out Q~ scb.QQl,.lle ~atJJ 
he liked books about war, qnd h,ad no f,gYQur1te OQokoJ;' a),lth.QJ;. 
He was a member oX the public libxary' and sO)lJetirl)es' bought books 
for himself. '. 
't?xoughput the $.u;I;ye~~at't:h~w, WaS P, 'light: !eade;r ~ li,$,tJn~ 
e~ther one book or two books on each occas~on. He 'read some 
comics in the fixs.t PFl,xt Qf; the sUJ;yeY',a,nd took:~Ba.tt1,e. 
J;egula:rly. In 1,976 his X"l-yoU1;'ite, xe"l-ding waS: a.:64b:le' bOOk Qf, 
stories, told in picture strip ;i;or)lJ. . , . 
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He was not an unwilling reader, but he read slowly. Oneach 
occasion th,e xes:ea,);'cQer tFl-lked tq,11Cl-ttQe\oi, h~ Ra,d enj qyed fl. 
book he had xeFl-d, and could always name liQQk.~xelld·kn .. eng1i.~h, 
less;ons. Tn ';Fehxuax¥' 1976 he h,ad'Jieqd'rhe:~~i~w?,tCh.t:~dten 
;Eromthe Class library', and~'l'h~'LiQri.;Th~':W.ttc[i:t-ri.dth,e .. ·· .. 
Wardrobe in English less.ons.ln June. he' lia.d ~eil~r)1t'~Cdtbett'·a 
Gh.ost by Leon Gar.:eield and" ::I;ollnd'i.tl\e.-4ci.t:i:,n'gH •. He was in the . 
mJ..ddle of xeading TheW00deri. 'H.ota;e. '" 
'l'h~J;'e t~ ~i,~tle. chi\n~e tp th~ 1?fltte};,n.;oeye1.opi,ng Cl- liking ;Eor 
ghos.t stodes, ,11atthew lis ted two on each occasion in 1977. 
He bought the books from the school bookshop. In February he 
listed Haunted Houses and the 5th Armada Ghost Book. In June 
he listed Great British Ghosts amdTheMysteryoftheTalking 
. Skull. In English lessons Qe had enjoyedWalkaDout and Bdi'ri.:B'1'ee. 
He watcQed over 3 Rours televi.si.on FI- dFl-Y'. Thi:s 'iaS. consistent 
throughout the survey, as he always indi.eFl-ted 'three houxs OJ;' 
more' onth,e questionnaire (Ques·ti.on l3r.His otlie);, intexests 
were A. 'l'. C., Gymnastics Club and a Chess Cl-uh.· He di.d not req,d 
many comics. H.e gave up reading Battle in 197], and instead 
bought .rqagq,zines with. p:i:c tUJ;'e..-.g trip stod,es q,bout wq,J;'. 
In 1978 h.e listed one p,on.-{:i:.ctl.,Qn bQok.on eCl-cR .. QCCf\9,iQn, 
The Ghost Hunter's Hand Book. t.n ;Februa;ry-, i\.nd Gll()sts Go'llauntt,ng 
in June. In 1978 he mentioned no book ~ead in English les~~n~. 
Matthew found reading difficult. He had low scores on the 
Widespan Reading Test, 95 in 1976, and 98 in 1978. On the NFER 
Verbal Test he scored 94. On the APU Vocabulary Test his 
percentile was 32. However on the Non..-Verbal Intelligence test 
he scored 108. He went on looking to;!;' books to ')!ead llnd sli()wed 
an interest in xeq,ding. On th~ sCq,le to 1iJ.eCl-SU;J;e qtti.tuo.e tow'R-rdS 
xeading he scored 68. H.e spent pocket 1iJ.oney on books' and 
magazines. He xemFl-ineda member ot th,e publ:i:,c librCl-rY' qnd s,'q:i:,d 
that h,e enjoyed xeading. Tt, seems th.'lt h,e W'R-S,a 'H,gQt' . re?dex, 
rather than a moderilte. );eade;!;', because Qe ;!;,e.lld s·~Q~1.¥, w~,tRJ.n tn,e 
limi ts of his ability·. 
4. Children who found reading diUicult 
Matthew's case study has shown that for some children of low· ab:i:.li.ty 
(1. e. with low s co X'es, on the. s ta,ndqxd:i:.~ed tests} xeqdtng Alay r;>t:l.n b~. 
a slow and dif:Eicul t proces~ in th.e secoudaxY' sch.QQl.Thexe, axe otb,ex 
similar cases in th,e s,tud¥'. 
The researcher has suggested, in th,e opening PIl'Jiilgra,plis. 0:1; thJ.s 
chapter, that one Q:I; th,e advantgges 0:1; lls~,ng both. a SUxye.y I'l-nd R-
case study approqch. is. that th.e two a.ppr.Qa,cQesAli~gllt CO)lf1?~eAlEmt el'l-cli 
other and provide suggestions for the interpretation of s.imilar Cases. 
It can nO\if be pointed out th.at the;J;?e ~he s.·i;IDql'l-h hegtU;J;?es i.n aeyeta~ 
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of the case studies of children scoring low on the standardised 
tests. Often these children listed books in the 'light' or 
'moderate' categories but, in fact, they read very little, because 
they found it difficult. There are two boys in School 1, with 
similar factors in their studies to thos-e mentioned in Matthew's study. 
Also there were several girls of low ability, who had low listings and 
marked many of their titles as unfinished. Among these girls were 
other similar features. Most of them read a lot of teenage 
magazines. They listed books by Enid Blyton well into the second 
year of the survey, and these were often re,,-'readings. Their 
choice of adult novels was influenced by friends or by the media. 
An example of this kind of girl reader is Maureen. 
l1au:J;een Case Study 4 
Maureen attended the mixed comprehensive school. She is 
one of the twins and her brother Norman attended the same 
school, and is described in Case Study 23. In the junior 
school Maureen and Norman read some of the same books and had 
some favourites in cornmon, but once at Secondary School their 
tastes diverged and they had very little reading interests in 
co rnmo n , although there were occasional instances ,.hen Norman 
read a novel which JI1au~een had obtained. 
In 1975, Maureen named Roald Dahl as her faYQurite author and 
listed 22 books read in school and 5 books read out of school. 
During the three years of the survey although Maureen listed books 
on every occasion, in fact she read very little. This is seen 
by a close examination of the books she listed on each occasion. 
In February 1976 she listed 4 books. One of these was the Bible. 
Three books 1;Jere crossed unfinished, and the other was are-reading 
of a book called Rainy Day Stories. 
On the next occasion, June 1976, she listed 6 books. 
these were unfinished, and the other t1;JO were Jackie 
Four of 
Annual and 
----".----
"a Disneyland book, about Pluto, Mickey Mouse, etc.". 
In 1976 she listed five comics in February and t1;YO in June. 
It seep.}ed that she was not interested in reading, but iL)Uay 
have been that she found it too difficult. If she got a book 
from the library she soon gave up reading it if it was at all 
demanding (e.g. Peter Pan). At horne the books she picked up and 
re-read were those she knew required little effort, such as a 
cornie annual. Her scores on all standardised tests were low. 
She had scored 9.5 on the Schon-e.ll Test at the age of eleven and 
obviously needed help and encouragement to find books she could 
cope with. 
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When the children completed the scale to measure attitudes 
towards reading, in June 1977, Maureen scored 56, a low' score 
on the scale. In February 1977, she listed 3 books; Little" 
'W'omen,' borrowed :erom a :eriend, a,nd two' book&' o;t;hex o'Wn;Th.e.' . 
. 'Railway Children and Charlie and the Chocolate Factory,' t~ 
latter a re-'readi:ng ot hex £,a,youx:r.te hook. oX 19J5. 
rn June~;h.e, 'H,qt;~g.·Qnep9n\'*ist:i..gn,hQ9l<" A;t,~AhQJ).t/fA-ahJQP, , 
and Glilliyet' a 'l'ta.yel&, bO;J;;J;"Qweq' ,:fhQ~ th.e cXija& ')'i$j;g~y" , , , , 
Can abridged yexs:iQnL' Th.e 'l,atteJ; shetOQkhojl)e due. t9 the 
in:l;l uence ot a new: Englis,h teache-r, who eP,CQu;Jiaged th.e ch,i.l,<ll;'en 
to use the Class library books. . In. English,<LesS;Qns i.n 3,977; 
sh.ereadWalkabout ,Th.etittlel\ed1?ony?:DtaBQp·irt . th,e GA-tden 
and Coc6tlie Clown~ 
By 1978 Maureen had lost interes,t in children's Dooks."She went 
on xeading teenage magazine.s, 1, is ting J1t GuY'; . IH. lie ,J'eii,ng: and 
Pink as those read regul,arl,y. Sh,e Wg~ also' g:J-.ppl.nB· +.nt9' b.,a); 
moth,er's magazines. She watch,eo te'l,eyi.s:)..on ab9Vt thhee hqp;r8. 
a day, and she had deyeloped a.n inte:rest in balliQQ~' dt\.ncing~ 
The books she listed in 1978 wete a,alll, t books ei thex DOJ;xo'Weq 
;Cxom a friend or bought in paperback~ . Some b;Ctltese we;J;e 
a.s~:;ociated either with seeing a. ;CUm O;J; w!3,tching a, television 
, . . 
pxogra.mme. 
In February 1978 she bought The Deep, and borrowed Jaws and 
The Forgotten Land from a friend, In June she boug~Rabid 
and Shane and borrowed two books, Ghost Stories and Lit~ 
House on the Prairie, from a friend. In the space provided on 
the questionnaire she wrote, "I like little house on the prrie 
because when the programme comes on I tell everyone whats going 
to happen. And I like goast stories because it was scarie." 
The three adult novels she bought in 1978 for herself, The Deep, 
Rabid and Shane, proved difficult reading for her. All are 
marked unfinished. Even when she wanted to read them, and was 
prepared to spend her pocket money to buy them, she was not 
able to cope with the level of reading, With a score on the 
Widespan Test of 88 in 1978 (7 marks less than 1976) this was 
not surprising. On the NFER Verbal Test she scored 93. On the 
APU Vocabulary Test her percentile was 23. 
Nevertheless, she did not give up reading and was still willing 
to experiment and try new books. Children like Maureen are 
perhaps those who need most help from the school. 
5. Reluctant readers with ixregular patterns oyer the three years 
of the survey. 
There were a few children in the sample who reported such different 
numbers of books on different occasions that the pattern of their 
reading over three years fluctuates to such an extent that they cannot 
be placed in any category. This fluctuating pattern, as has been noted 
in previous chapters, was a feature of the boys reading overall, and E 
to be seen in the patterns of reading for some individuals more than 
others. As instances of boy readers with irregular patterns in their 
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listing over three years the researcher has chosen two boys to 
present as case studies. These are Norman (Case Study 23) who on 
six occasions listed 0, 5,0, 3, 2, ° books, and Gary (Case Study 28) 
who listed 0, 0, 5, 13, 0, 1 books. As will be seen there are some 
differences and some similarities between the two cases. Both boys 
listed no books on 3 out of 6 occasions, but whereas in each year 
Norman read books occasionally, Gary was a non-book-reader in the first 
year of the survey and then listed books in the 'heavy' reader 
category in the second year. 
Norman was the twin brother of Maureen described in Case Study 4, and 
Gary was the twin brother of Iris, described later in Case Study 9. 
Ln both cases the boys had no reading interests in common with their 
twin sisters after starting secondary schooling. 
Norman Case Study 23 
Norman also attended schoo~ 4, th,e J1)i4ed cQJ1}prehEmsiye schoo~. 
Before starting secondary school he listed s~me of the same books 
as his sister, and on occasions conti-nued to borrow books 
which she b.t'ought into the house. In June 19]5 he named Michael 
Bond as his favourite author, and Paddington at Large as his 
favourite book. He listed 5 books read in school and no books 
read out of school. During the survey his listings showed a 
fluctuating pattern. 
On the :f;i.pat occas,ion 0:1; the, su~ye¥,? i,n X'ehxuap¥ 1976, he listed 
no books. In June 1976 he listed 5 books. Four of these were non-
fiction and marked as unfinished. Two were for a school project, 
one he had borrowed because the family were going on holiday to 
Malta, and one was a book about football. The one fiction book 
was a book of horror short stories, borrowed from his brother 
and again marked unfinished, because he did not read all the 
stories. 
In fehruary 197] h,e lis,ted no books., and in June th,e three books 
he started were all left unfinished. In February 19]8, he read 
three newspapers regular'ly. They were The Sun, The Daily Mitror 
and The Sunday Mirror. He read "the sports page, the T.V. page, 
and the front page, and sometimes the stories inside". He 
also did a paper round and dipped into papers he delivered. In 
conversation the fact emerged that Norman read a lot more than 
revealed by his questionnaire answers. He had a lot of favourite 
school subjects and read a lot for homework. He often read 
his brother's books. His brother had a lot of horro'f' books. 
Norman was an energetic child with a lot of hobbies. He named 
football, fishing and stamp collecting, but football was his 
one absorbing interest. He owned football books and often re-read 
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them. He said "I never read them all. I jus tread bi ts, 1 ike 
the bit about the World Cup being stolen and how they found it. 
1 read all that then put it down". 
On the occgs1:,ons: in 'J;ehxua);y 1976 a,ndl,977 \Xhim h.e listed no 
books he said he was too husy to read. It may be suggested that 
the time devoted to football in the winter months left him 
little time for reading, which. wa,s \XhY' he l,isted books in June 
hut not in February. The other occasion on which he listed 
hooks, he borrowed Jaws and The Deep ;l;rom his sister. She 
had harrowed one and bought the other, and they were also on her 
l,ist in February 1978. Norman might not have bothered to look 
;l;or these for himself had his sister not obtained them. 
A glance at the number of books listed would suggest that 
Norman read very little, and less than his twin sister. 
He never listed any comics or magazines. He develo~ed a~lot 
0;1; interests during the period of the survey. He spent a 
l,ot of time training for football and athle t1.c>.s, attending 
a, club on Wednesdays. He played football for two teams, the 
school team and a Sunday team. In his spare time he helped his 
father with building jobs. He watched television for 2 or 3 
hours a day. It seemed that he was not' very interested in 
-reading. On the attitude scale, in June 1977, he scored 49. 
'Xet it appears that while he was not willing to make an effort 
to' find books to read, he did not think of himself as an 
unwilling reader, he enjoyed reading books which someone else 
provided. Sometimes this was his sister, or his elder brother, 
or his, English teacher. 
He enjoyed books read in English. less,ons, especially B6:tnFtee 
and Walkabout. "I like ito It was very good", he said of the 
latter. 
Gary Case Study 28 
In the junior school Gary scored 12.6 on the Schoriell Test in 
June 1975 and listed 14 books reild in school a,nd 4 hooks out 
of school. He named Enid B1yton as his ;l;a,vourite author. He 
also read comics. He was a member 0:1; th.e public library and 
borrowed books from both the p'ub1ic library and the school 
library. Both his mother and his sister -read books, and 
suggested books for him to read. The ;l;amily took three daily 
newspapers, The Daily Express, The Da,i1yl1ir:tor, and The Times, 
and three Sunsay papers, The SrtndayExpress-;TheNewso:l;" the 
World and The Sunday Times. 
Gary's twin sister, Iris, attended the girls' comprehensive school 
(3) and Gary attended School 5, the boys' comprehensive school. 
In his first year Gary listed no books in February or June. 
It appeared that he had completely lost interest in reading books. 
In June he said that the only books he could remember reading 
in the year were some history books belonging to his sister. 
He said his favourite authors were Enid B1yton and A.A. Milne. 
He was reluctant to talk about reading. His class had a library 
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period every week. During this period he took a book from the 
shelf, looked at it for the lesson time, then put it back. He 
never borrowed a book. He stated firmly, but with slight 
embarrassment, that he had read no books that, he could list 
on the questionnaire. 
He read a lot 0;1; comicqin '1,9J6. Re lis:tedBea,no;Dandy, 
Topper andM6nster <Fun , as ones h.e Xegdregu1a;r1y. Re also 
did a paper round and dipped into other comics and magazines which 
he delivered. 
In 1977 there was a remarkable change in Gary's reading habits. 
In February he listed 5 books and 4 comics or magazines. 
He had read 3 novels borrowed from the public library, and 
two books on motor cycling, one from the library and one he 
had bought. He had also started reading all the newspapers 
taken by members of his family, and listed the Sunday Times 
Magazine, as one of his magazines. The reason for th.e increase 
in his reading was not clear. He said he now visited the 
library because he liked to borrow records, and that he used 
the school library more than he had done in 1976. In June 
he listed 13 books, 7 fiction and 6 non-fiction. These were from 
various sources. Three were from the public library which he 
visited frequently. Three were from the school library (the 
only occasion in three years on which Gary borrowed boo~ from 
the school). He borrowed two books from a friend, one from a 
member of his family, and read two of his own books. He also 
read 2 books from the class library, The Gun and White Fang. 
He entered these on the questionnaire with a liking scale of 
'one of the best books I have ever read'. 
So marked was the change in Gary's tone of v@~ce and the 
enthusiasm with which he talked about books, that the researcher 
was not surprised to discover that he had scored 69 on the 
attitude scale, which the children completed on this occasion. 
In interview he talked enthusiastically about borrowing books 
from family, friends and school. His English t~acher encouraged 
the children to take booksfro.m the class. librarY, "And we 
don't have to write about those," Gary said. He also said, "If 
I see a good book I like to read it." He saild reading was 
enjoyable and "you learn more things." 
It see,l1].ecl th_at thg:reJ9!:!-rkA-ble trA-ns,ition ;1;rO.11]. 1is;tipg no books 
in 1976 to listing 5 and 13 books on the 2 occasions' in 1977 
was due to the influence of th.e school (particularly tl:i e English 
teacher), and to friends at school. 
In 1978 GarY' listed no books. in .',fe1iriJq:ry gnd one in June. He 
went on reading newspapers and magazine~, particularly those 
on motor cycles. In September 1977 he had transferred from the 
lower school to the upper school, on another site- He gave up 
borrowing books from the school library or the public library. 
He said he had enjoyed reading Henry V and Animal Farm in 
English lessons. He did not think of himself as an individual 
who had given up reading. He said he had not had time to read, 
glvlng various reasons. Sports, Scout Shows, school examinations 
had all taken up a lot of his time. Television viewing, about 
two hours a day, remained the same throughout the survey. 
The one book listed in 1978 was called Kart Design and Construction 
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The five magazines listed in June 1978 were Custom Car, 
. Chopper, . Beano, Bike and Karting. 
Although he h,q.d listed one book only' in 1978 it seems that he 
was not an unwilling reader. He was spending time reading, 
but reading newspapers, comics and magazines about his interests. 
10r the time being (perhaps temporarily) he was not reading 
books and had listed no fiction books that year. It is 
difficult to say how far this was due to a transfer to another 
si tee He no longer had a weekly library period in which he was 
encouraged to borrow books. He lost the influence of the 
EtY-ish teacher who, in the second year, had urged the children 
to use the class library. It may be suggested that Gary is 
another child who is not willing to look for books himself, 
but will read them if they come his way, or are presented to him. 
6. Readers decreasing from 'heavy' to 'light' categories in the 
course of the survey. 
Anothex p"l-tteJ;n qhseJi'yeg. in tbg i;;J,1~ye'y t,s. one, Q'; f!. gXi'+dpI'I;l decline. 
The decrease in the amount of reading .fox the whole sample has been 
discussed in previous chapters. for some children this decrease in 
the number of books listed is clearly marked. 
Some children list books in the 'heavy' category in February 1976, 
then gradually list less books each year, becoming 'light' readers 
by the end of the survey. The case studies of two children, one boy 
and one girl, are presented as examples to illustrate this decrease. 
The two examples have been chosen because they are the most marked for 
each sex. The numbers of books 1is.ted by each are as follows. 
Case Study 2 (Carol) 11. 12. 4. 3. 2. 2. 
Cas,e Study 22 (JexeJlj.y} 7. 4. 1. :t. 1. o. 
Th,ere I'I;Xe s,O:rl}e GOJl!.IlJQn ';R-~1:QJ;s in th,e tV?:Q CI'I;9.e s.tudieEi~ :Both, Cq.XQl gnd 
Jeremy attended the selective g;rgl1)lW1X school eSchoo1 2} and s.q.id that 
increasing demands of homework and xeyis,ion of examinations took up 
an increasing proportion of their leisure time. Both children had 
high scores on all standardised tests. 
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Carol Case Study 2 
Carol attended the mixed ae1ectiye Grammar School. 
She scored 14.8 on the. none11 Test in 1975, and listed 
10 books read in school and 6 books read out of school. 
Rer favourite writer was Noel Streatfield, and her favourite 
book was Ballet Shoes. 
In her first year in aecondary sch,001 she listed 11 books in 
~ebruary ~J12 books in June. She obtained most of her books 
from the public library. Her lists included 3 or 4 non-fiction 
books on each occasion. In February one book she had re-read, 
Ballet Shoes for the third time in June, three books were 
re-reading, and she included 3 books by Enid Blyton, Well Done 
Secret Seven, her own book, re-read for the second time. She 
also listed 2 teenage magazines, and said she read newspapers 
more than she had done previously. 
In the second year in the secondary school there was a considerable 
decline in the number of books listed. She listed 4 in February 
and 3 in June. In February one book was a re-reading of the same 
Enid Blyton title as on the previous occasion. In June she had 
re-read Carrie, one of the books listed in February, and her 
favourite book read in that year. With this reduction in the 
number of books listed was an increase in the listing of teenage 
magazines. She listed 8 of these read regularly in 1977, with 
Mates,Mirabelle, Fab 208, Jackie and Diana as favourites. 
In 1978 she listed 2 books on each occasion, The Omen and Audrey 
Rose in February, and in June 2 books by Josephine Kamm named 
as her favourite writer at the end of the survey. She was 
listing 3 magazines read regularly, with Oh Boy the favourite. 
Her television viewing had increased to 2 or 3 hours every day. 
It had been ha1.f; a,n hour to gn h.ou:r i.n th,e. fixs,t yegj; 9f; th.e sll.ryey. 
$he s aid her mAin interes ta were teleyi,son viewing and going out 
with friends. She sometimes went ice-skating. Carol's case study 
provides an example of a child of high ability whose reading 
patterns showed a marked decline in the three years of the 
survey. Her scores on the Widespan tests. were 115 and 118, and 
her percentile on the APU Vocabulary Test was 73. On the verbal 
Intelligence Test she'scored 120. 
There does not seem to have been any home influence on her reading. 
Her parents were both busy social workers. Her listings of books 
in the last year indicated a greater influence from friends and 
from the media. 
Jete:tI!:f Cq$.e Study, 22 
Jeremy attended the mi..xed selective Gra)lUl).ar sch.oQl. In June 
1975 he scored 14.5 on the Schonell Word Recognition Test, 
and listed 8 books read in school and 4 books read out of 
school. He liked reading Science-Fiction, His favourite 
author was Nicholas Fisk, and his favourite book Trillions. 
He watched television for two to three hours a day. His 
favourite programme was The Survivors. He was a member of 
the public library, and there were plenty of books at home. 
All the family liked reading and he borrowed books from his 
mother and from his elder sister. He got books for presents 
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and spent some of his pocket money on books. He had other 
int~rests. He liked football and music. 
In his first year in secondary school, 19]6, Jeremy developed 
several new interests. He joined a Gymnastics club, a Church 
club, and started clarinet lessons. He listed 7 books in 
february 1976. One was Lord of the Rings which he had not 
finished. On the questionnaire he wrote: "Lord of the Rings 
it is a good book and it is 3 books in one. I read the first 
book it is a bit of a follow on from the Hobbit. And I will 
read it again when I am a bit older." His favourite book read 
in that half year was 20,000 Leagues Under the Sea. 
He said, "I like reading. I learn a lot. I read more, and 
different kinds of books, a lot of science-fiction and 
adventure." 
In June 19]6 he1~sted 4 books.. One WqS '!ell€. BDbbit,re"'"'rea,d 
for the third time. He had finished the first volume of 
Lord of the Rings, and named Tolkien as his favourite author. 
He thought he was spending less time reading. He had given up using 
the school library and the public library, and had listed only 
his own books. He was reading less for various reasons. School 
examinations had just finished. He spent a lot of time staying at 
school for games, then riding home on his bicycle. He kept up 
all his other interests, so had less time to read. 
After the first year of~the survey Jeremy read very little. 
Jeremy is an example of a child of high ability who read a lot 
in the primary school, then read less in each successive year, 
listing no books at all in June 1978, at the end of the survey. 
In February 1977 he listed Scouting for Boys, unfinished. and said 
he had done no other reading except the Farmer's Weekly. He said 
he had occasionally visited the library and took out books on 
railways. He had joined a Model Railway Society and had added 
War Games and Rugby to his list of interests. He enjoyed most 
of his lessons, and obtained the highest grades in his class for 
Mathematics, Chemistry and Physics. He had enjoyed reading 
Watership Down in English lessons. 
In June 19]] lle 1~ste.d one book, the Sagle has La,nde.d by Alistair 
MacLean, borrowed from a friend~ He said homework. and other 
interests took up all his time. He did not have time to read. 
"If I have spare time I prefer going down the park, or something 
like that". On the scale to measure attitude towards reading, 
administered on this occasion, he scored 53. 
In February 1978 he listed one non-fiction book about driving. 
High Performance Driving for You. He said, "I read a lot about 
cars and things". He thought he read for about half-an-hour 
a day. He read newspapers, The Daily Telegraph, Farmer's Weekly, 
Radio Times and T.V. Times. He mentioned 2 books read in 
English lessons, Walkabout and Lord of the Flies. He listed no 
books in June, 1978. 
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7. Moderate to heavy readers 
It was difficult at the end of the study to categorise children as 
either moderate or heavy readers. Some listed in the moderate category 
on some occasions and in the heavy category on others. There were 16 
children who listed in these categories and had mean scores overall of 
between 3 and 7 books. 
Of these moderate to heavy readers, eight were in school 1, two ~n 
school 2, two in school 3, one in school 4 and three in school 5. 
Among them were the two pairs of identical boy twins. All four of 
the boys provided good examples of readers in this group and are 
included in the case studies (Case Studies 29 and 30, 31 and 32). 
One girl Iris (Case Study 9), the twin sister of Gary (Case Study 28) 
is also described as a moderate to heavy reader. 
Alan and Barry Case Study 31 and 32 
The twins Alan and Barry w'ere identical boy twins who attended 
the link comprehensive school. The boys were very alike in 
appearance, and also in their interests, including their reading 
interests. They were of similar ability, scoring 13.8 and 14.2 
respectively on the Schon:etl Word Recognition Test in 1975, and 
both obtaining high scores on standardised tests given during 
the survey. They were the highest scorers in the sample, with 
135 and 127, on the Non-Verbal Test DH. 
The twins were enthusiastic readers in th~ p~imary school. They 
were members of a group of children who read a lot and recommended 
books to each other. They shared books and often read the same 
books. In .Tune 1975, Alan listed 4 books read in school and 2 
books out of school. Barry listed 6 books read in school and 2 
read out of school. Their favourite author at the time was 
W.E. Johns, and each of them named a Biggles book as a favourite 
book. 
Their allegiance to W.E. Johns lasted until February 1976, when 
tney both said they had read about ten of his books since June 1975, 
and he was still their favourite author in February 1976. Having 
read most of W.E. Johns they looked for another author and 
discovered Desmond Bagley. They read most of his books in the 
next six months. When the researcher met them in June they had read 
all his books they could find. They said, "We've read the lot". 
Barry was on the last book. He said, "I'm taking it on holiday 
with me". Both named their favourite book as Freedom Trap by 
Bagley. Alan had taken out the first Bagley book from the school 
library in January, and they had bought others with Christmas 
tokens. 
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The twins thought they read "quite a bit" out of school. Both 
were enthusiastic readers. For the first time, in June 1976, 
the researcher detected a greater enthusiasm in Barry. He 
listed more books than his brother and talked more about the 
books. Both boys liked re~reading favourite books. They 
recommended books to each other, and to their friends. Their 
favourite comics were Battle andWarldrd. Both boys had a lot 
of outside interests, particularly football. They were sOJ;'ry 
they had finished most of Bagley's books .:Barry said, "We'll 
find someone else's ~ nearly as' good as his, or better. We 
haven't found one yet". Alistair Mac1,ean was Hnot CJ,uite as 
good". Alan listed 5 books and Barry Hsted] hooks, in June 
19]6. The twins listed only fiction books throughout the survey, 
and were listing adult books, mostly thrrlleJ;'s ,fJ;'om the fiJ;'st 
year. They both read the same books and comics. They enjoyed 
comics in the firs t two years, but lis ted none in the third year. 
They liked television and watched two or three hours a day. They 
both read the newspapers taken at home,TheDailyMirtor and The 
·SurtdaYExptess. Their father sometimes suggested books to them 
Ceo g. the William books) but they preferred to find their own. 
In 19]] the boys wexe 100kiAg fOJ; some, reqdi,Ag Jijat;er,~a~ 1;0 
interest them, and had difficulty in findin,g it;, hooked op adu'H 
thriller like those of Bagley andMacLean,the school offered 
them in English lessons inI977, Fiteweed, I amDavid,A Paitof 
Jesus Boots and The Silver Sword, all books which might be 
expected to appeal to boys of this age group. They liked these 
books but preferred adult novels. They gave up borrowing books 
from the school library in this year. 
Barry: "They've on,ly junior books ""' t;RiJl,g~ 1,iJ~,e. f:;h.1:J,t;. 
Some I've read in the pJ;'il1)ary school. n 
Alan; "The books that we read in, ~n,glish 1es~0n,s aren't 
very good. A couJ;>le of books have been, just everyday 
happenings." 
Neither criticism of the school could be justified. Alan, 
had found hi.s firs·t Bagley booki.n·the seQool li.brary, an,d the 
subject matter of books like J!'iteweed, about the London bl,itz, 
or The Silver Sword, an, escape across' Europe in, the Second Worid 
War, can hardly be described as "everyday happenin,gs'!. 
In FebruaJ;y '19J], A1q.n li.s tag onl¥, ;1, b09k ang Ba:t;'ry' 2 hoOks, tlla 
only occasion on whi,cQ tQeil:' listings C~Jije in, the. 'ligQt' ' 
reader category. On, this occasion, th.ey were unwiUing to ta.1k 
about books in their interviews, and it appeared that they were 
10s,ing interest in reading. This reluctan,ce to talk about books , 
almost a reluctan,ce to admit they liked readin,g, persisted. 
Remarks like those quoted above are typical of an, attl tude, off~ 
hand and non-commital, which prevailed in interview sessions f~r 
the rest of the survey. The same attitude was reflected in the 
short written pieces of June 1978. 
However, a strange phenomenon occurred. While they were reluctant 
to admit it, they continued to read, in spite o£ a feeling, 
possibly a peer group pressure, that reading was n,ot a desirable 
activity to claim. Both boys wen,t on, borrowing from the public 
library out of school, and continued to buy books wi.th their pocket 
money. Exhausting Bagley and MacLean, they still re'""'read their 
favourites and tried new autQors, li;sti,ng books by Mi.chael Cron,in 
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and Basil Copper. In June 1977 Alan listed 5 books and Barry 
listed 7 books. On the scale to measure attitude to reading, 
administered on the same occasion, Alan scored 59 and Barry scored 
76. They continued to list books in the 'heavy' reader category 
until the end of the survey, listing 5 and 7 books respectively 
in Fe;bruary 1978, and 6 and 8 books in June 1,978. They listed 
the highest toal numbers 0:1; books 0;1; the children in the link 
comprehensive school. Alan's total ;l;or 6 occasions was 26 books. 
Barry's total was 38 books. 
The reseq,J;ch.er' 8,-, irl})?;J;'essi,qn tl14t; Ri'j.;q:y\\il:as q, J(lo;J;'e enthus.t,q,s.ti,c 
reader than his brother was rein;t;orced by, his ScoJie on the 
attitude scale, and also by the, ;t;act thq,t h.e continued to list 
more books than his brother on every occasion. O;t;ten it was 
Barry who went to the library to ch.oose. new books, and found a 
new author to try. It seemed that Alan might have read less 
without the interest he shared with. h:i:s broth.er. 
Both boys mai,ntq,ined their Yi'j.J;;l:ous i,nt;eJies ts in spqJ;t ~ wh.i,ch 
abosrbed a lot of their lei,sure time. l'he)" both had q, strong 
practical bent ;l;or Woodwork andMetalwork, and obtainedh:i:ghmqrks 
for th.ese subjects in school. They also obtained high marks in 
school examinations for Mathematics and J;'hysics. 
The twins present twq,;I}oJ;e eX?JYP~es ~ phi~d;-en Y!i,~l1. h..1.gi:l itb:j-.hi.t;~ 
wh.o established an interest'in rea,di'ng i,n the, junioJ;'.8chJ)ol, arid 
di,d not give up reading in the secondary school, despite demands 
on their time of part-time jobs (paper rounds), several time-
consuming interests in sports like football and judo, and peer 
group pressures which regarded reading as a suspect activity. 
l'hey were listing more books at the ~d of the survey than the 
beginning. At the end of the third year they named Desmond Bagl,ey 
and Alistair MacLean as ;l;avourite authors, and two books by 
Bagley as outstanding books. Ln two years they had not found 
other authors of equal interest to them. It is possible that with 
some guidance or advice from adults they may have discovered new 
areas 0;1; reading to explore and enjoy. 
SIMON AND THOMAS CASE Sl'UDIES 29 and 30 
Simon and Thomas attended the boys Comprehensive School. Of West 
Indian origin, they were identical twins who were always together. 
Their one common interest was in sport of all kinds and they 
excelled in various games ann sports. Both pI ayed football for 
the school at Junior and Secondary level. Each of them was good 
at athletics, specialising in different events, often reaching 
standards high enough to compete in school and district events. 
As time went on they developed new interests in tennis, cricket and 
golf. However,outs~de sport, their interests diverged, including 
their reading interests. They were not of similar ability. Ln 
the Junior School Simon scored 9.0 on the Schonell l'est and l'homas 
scored 13.1. Thomas had higher scores than his brother on all the 
standardised tests given during the survey. 
Their parents had chosen to send them to a single sex school. They 
were both encouraged to read. They were members of the public 
library and they received books for presents and had money to spend 
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on books. 
and 1 book 
school and 
and Thomas 
In June 1975 Simon listed 2 books read in school 
out of school. Thomas listed 9 books read in 
3 out of school. Simon had no favourite author 
named Enid Blyton. 
lh,e)" conti.nued to :List books- t,hxough.out; th.e survey. A.fter 
the second year of the survey they left Sch.ool 5 and were 
sent to a boarding school in another part of the country. 
The researcher kept in touch with them and they completed 
the two questionnaires in 1978 and were interviewed in 
June 1978. 
In 19]5, Simon sa,i,g l::le l:i:,keg fqtrY' 1:; qles and gh.ost stoJ;.'ies, 
and non.:....fiction books on animals. lhomas liked fairy tales 
and science.:....fiction, or non.:....fiction books on Science and 
Human Biology. 
Various membeJ;'s' Of the fallli.:I,y, suggest;eg bQo\<.s hOli' the twi:ns to 
read, especially their mother and their aunt, and an older 
cousin who recommended books to the~. 
Simon Case Study 29 
In 1976 Simon found it diUicult to read all the questionnaire 
and often s topped to ask the meaning of words. Re lis ted 5 
books in February although 4 of them were un:l;inished. Resai.d 
Enid Blyton was his favourite author and Five Go to Mystery 
Moor his f avo uri te book. He said he liked reading "It furthers 
your eduat:ion". He listed 6 comics, all "funnies" like Beano 
and Dandy. In June he listed 6 books, 4 of them non-fiction on 
either sport or animals. The other two books were Charley Brown 
and Jaws, which he found too diUicult and left unfinished. 
He borrowed books from family and friends, and Has influenced 
in his choice of books by other people. Most of his books he 
read were borrowed from members of the family or the school 
library. It was evident that Simon found reading di£ficult and 
needed people to help him at this stage in;his reading development. 
(In 1976 he scored only 84 on the WidesJ?an Reading lest). 
lhi.s h,elJ? and sUJ?J?o;t;t was sllpp~i.ed in th,e first two yeqrs of 
the survey. In simon's h.ome enyixonment th.e;t;e were plenty of 
books and several people who enjoyed reading themselves and 
encouraged Simon to read. These were notably his mother, his 
aunt, his cousin and his brother Thomas. In school he also 
received help and encouragement form the English teacher and the 
Head of the Lower School. He remember~in detil a story, Old 
Yeller, read aloud to the class in Summer 19]6. 
In febru<uy 19JJ he Hste.d 9_ books, 8 of them n on.:....fi.ction. lh,e 
one fiction book was borrowed from a friend, and others were all 
from the public library. They were all books not specifically 
listed by a teacher, but all chosen by the pupils as background 
reading to school work, often associated with topics and projects. 
Simon preferred to use the public library to seek out these non-
fiction books. In June he listed 2 fiction and 3 non-fiction 
books. The 3 non-fiction books were again from the public library 
but the two fiction books from the class library, White Fang and 
Emil and the Detectives, the former ticked as one ot tKe hest 
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books ever read. He was encouraged by teachers to borrow books 
from the class library. He talked about this at some length 
and also mentioned books read in the English lesson; The 
Otterbury Incident and Shane. He reported that the teacher 
frequently read aloud to the children in English lessons. Simon 
had interests which took up a lot of his leisure time, especially 
athletics. He also like watching television for 2 or 3 hours 
a day and developed' a new interest in Design and Technology. 
Although he found reading difficult, and had these other interests, 
inlfuences of home and school were strong enough to keep Simon's 
interest in reading. On the scale to measure attitude towards 
reading, administered in June 1977, he scored 72. Despite his 
low ability and his various dis tracting and time-consuming 
interests, he developed a ;t;i:J;mJ;y- estabHshed reading habit. 
He did not lose this when he left home to attend a boarding 
school, which was also a mixed comprehensive school. 
In 1978 he lis ted 1 book in February and 4 books in June. In 
February he read Jaws, a book left unfinished in 1976. In June 
he read The' Godfa"tii:e'r borrowed from his brother and 3 books on 
Athletics, Swimming and Rugby, all from the school library. 
Thomas CgseStudyJO 
Thomas listed 7 books and 5 comics in February 1976. Ire said 
his favourite reading was non-fiction. His favourite author was 
still Enid Blyton and his favourite book The Land of Fat Beyond. 
He listed 3 fiction books and 4 non-fiction. He Hid he had given 
up reading fairy tales and liked"a selection of different books" • 
His list reflect this, composed of The ApfleDumpling Gang, 
The Human Mind, Good Old SecretSeyen; .. !t:1sh:;Faf.rYTa,.les, 
Famous Composers ;l?aris and Let 1 sYisitFr,ance.· . 
In June he listed 7 books. His favourite 2 books were non-fiction 
books called The Heart and The Btain. He sid 'I want to be a 
doctor, like my mum and dad'. Of the three fiction books his 
favourite was The Hobbit • 
Most books ~eJie Qbt9tned ~r9JJJ t;hg, sch.oQ1 'li.b);'qxy,.Tegche:t;'s, 
friends and parents suggested books to read. Inlg]7 he iisted 
4 books in February and 15 in June. 
In February 1977, he listed one non-fiction and 3 fiction books. 
One was from the school library, a re-reading of Shane, first 
read and liked in English lessons. The other 3 books he owned 
himself. 
In June 1977 Thomas listed 15 books, 13 fiction. He was looking 
for new authors and liked J. Turner. He sgldSttartgerftomthe 
Depths was one of the best books he had ever read. He read 2 books 
from H.G. Wells, The Island of Dr. Moreau and The Time Machine, 
The Old Man and the Sea by Hemingway, King Solomon's Mines, 
The Otterbury Incident. There were 3 re-readings, all read for 
the third time, Shane, The Apple Dumpling Gang and The Land of 
Far Beyond. The two non-fiction listed were medical books. 
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The Bo'~, from his mother, and The Skin from the pub lic 
He listed more than twice as manY' books as on any other 
Questioned about this he said "I don't find it easier. 
simply changed." 
library. 
occasion. 
I just 
In 19]8 a:!;tex moving to q new sch.oo~. he li.sted 6. books in February 
and 4 in July. In F" oruary he read one non ..... fiction book; All 
About Tennis, and 5 fiction books, all books he had bought for 
himself. He listed these as TheLordoftheJ;lies, A Fine Night 
for Dying,The. Intercom Conspitacy,The.Ame;dcanGh.ost and 
Macbeth (well a play). Re also listed] comi.cs and magazines. 
These were Shoot, Beano, Horse and H.ound, Motor Sport, Autocar, 
Warlord and Marvel. 
In July he liste.d 4 ;i;l:.cdon books. qnd 3 )1}qgqzi.nes. 'rhe books 
were two re-readings from the FEbruary list, andt1rtna and Catch 22 
Again these books were all books he had bought for himself. The 
magazines were Rorse and Hound, Shoot and Scientific World. He 
listed 5 newspapers to read, the Daily Mirror, Sunday Mirror, 
Sunday J;>eople, News of the World and theSuridayTelegraph: In 
boarding school there was time to read several Sunday papers. 
He was watching television only! hour a day, and an hour at 
weekends. 
In the twins, Simon and Thomas, can be seen an example of two 
children who were of very different ability, but were both 
keen readers at their different levels. With the same strong 
influences from home and school in the junior school they 
developed a reading habit. On the scale to measure attitude to 
reading Simon scored 72 and Thomas 89, When they left home they 
were sent to a boarding school there was no change in their 
cO.mmitment to reading. Both boys went on reading books, 
magazines and newspapers. Thomas, the more able of the two boys, 
read more books than his brother. 
Iris Case Study 9. 
Iris was one of the non-identical twins. Her brother Gary has already 
been described in Case Study 28. At the beginning of the survey. 
The twins shared interes ts and ~;{ei'e of similar ability. Gary scored 
12.6 on the Schonell Test and Iris scored 12.1. They both listed 
books read in school and out of school, Gary listing 14 books and 4 
books, and Iris listing 8 books and 4 books. Both named Enid Blyton 
as a favourite author. Both read comics. They were members of a 
public library and borrowed books from both public library and 
school library, some fiction and some non-·fiction. Both had other 
interests. Gary like football and pop music. Iris like dancing and 
took piano lessons. Their parents had chosen to send them separately 
to single-sex schools. They were encouraged to visit the library, 
given books ;ear presents ~ qnd ~l:.Yen )1}Oney to buy books-. l'hey reqd 
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books belonging to their elder sister, and both their mother and 
their sister suggested books for them to rea,d. rhe family took three 
daily newspapers, the Daily Express, the Daily Mitror and The Times, 
and three Sunday newspapers, rhe Sunday Express, the News of theWorllt, 
and the Sunday Times. 
When theY. sta,.l;teq a,.t. \!i,~~eJ;'ent s~cQnqa,.J;¥\ sch,oQ1s tQeir ta,.stes. d;i:yerged. 
Iris 
In 1976, in her first year in Secondary School, there was no 
change in Iris's reading interests. She did a lot of re-reading 
and she named Michael Bond as her favourite author. In February 
she listed Winnie the Pooh and Paddington Bear borrowed from 
someone in the family, and a book on Greece and The Latch Key 
Children, borrowed from the school library. rhe la,t book was 
unfinished. The book on Greece was used for a project. She 
listed three magazines, Woman's Realm, Warlord and Pink. She 
was reading some of the family newspapers, the DailYEx'ptess 
and The Sun, and watching television 3 hours a day. 
In June sh,e 11.8 teg 13 bOOKS., of ~Qi::cb,. (i ,«ere J;'e .... 'Xe.a,.d1.ng and 4 were 
unfinished. Most of th.em were books qvqilqble at home, belonging 
to members of the family, her twin brother or her older sister, 
aged 17. Re-readings were books by Enid Blyton, Michael Bond 
and A.A. Milne, and Heidi by Joanna Spyri. Two of her favourite 
books were about horses, Black Beauty and Fol1yfoot. It seemed 
that she spent a lot of her time reading, she thought about 2 
hours on a weekday but she read fairly slowly and often her 
unfinished books were overdue library books which she returned 
unfini shed. 
She cont,i,nueg t,o ~re,ncl tQe sfl,Ilje. a"Ilj0\lJI,t. Q~ t;i,Ilje. i,n X'ea,.d;i:,p,g through':"' 
out the survey, 'but in the next two years she spent more time 
reading magazines, and her taste gradually changed. 
In :E'ehruB;rY' 19JJ s,b~. 'li,steg1,2 ,Ilja.~a.zi,ne.s, sOJl}e of tb,ese weJ;e 
children's comics li,ke Beano a,ndBeezer .So~ewel;e girls' 
teenage ma,gazines like Bunty; J'qck~,e l3,p,gl1ates. SOJ!}e.·We:t'e 
women's magazines like Woman's OWn,Worilan' $ :R,eal,J!) andWoli}ci,ri.' s 
Weekly. Her list of 7 books were still, ql children's books, 
but there were no re-readings. She either borrowed or bought 
books which were new to her, including some Enid Blyton's, but 
also Watership Down, Emil and the Detectives and Anne of Green 
Gables. She watched a lot of television, up to 4 hours a day 
and went to a dancing class, Girl Guides and a Youth Club. 
She like the two books she had read in English lessons, The Silver 
Sword and On the Run. In June 1977 she listed 4 books, one a 
re=Yeading of A.A. Milne, When we were Six, the other three 
borrowed from friends. 
In 19]8 she s topl;>ed l;ea,ding cQildJ;'en' s . cOJ!}i,Cs a,.nd li,sted only 
teenage magazines and women's mqga,zines. SQe had listed a 
new magazine for teenages ;Erilrna which sh,e said was "mostl,y stories". 
In February she listed 6 books, all fiction. Three of these were 
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Katy books by Susan M. Coolidge, all given to her by her sister. 
One was Ba:mbi borrowed from the' .public library and ticked as one 
of the best books she had ever read. She tried one adult book 
The Gtea.t Ga.tsby but did not finish it"because it was boring". 
In June' she listed no children's books and had found a new source 
of reading material. She listed Ldye'S AyengirtgHea.rt and 
Loye'sWildestProrilise (authors not known} borrowed from friends. 
She wrote on the questionnaire in the space provided, "They are 
very thick books, so with exams, I've only been able to read two. 
Also everyone wants to borrow them, so first come, first served". 
She had also been learning a part for the school play. In the 
last year she developed a new interest in Sunday School teaching. 
She wanted to train as a Sunday School Teacher and had arranged to 
go on a weekend course connected with this. She said, "That's 
:really my h.obby now." She also like dancing and acting and had 
a Saturday job in a baker's shop. 
Her favourite school subjects were Religious Knowledge, History 
and Geography. She mentioned only one book read in English lessons, 
The Gda.lkeepets Reyenge. Her reading interests seemed little 
inUuenced by the school. After the first years she listed no 
books borrowed from the school library from 1977, obtaining all 
her books from friends~ from her older sister or the public library. 
On the last occasion of the survey the predominent influence was 
clearly that of her friends in ',the peer group, who were passing 
around the 10ye stories she mentioned in interviews, and waiting 
for a turn to read the most popular books. They also read and 
discussed their favourite teenage magazines. In June 1978 Iris 
listedPirtk,Oh Boy and O.K. She had given up reading children's 
books and wanted to read only adult books. She talked at length 
about her liking for the two love stories she had read. She was 
waiting to borrow a third' book of the~ same kind which belonged to 
a friend's sister, and she had been promised this for the holiday. 
Meanwhile she had taken Gone with the Wind from the library and 
was in the middle of reading it.itI read a short version of it, 
but then I went to the library there was a much bigger version of it". 
8. Very heavy readers 
There were four girls and one boy who were very heavy readers. Two of 
the girls we~e from School 2, two from School 3, and the boy was from 
School 5. One girl (Kate. Case S'tudy 1) and one boy (Morris. Case 
Study 26) are presented in the case studies. 
The nUTI}ber o~ bOQl(~ H.s,t.e.d b.< t:h~,~e Hye (:hj.~~g;J;en on the Si~4 occp;sipns 
are given in Table 48. 
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TABLE 48. Number of books listed by the 5 heavy readers 
I.D. I I I 
iNumber 1 I 2 3 4 5 6 I 
i 
1 46 33 31 31 28 ! " 13 
3 41 24 24 11 ),3 6 
] 12 24 ~~ 4 15 8 
10 17 22 24 12 17 17 
26 10 12 9 12 I l2 J,5 
I i 
KATE Case Study 1 
In th~ j\lni:Q~ &(;QgQ~, c,oJ.Y~~et:;tn~ t.Re. <tu~,at.ipPNlt~e tn JlJtle ;l9J5, 
Kate listed' 25 books' read' in school,' <mel 32 hooks xea,.el out of ' 
school. Her score on the Schonell Test wa,.s 13.5. 
She had a close friend who listed even more books than she did 
(28 and 40). During that year they were insepara,.ble. They 
exchanged books, brought them to school, di,scussed their fa,.voud,tes 
and recommended books to each other (and incidentally to other 
children in the class). They grea,.tly influenced each other and 
had similar tastes in reading at that time. Kate liked fantasy 
more than anything else and was not a,.s enthusiastic about science-
fiction, although she read a lot in this category. Nei.ther of the 
girls had marked any of their books as unfinished. When the 
researcher commented on the nu,mber of books listed, pointing out 
that this amounted to almost one a da,y, they said they were q,uite 
correct; they did read one a day and sometimes more if the books 
were short. 
Both, giJ;J,s h.Cl,el u:o..elex!i,neel. several book~ wh~ch they were re-xeading 
for the second or th:ud tl.me. On exa,.m1.nat:t:on these proved to be 
easier books than the others on the list, and mostly books they 
owned. They were old favourites on thei.X bedroom shelves ~ whi.ch 
they returned to for light relief after trying new, and sometimes 
more difficult books. Kate had listed as re-reading Enid Blyton, 
Michael Bond and a number of fairy stories. She had already passed 
through and beyond a 'Blyton' stage. 
She listed no CO)Il:i:cs. She. sCl,iel SRe U.ke ;t;antasy, qgyentuJ;e and 
mystery books. Hex current:!;a,.youJi:4teauthoJi was' U;J;'sula, Le Guin? 
and her favourite book A Wizard '6;f;'Eatthsea. She wateRed 
television for about three houxs a elay, and had nUJI).erous outside. 
interests, including Guides, ballet and music. 
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At the end of the junior school, Kate's reading list reflected 
influence of home and school. At home there were plenty of 
books. She estimated she owned about 300. She was influenced 
by her parents, and she read stories to her younger sisters; 
she was influenced by teachers and friends, particularly her one 
close friend. 
Thus" Kate ~e~t the, j 1JAi,o~ school 'l CO)l}l}li.ttec1 xeadel.", .ware 0:1; 
the wide range o~ bo~ks avai.lable, and readt to try ~nythi.ng 
and everything, and to acce~t the recommendations of teachers, 
parents and friends. 
In the next thxee ye,a~s these :l;a<;:to;rs ~eJl}'li,ned constCJ,nt. 
Although she built u~ addi.tional inteJ;'ests i,n school and out, 
and pressures of homework and l."evision for examinations incl."eased, 
the amount of reading she did remained consistently high, ' 
though the pattern varied for dif:l;erent reasons. After six 
months of secondary school, she listed 46 books and 4 comics, and 
maintained that, of course, she haa read them all. In the junior 
school she had listed all fiction books. Now she listed some 
non-fiction, due to school influence, and started reading comics, 
due to peer group influence. She mentioned Look-in, Jinty, Bunty, 
and T.V. Comic. She still exchanged books and views with her 
friend, who had transferred to the same school. She no longer 
had one favourite writer, but mentioned Joan Aiken, Penelope Lively, 
Richard Adams, John Wyndham and Pamela Brown. "They're all good 
writers". 
A w.tzaxd.. o~ t,a;rt;hse,CJ, \'{.fj,1~ s tiJ~ l:lg,f :l;9-yQ\l~i,t;e, hOOK. nIt ~ S a good 
story -. inteJ;'~sdng' ~nd puzz1,i,ngn. Sh.e ,llwie extensi.ye use of the 
school library and had read :eour books in English lessonS'; 
The Otterbury Incident, Dragon i.n th.e Gard~n, Smith and A Hundred 
Million Francs. There were books linked with, her hobbies, ballet 
and Guides (Veronica at the Wells and Guides at Camp.) "But they're 
not very well written". 
Th,exa weJ;'e some hooks cugently' se;J;iAH:sed OA t;e'~eytsi.on,ALttUe 
;J;>rincess and Tom' sMidn:i,gh.t GaJ;'den, but i,n each case sh.e had l."ead 
the book first. Her list included a number o~ adult books, among 
them Jane Eyre, Pride and Prejudice and The Day of the Triffids. 
A new interest in mythology, growing from her love of fantasy, is 
reflected in many of the titles. She had read Iliad and the 
Odessey in Penguin, Greek Legends, Tales and Legends from Russia 
and Japan, a book called Heroes of Ancient Greece and The God 
Beneath the Sea and The Golden Shadow by Ga..rfield and Blishen. 
When asked to comment on the change in her reading tastes she said, 
"I read my Mum's and Dad's books more, but normally I read all the 
book I can lay my hands on". 
In June, at the end of the first year, she listed 33 books, of 
these 25 were re-readings of Enid Blyton, Michael Bond, Penelope 
Lively, C.S. Lewis, Nicholas Fisk and Catherine Storr. These 
included some of Storr's books for younger readers, which belonged 
to her younger sisters. She saLit, "I read all my sister's easy 
books before she does". She had also l."ead some of her father's 
books, including the Goon sCl."ipts. The reason for thi.s change 
in the pattern of her reading was the fact that school examinati.ons 
had left her no time to buy new books Ol." visit the library in the 
last month, so for relaxation she tUl."ned to favourites at home. 
"Everybody in the family's busy". 
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When asked what she had enjoyed most in that year, she talked 
at length about her new interest in myht6logy which her mother 
shared. They had read a lot 0:1; books on mythology, obtaining 
some from the public library and buying some in paperbacks. 
Also her father had joined a history book cl,ub. 
In the. :f;0J,l01llt,ng ye,aJ;" ~~9J], Mte ;J;e.t;ai,ne.g aJl her outside, 
interests and in schQol sta.rtegto ta,ke cla,d,ne.t lessons and 
joined the wind band. Ti;nedeyoted to hoiIlework increa,sed. 
She watched television less. She still listed some comi,cs, 
and in February and June listed 31 books. 
In 'februq.r¥' h.e{ l~s t tn,c~ uded ~oJ;e adul 1:; hook~ hhan chiJdJ;en' s ' 
books, and reUected a, mixture 6~' eyer'yth,in.g ~X'0J1). Snoo1?Y to 
Robery Graves. She had read aU the, Cl,audius books and said 
they were her current favourites. "I wa,tched it ... I kind of 
hovered towards wanting to read it and everybody said they're 
great big, long books. Did you find them diHicult? 
No, because I enjoyed reading them". 
She, ha,d J;e'i4 a. 1,0t Q~ Wth,s il,nd l.e.gends,. II+. ;l,tke a. 1,0t; o~ 
Greek mythology •• ~ then t had this J(a,ssion" for King A;i;thur and 
ended up reading three books all by d:tfferent authors". 
She had read several books by James Heriot and had re-read 
C.S. Lewis and Ursula Le Guin. 
In JUly with ex~n'it;ions C}gFl,iA a. )1}~jor J?Jessu~e" BRe hi,steg 
mainly chi.1dren's books, with 10 re--rea,dings. there 'were 'only' 
three adult titles. One of these wa,s The Fellowsh;i,pOf "the'Ri:ng. ' 
In the last year of the survey, 19]8, Kate gave up reading cond;cs~ 
and the number of books was reduced, fractionally to 28 
in February and, more noticeably to l3 in July, with school 
examinations assuming greater importance, with '0' level choi,ces 
to be made for the following year. 
In February adult authors dominate the list. For favourite reading 
she mentioned Henry Treece, Antonia Fraser, Isaac Asimov, 
James Reriot, Agatha ChX'istie and John Wyndham ("I read all his 
books last month"). 
The July <l,uestionnaire showed an interesting comparison with the 
previous year. Whereas in 19]] during school, examinations she 
had reverted to reading more children's books. In 1978 she listed 
no children's books, except The Green Bronze Mirror, an historical 
novel written by a fourteen-year-old girl, but published as an 
adult novel. The 13 books listed were~ither ones she owned 
herself or ones she borrowed from friends or members of the family. 
She listed two p,on ..... £ictl:,op, history books, £ive novels by Agatha 
Christie, re-readings of I, Cla,udius and Claudius the God and 
four books borrowed from friends ; 'The Omen; The Exordst , Audrey 
Rose and The Green Bronze Mirror. 
The p;t;oces-s ;f;;t;om ;t;ea,di,p,g all children "s. books (June 19J51 to 
reading almost all adult; books (July 19]8) ha,d taken just three 
years. 
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Kate left the junior school with a firmly established reading 
habit, and her commitment to reading was not affected by 
various influences and pressures encountered in the first three 
years of the secondary school. She obtained high scores on all 
the standardised tests given during the survey, and scored 89 
on the scale to measure attitude to reading. It may be suggested 
that children like Kate, who are already 'readers' by the age 
of eleven do not give up easily, once the reading habit is 
established, and that they will go on to discover and enjoy 
other kinds of reading for themselves, and accept recommendations 
from other individuals who also enjoy reading, whether friends, 
parents or teachers. 
*(See Appendix 7 for published article on Case Study 1) 
Mbxti.s Cqse' $tvdy' 26 
Morris attended the boys' comprehensive school. He scored 14.1 on 
the Schonel1 Test in 1975 and listed 6 books read in school and 
15 read out of school. Of the 15 read out of school 13 were 
by Enid B1yton. He named Enid Blyton as his favourite author 
and The Mystery of Holly Lane as his favourite book. He 
mentioned one comic and he watched a lot of television. He 
borrowed books from the public library. 
After he started secondary school, Morris listed more non-fiction 
than ,fiction on every occasion. He contLnued to read books by 
Enid B1yton, still listing her as his favourite writer in Febxuary 
19]6, but did not seem interested in looking for other fiction. 
In Febxuary 19J6, h.e ~isted 10 booka, J o~ t;h.eJ!l. non--fi,c4iQn. 
His favourite school subjects were a:lstoi"y,;!;:t;encQ ~md C~assica,~ 
Foundation. He said, "I usually like reading General Kn,owledge 
and books that are included in my work. I also like reading 
Enid B1yton's books". 
In Jtl1y' 1976, he listed 12 books, all non ..... fiction exce,Pt for 
QB VII, which he had obtained aftex seeing the film on television. 
He said he found the book difficult and skipped parts. Ten out 
of the twelve books were obtained from the public library. 
Most of the non--fiction books were connected whh work in hi.s 
three favourite subjects. 
In FebJ;'uq)iy' J,9JJ ~ Re ~i,ste.4 9 bOQ~9? J. of 
Once again the fiction books were chosen 
of the media. Both Th~ Thirty Nine Steps 
Express he had seen as films first. 
tRese nQn~ftctiQn. 
because Of the influence 
and Murder on the Orient 
In July 19JJ, lie It;sted ],2 books, 8non~i:ct;i,on and 4 ,fi,ction. 
He had borrowed To Kill a Mocking Bird from a friend and sai.d 
it was one of the best books he had eyer read "I loved that book". 
In 19]8, he. 1isted~2 books. tn i;!;eh);'uil.t;'y' qnd~5 books in June. Qf 
these two were noye1s by John Steinbeck, listed in June. In thts 
year he no longer yisi ted the school library, but obtained all 
his books from the pUblic library. He had moved from the Lower 
School to the Upper School on another site, and found it easier 
to get his books outside school, than visit the Upper School 
library, which he did not know. In English lessons in 19J8 he had 
read Pygmalion, Henry V and Of Mice . alid Men. ('II really liked 
that") • 
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It is interesting to note that, as he was mainly a reader of 
non-fiction, the 2 novels he listed in that year were by John 
Steinbeck after he had been introduced to this author in 
English lessons. 
The interests which Morris developed in the secondary school 
are reflected in his choice of non-fiction reading. The titles 
h~ listed over the three years were mainly concerned with History, 
Geography and Mythology and Languages. At the end of the survey 
he bnamed as his favourite book, Alistair Cooke's America • 
In 19]8 he had read other books on Amer~ca, South.Amer~ca, Africa 
and India. 
In his choice. qf non""'fict;l;on, l1ord.s Wits gpided by hi.s v;:p;ious 
interests. In his choice ot' fiction, wh.ich over the period of 
the survey amounted to two or three novels a year, it seems that 
he was either influenced by television viewing or by English lessons. 
The TWins 
As an ~QP~ r~:j.,:Pio.r,~~ip,~ vzefte.~ncll,ld~g iJ"l: th.e ~~p~e., th.e eigh.t 
; '1 • t" . ,'r, '.", , 
children have all been described :i:.n th.e ca,se stPdi,es. 
As th.e reader wiU Wtye nQte,9J ~hg i,.geAt;i,c~~ hV{tn,S Q~ th.e, s,qIl}e. s.ex, 
•. '. '. .' I 
Alan and Barry, and Simon and 'l'homas, wexe an in the categoXy of 
moderate to heavy readers. All four boys had a firmly es tablished 
reading habit at 10+, which they maintained through the th.ree years 
of the survey. The pairs differ in three ways; in race, in socio-
economic group, and also in the fact that Alan and Barxy were of 
similar ability, and Simon .and 'l'homas were not. In each pair the boys 
had similar tastes at 10+. Alan and Barry continued to h.ave similar 
interests, but for Simon and 'l'h.omas th.eir i,nteJ;'ests diverged, and th.ey 
continued to read at their diffeJ;'ent levels throughout th.e survey. 
For the nQn"'"'identica~ twin,s o~ 9i,H~,.reP,t s.exe.s? 4is Ane} Gi3;;rt~ang 
Maureen and Norman, i.n each. palx th.e ch.il,dxe:Q h,ad no i~ntexests' in 
common after the junior sch.oo),. In th.e secondaxy sch.ool th.eix interests 
diverged, both. for Maureen and Norman ;in the Same school, and for Iris 
and Gary in separate schools. 'l'h.ere are some compa:t;isons to be made. 
between the pairs. They are of th.e Sifme sodo-·economic group, and 
of similar ability. In each pair 0:1;' twi.ns th.e ch:tldren h Cldl,ow scores, 
between 92 and 99 on the Verbal Test EF. On s tand,u;dised re.ading tests 
Norman had higher scores than Maureen on the Sch.onell and Widespan 'l'ests. 
Iris generally scored higher than Gary on the tests. 'l'h.e weakest of 
the four children was Maureen, wh.o is given in the case studies as an 
example of a child who found reading di.:eficult. I.ds is given as an 
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example of a girl reader in the moderate to heavy category. In each 
pair of twins, the girl generally listed more books than her brother, 
and occasionally lent him a book. The case stud1es report instances 
of the boy twin listing a book which h1s sister had brought home. 
Each of the girl twins consistently listed books, whUe her twin 
brother was a reader with a ;f;luctuating pattern. Apa,rt ;f;roll} Gary's 
enthusiasm for reading 1n ':(eal; 2, both boys wel;e not w:Lll1ng to look 
for books themselves, and are given as exaJl}p:tes 0:1; reluctant readers 
with fluctuating patterns. 
Th,ese illaJ;keg 9i:~~~~e.:o,C~s! be:w:e~n ~h~ 1?~i);s o~ .~.gentiS;fl~ tw:ins Q~ tb..e 
same sex and the non--identical twins o;f; di:l;;f;eJ;'ent sexes, emeJ;'ge 
clearly in the case studies. Lt can be observed that identical twins 
of the same sex are likely to have simila:r reading habits and interests, 
especially if they are also of similar ability, but where there are 
less variables in common this is not to be expected. 
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CHAPTER TEN 
SUMMARY AND CONCLUSIONS 
The survey' sta1;'ted &s p. smqU""scq~e longi,ttld~na~ study, stemming 
;l;rom the suggestion in the Schools Council Working Paper 52, in 
1975, that small-scale studies were needed to follow up the national 
survey. This study followed the national survey in many respects, 
its claims to uniqueness being that it was longitudinal and took 
a small sample of children which was a stable, homogeneous group 
from one primary school. From the outset it was evident that no 
generalisations could be made to the child population as a whole, 
because of the particular composition of the sample. 
Three years later, in ;l,9]8, it see,1l}eg th~t t;1:le ~iJ\M,ng~ Q~ t;b,~§ 
survey were not very different from those 0;1; the national survey, 
whether one studied 8000 children or 40 children, results showed 
that girls did read more than boys; children did read more fiction 
than non-fiction; children with fathers in non-manual occupations 
did list more books than children with fathers in manual occupations; 
children with high scores on standardised tests listed,more books 
than children with low scores; children WQO p,ttended grp,mmqr schoo~s 
and single-sex schools listed more books than children who attended 
mixed comprehensive schools. None 0;1; these ;l;i,nd~ngs Wf!\i5 unexpected. 
From an examination of the mean scores of books listed for the whole 
sample of 40 children, it seemed thp,t the findings wouJ,d q180 support 
the view of the rational survey that chi,},dren reqd le,ss qS they' grow 
older, and that the number of non-,book-readers increases. The mean 
scores did decrease in each successive year 0;1; the Survey. H.owever~ 
a closer examination of the scores in relati,on to the reading of 
individual children raised several CJ,uestions in the small-.scale study 
which must have implications for a la1;'ger survey. 
While the mean scores indicated a marked decrease in the listings 
for the girls over three years, this was seen to give a false 
impression of the situation, because of the presence of four avid 
girl readers in the sample. This raised a question of methodology, ~n 
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the appropriateness of always using mean scores to examine research 
findings of this kind. In this study the median scores were a truer 
reflection of the scores of the majority of the girl readers. 
It was also noted that while the girls listed less books in each 
successive year, with a gradual decrease, this was not the case for 
the boys. The mean scores for the boys fluctuated, with slightly 
higher scores in June than in February for each year of the survey, 
and a difference of only 3.9 books to 3.2 books, between the first 
occasion and the last. 
The reasons for higher book listings in June than in February are not 
clear, although some were suggested by the answers of children ~n 
interviews. As discussed in Chapter 8, higher figures for the re-reading 
of books in June may have been due to pressure of school work at 
examination time, and applied to both boys and girls, whereas the 
reasons given by several boys, of greater time devoted to football in 
the Winter months, was a factor which may only have an influence in a 
sample as small as 40 children. 
The general decrease in book reading for the children in the sample was 
seen to be the result of many influencing factors and most of these 
were also those mentioned in the nation-wide survey; television viewing; 
the increased pressures of school examinations; the taking of part-time 
jobs; the increased freedom to go out in the evenings; new interests 
and hobbies; the joining of teams and clubs; and the wish to be with 
friends in the peer group rather than at home with the family. 
Yet, with all these influences at work, there did not seem to be 
unwillingness to read but rather a reluctance to engage with books. 
In fact, in examining closely the reading of many of the children, it 
seemed doubtful whether they actually read less, merely because they 
listed less books. Many of them greatly increased their newspaper reading 
and magazine reading, and all of them were certainly reading more for 
homework than they had done in the junior school. Whether a daily diet 
of The Sun, or Superman comic, or Jackie, constitutes reading may be 
a matter for debate. What is a non-reader? Can the term be applied 
to the boy who regularly reads Motor Mechanic and the New Musical Express? 
Or to the girl who reads ten teenage magazines a week? 
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Another question arises. Have such children given up book reading 
permanently, or is this a temporary phase? Will they return to reading 
books in a year or so? The Schools Council team was criticised 
because their survey stopped at the age of 14 years. It may be that 
children who give up reading between the ages of 11 and 14 years 
will return to it at 15, 16 or 17 years. Perhaps future studies of 
secondary school children through to 18 years will provide answers. 
It has been suggested in Chapter 9 that of the 40 children in this 
sample only one could be strictly called a non-reader. Four other 
children might be termed non-book-readers. Five non-book-reading 
children still constitute only l2!% of the sample, providing a more 
optimistic view of the reading of this group of children than that of 
the Schools Council survey, which reported 36% of non-readers at 14+. 
Apart from Luke (Case Study 33), the one boy described as a non-reader, 
children did not seem unwilling to read. In interviews children 
said that sometimes they read just to pass the time, to alleviate 
boredom. However, they also wanted to read to find out more about 
the world around them, about current affairs, about possible careers. 
There was also a feeling that one ought to read, that it does help your 
English, will help with the school work generally. There was also 
the desire to read as a means of exploring the strange and the unknown, 
which manifested itself in a love of fantasy, or horror stories, or 
ghost stories or Science-Fiction. The need and the wish to read adult 
fiction, to bridge the gap into the adult world, began at 10+ and grew 
in intensity. Children were willing to tackle more difficult reading 
matter, far beyond their reading levels,in ~rder to sample adult 
fiction. For many children there is also a groping for g.uidance, and 
a wish for more adult help in finding suitable books. The survey 
showed that few boys went on reading children's books after the age 
of eleven, and while the girls listed children's books throughout the 
survey, only the 4 prolific girl readers (10% of the sample) were reading 
books by the most-acclaimed writers of modern fiction for children. 
Despite the willingness and the wish to read, many children do not 
choose to increase their book reading, but rather turn to newspapers 
and magazines in their leisure time. Such reading is of short-term 
duration, and does not demand the same kind of commitment as getting 
involved in a book. 
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In additiona to all the distracting influences mentioned earlier, there 
seem to be other reasons which may discourage children from book reading. 
Often the right books are not available. Children are frustrated by not 
finding the book they want. Sometimes attractive covers may be mislead-
ing, or publishers descriptionfl ina,ccura,te. There a,re not enough helpful 
adults to guide and encoura,ge.' Books, when £ound, may prove to be too 
difficul t to read. :For many children the desi:,re to read dwindles. The 
Schools Council team suggested (Whirehead,1977) that although it seemed 
that primary schools were success;t;ully iu'.l,;t;illing 1heh role, they had "an 
uneasy suspicion that in too many cases the seeds of later trouble 
were observable in the kind and quality of the book provision made at 
10+" • This would be difficult to prove, but it does seem that children 
who leave the primary school with a f~rmly established reading habit are 
less likely to be distracted from reading by all the other pressures 
and influences at work against this in the years between 11 and 14. 
It also seems that most children who are committed readers by the age 
of 10 years are likely to go on reading whatever their ability level. 
Evidence of this is clear in the reading of many of the children in 
this sample, of varying backgrounds and abilities, as seen in the case 
studies. 
Evidence also suggests that children are likely to go on reading more 
where there is an interested adult, or adults, to encourage and guide 
them, whether at home or at school, or both. This applies equally to 
children of high ability like Alan and Barry, or to children of low 
ability like Maureen. For some children the school is the only place 
where one can find help. In school, it seemed that the influence of 
the English teacher was crucial. This was more important for the less 
able children, and also for children like Della, for whom the home 
provided no models and no guidance. 
The use of the scale to measure attitude towards reading might be' a 
useful guide for the English teacher, irr providing a different view 
of children's reading than that obtained from scores or standardised 
tests. The use of a scale with this group of children supported this 
VLew. Scores on the attitude scale correlated significantly with the 
uymbers of books listed by the children, and unexpected outlying scores 
on the scale caused the researcher to review some of the children's 
attitudes. 
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The media was seen as a major influence, both on the amount of time 
given to reading, and also on the children's choice of books, and 
this has been discussed at some length in Chapter 8. 
The use of libraries, both public and school, was also seen as a 
major factor in influencing the chi1ren's reading and th~r choice 
of books. 
This survey showed that the diversity of tastes and interests, and 
the range of ability, in this small sample of 40 children, was ~mmense. 
It is clear that this range needs to be catered for in public libraries, 
school libraries, class libraries and English lessons, but that finally 
the child makes reading choices from individual interests and hobbies, 
and that these choices may be influenced by home and school 
environments. Each child (and there are few exceptions) has the wish 
and the will to read. Some children retain it. Some lose it. 
Whatever their ability, or th~ir stages of development, all children 
need guidance and encouragement from interested adults if they are to 
develop their reading ability and their reading interests. 
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THE PILOT STUDY APPENDIX I 
Questionnaire given to one year group in June 1975 (n 120). 
N~: ••••••••••••••••••••••••••••••••• AGE: .............. . 
1. Do you get books from a public library? ............... . 
2. How often? ............................................. . 
2. Do you belong to a book club? .............. Which one? ............. . 
3. Name any comics or children's magazines that you read regularly. 
4. How do you choose the books you read? 
Look at this list and tick the things which help you choose. 
Number the 3 things which help you most 1, 2 and 3. 
1. Belonging to a library. 
2. What parents say. 
3. What teachers say. 
4. What friends say. 
5. The books you can choose in school. 
6. Films and T.V. programmes. 
7. Your own interests and hobbies. 
8. The look of the book. 
5. Look at this list and pick out your favourite kind of story. Mark it 1. 
Then make a second and third choice. 2 and 3. 
Adventure 
Animal 
Detective 
Family 
Fantasy or imaginary 
Fairy tales and legends 
Historical 
Humourous and funny 
Jobs, or what you would like to be 
Loye and Romance 
Mystery 
Science-fiction 
School 
Travel 
War 
Western 
Picture or Cartoon stories. 
6. Name any write.rs you particularly enjoy reading. 
7. Name the book you enjoyed reading most this term. 
8. On the other sheet you have been given make three lists of the books 
you have read this term. 
1 
~!~! __ ~~ __ ~22~~_Y2~_~~Y~_E~~~_i~_~Q~i~~_g~~~i~g~_~i~~_ig_~£b221 
LIST B. Books you have read out o~ school. 
------------------~------------------------
LIST C. Books you have started but did not finish. 
____, ____________ ._-:--, __ """": __________________, _____ ":"""","i"""", __ --. 
2 
PILOT STUDY APPENDIX I 
In answer to question 4, "How do you choose the books you read?" 
children gave 1st, 2nd and 3rd choice. 
Overall result. 
1. Your own interests and hobbies 
2. The look of the book 
3. Fims and T.V. programmes 
4. The books you can choose in school 
5. Belonging to a library 
6. What parents say 
7. What friends say 
8. What teachers say 
Boys 
1. Your own interests and hobbies 
2. Films and T.V. programmes 
3. The look of the book 
4. The books you can choose in school 
5. What parents say 
6. Belonging to a library 
7. What friends say 
8. What teachers say 
Girls 
1. The look of the book 
2. Your own interests and hobbies 
3. Films and T.V. programmes 
4. The books you choose in school 
5. Belonging to a library 
6. What parents say 
7. What friends say 
8. What teachers say 
3 
Score. 
186 
156 
119 
]9 
58 
42 
38 
35 
111 
69 
67 
31 
29 
26 
18 
18 
89 
75 
50 
38 
32 
42 
38 
35 
PILOT STUDY 
QUESTIONNAIRE RESULTS JULY 1975. (n 
FAVOURITE WRITERS. 
37 Enid Blyton 
18 Michael Bond 
12 Alan Garner 
11 C. S. Lewi s 
8 Alfred Hitchcock 
5 Penelope Lively 
Lewis Carrol 
Joan Aiken 
4 Roald Dahl 
Richard Adams 
Nina Bawden 
W.E. Johns 
Question 6. 
Ursula Le Guin 
Spike Milligan 
Anthony Buckeridge 
3 Noel Streatfield 
Richard Carpenter 
Charles Dickens 
William Mayne 
Pamela Brown 
Frances Hodgson Burnett 
2 Margaret Bernay 
Lucy Boston 
Doreen Coates 
Winifred Finlay 
Nicholas Fisk 
John Godey 
Ani t a Hewi tt 
Eric Knight 
Anna Sewell 
William Shakespeare 
Mary Travers 
Laura Ingalls Wilder 
FAVOURITE BOOKS 
l20} 
No book was mentioned more than 3 times. 
Black Beauty 3 times 
Books mentioned twice 
United: Michael Hardcastle 
APPENDIX I 
Writers mentioned once. 
William Armstrong 
J.M. Barrie 
E. Beresford 
Paul Brickhill 
John Buchan 
Catherine Cookson 
Richard Crompton 
Peter Dickinson 
Ellis Dillon 
Walt Disney 
Penelope Farmer 
Kenneth Grahame 
Margaret Greaves 
Michael Hardcastle 
Cynthia Harnett 
'Terome K. Jerome 
Rudyard Kipling 
Astrid Lindgeren 
Rosemary Manning 
Stella Mead 
L.M. Montgomery 
A.A. Milne 
E. Nesbit 
Mary Norton 
Mary O'Hara 
George Orwell 
Malcom Saville 
Emma Smith 
Richard Scarry 
R.L. Stevenson 
Ian Serraillier 
J.R.R. Tolkien 
A. Waterhouse 
H. G. Wells 
Allison Uttley 
The Weirdstone of Brisingamen: Alan Garner 
A Bear called Paddington: Michael Bond 
Little Town on the Prairie: Laura Ingalls Wilder 
Voyage of the Dawn Treader: C.S. Lewis 
The Wombles: E. Beresford 
Planet of the Apes 
The six Million Dollar Man 
The Anita Hewitt Animal Story Book 
Trillions. Nicholas Fisk 
Lassie Come Home 
Carrie's War: Nina Bawden 
Run for your Life 
The Winter Princess 
4 
QUESTIONNAIRE RESULTS JULY 1975 APPENDIX I 
Question 5. Favourite categories of fiction (n 120) 
Overall result 
1. Picture or Cartoon stories 
2. Science-Fiction 
Adventure 
4. Humourous or Funny 
5. Mystery 
6. Animal 
7. Fantasy or Imaginary 
8. Love and Romance 
War 
10. Fairy Tales and Legends 
11. Detecti ve 
12. Western 
13. Family 
14. Travel 
Historical 
16. School 
17. Jobs 
Boys choice 
1. Science-Fiction 
2. Adventure 
3. Picture or Cartoon 
4. War 
5. Mystery 
6. Humourous or Funny 
7. Fairy Tales and Legends 
8. Detective 
9. Fantasy or Imaginary 
10. Western 
11. Animal 
12. Love and Romance 
13. Historical 
Jobs 
15. School 
16. Travel 
17. Family 
Girls' Choice' 
1. Humourous or Funny 
2. Animal 
3. Picture or Cartoon 
4. Adventure 
5. Mystery 
6. Fantasy or Imaginary 
7. Love and Romance 
8. Science-Fiction 
9. Fairy Tales and Legends 
10. Family 
11. Travel 
Detective 
13. Western 
School 
15. Historical 
15. Jobs 
War 
5 
Score 
76 
75 
75 
72 
59 
54 
44 
39 
39 
36 
27 
21 
15 
12 
12 
10 
9 
54 
45 
44 
39 
31 
26 
20 
19 
18 
17 
15 
14 
9 
9 
6 
4 
o 
46 
39 
32 
30 
2.7 
26 
25 
21 
16 
15 
8 
8 
4 
4 
,3 
o 
o 
APPENDIX 2 
THE SAMPLE (Selected June 1975 for longitudinal study 1975-78) 
GROUP 0 GROUP L 
No. Date of Reading No. Date of Reading 
Birth Age Birth Age 
1. 7.4.64 13.5 11 28.4.64 13.1 
2. 2.2.64 14.8 12 3.9.63 14.0 
3. 14.12.63 13.3 13. 15.9.63 14.4 
4. 16.5.64 9.5 14. 14.5.64 9.9 
5. 6.2.64 12.9 15. 19.2.64 11.4 
6. 12.7.64 10.9 16. 10.7.64 11.6 
7. 4.7.64 13.5 17. 14.6.64 14.3 
8. 22.8.64 10.8 18. 28.8.64 10.8 
9. 8.5.64 12.1 19. 18.5.64 11.6 
10. ll. 7.64 13.8 20. 20.7.64 14.6 
21. 1.4.64 13.5 31. 27.4.64 13.8 
22. 26.5.64 14.2 32. 27.4.64 14.2 
23. 16.5.64 11. 3 33. 16.5.64 13.8 
24. 22.9.63 13.3 34. 4.9.63 14.] 
25. 28.1. 64 9.7 35. 12.2.64 9.9 
26. 10.1.64 14.1 36. 18.11.63 14.6 
27. 14.9.63 14.8 37. 10.9.63 14.1 
28. 8.5.64 11.6 38. 22.6.64 12.4 
29. 30.11.63 9.0 39. 5.10.63 8.9 
30. 30.11.63 13.1 40. 6.11.63 12.9 
6 
APPENDIX 2. 
QUESTIONNAIRE given to sample. (June 1975) (N 40) 
Name ••...••••.......••• Age •..• '0 ~ •••••• • ' .•• Nationali ty ....... ' .......... . 
Home addre s s .•••••.••••..•••••..••...•..•••••••••••.....•. 
Telephone number ........... . 
Secondary School . 
Home and family 
• • • • • • • • • • • • • • • • • • • • e .••••••••••••• 
l. 
2. 
Father's occupation .• •••••• 1!, .................. . 
Mother's occupation •. • •••••••• " • • ' .•• '0 •• ~ 
Names and ages of brothers and sisters. 
1 
2 
3 
4 
· ........ .. years 
• •.•......• years 
•....•••.•. years 
· •..••.•••. years 
2. Newspapers and magazines taken regularly in your home 
3. 
By father •.•..• 
By mother ..•••• 
By brothers ••. 
By sisters .... 
By yourself. 
Do you read any newspapers? ••..• .•••• 
If so which parts do you like best?. 
3. How many books would you say there are in your home? 
4. 
5. 
More than 50 Between 20 and 30 
How many books of your own haeyou got? 
a. Do you get pocket money? •.•...•.•• 
b. Do you spend money on books? ..•. 
. c. Do you get books for presents? •.• 
d. Do you ask for books for presents? .••• 
Hobbies and interests 
6. Do you have any hobbies? 
What are they? 
7 
Less than 20 
7. Do you belong to any clubs? •••.•••••....•••••• 
If yes, what are they? ••.•.•..•....••••••.•..•..•...••.•••.•.. 
8. What are your favourite school subjects or lessons? ............... . 
· .................................................................................................................... .. " ............ .. 
9. What game or sport do you like bes t to play? ••.•..••••..•..•.•.•••. 
10. When you have an hour or two to spend as you please, what do you like 
to do best of all? ........................................................... .. 
Television, Radio and Films. 
11. How much time do You spend looking at T.V.? 
On a school day: •••.•... hours At the weekend: .......... f; ............ .. hours 
12. What is your favourite T.V. programme? ..•.••....•..••••..•. 
13. How much time do you spend listening to the radio? 
On a school day: •.....•. hours At the weekend' ..•..•••••••.• hours 
14. How often do you go to the cinema to see a film? ................ . 
15. What is the best film you have ever seen? •••••••••..•.••••..••••• 
Reading 
16. Can you name any television serials which made you want to get the 
book and read it afterwards .•...•••••.•.•.•••.•................••••. 
17. Which are your favourite kinds of non-fiction books? .............. . 
1 .....•.... ~ ............. ., .•.. ~ .. . 2 "',"" .......... 't .................................. .. 
3 ............................................... , ........... .. 4 ••••••••••.••••••• II, •• ~ •••••• 
18. What is your favourite kind of story? ••.•.••.•. , •.•.•. , •••.••.• , .• 
Why do you like this kind? .•....•...•..••.....•.••...•••..•.••..... 
18. Name one of your favourite writers •••••••••.••.••.••..••.•..••••. 
Why do you like his /her books? •.•.•.•.•. ' .•..••.•.•••.••••.••...• 
.. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. . . 
20. Name the bes t book you have ever read? ••••••..•...•••.••...•.... 
Write a few sentences about the book .•••.•.••......•.•.••.•••.••• 
· ...................................................................................... . 
· ................................................................. . 
8 
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Middlesex Polytechnic [ r-Il (I ) 
17,1 i a t7:ok in the box Iv' I which is near' the answer th.at you choose for 
every queBtion. 
1. DO YOU REGULARLY READ ANY MAGAZINES (OR COMICS)? 
NO 0 00 
YES 0 
If you answer 'YES' write a list of aU the magazines (or comics) you 
read regularly~ Write only one on each line. If you only read one or 
tuo" put those dOlJn. 
,........... 
-
" 
-
3 ; 
-
l 
-
.' 
-
E 
r--
l-
E 
-
~ 
1-
1 o 
- ~ 1 
l-
I-
2 [I] (4) 
Read down your list and put a tick GZJ after the one you most of all 
look fOr1.Jard to reading. Now go on to Question 2. 
2. HAVE YOU READ A BOOK (OR BOOKS) IN THE LAST FOUR WEEKS? 
Don't count books which a teacher said you must read as part of a 
lesson or for homework. Don't count stories which are told mainly &n 
pictures. ---
0DNO 
(l}20.01.76' 
If you answer 'NO' go 
on to Question 8 on 
page 4. 
DYES 
If you answer 'YES' fill 
in page 2. 
Don't unfold this sheet until you have answered Questions 3, 4 and 5 
3 WHICH BOOKS HAVE YOU READ IN THE LAST FOUR WEEKS? 
Put down those books you got outside school and those you chose yourself jrom the 
class library or the school library. 
Don't put down books that a teacher said you must read as part oj a lesson or jor 
homework. 
Don't plll down The names oj stories told mainly in pictures. 
Now, write down as many of the books that you've read in the last four weeks as you 
can remember. Put the author's name as well, if you can. It doesn't matter if 
you've only read one or two books, just put those down. 
(We've written two books down to show you how to do it.) 
TITLE AUTHOR 
J O1A/('rvey with a SeC1'tt S. 5t/y~ 
13.AsJUey 
4 HAVE YOU READ ANY OF THE BOOKS YOU'VE PUT DO\X'N MORE 
THAN ONCE? Ij YOll hm'e go back and underline it, like this. 
13.AshUy 
J 
/ 
Don't start this page until you've written your list of books on page 2 
6 \X/'HERE DID 
YOtT GET THE 
BOOK FROM? 
7 HOW A1UCH 
nln YOU LIKE 
THE BOOK? 
./ 1'\ow, answer two questions ahout each of the hooks you've \\Tilten down. 
For every book, choose one of the answers to 
question 6 and one of the answers to question 7. 
Put a tick Oil the same line as the book under the 
answer you choose. 
( \X'e've put ticks next to our books to show vou how 
to do it.) 
After you've tilled in the boxes for the hooks in your 
list, you can write anything else you'd like to say 
about any of them in this spaccol 
5 WERE ANY OF THE ROOKS STORIES WHICH YOU DECIDED NOT TO f--------------------------------------i 
FINISH? Ij They were, go back and put crosses ajTer Them, like This. 
J~ with aSevret X 5.5tyw 
Now unfold the sheet 
2 3 
-4-
8. HOW MANY HOURS A DAY DO YOU SPEND READING? 
. ~ oJ , 
None 1 hour 1 hour 2 hours Over 2 hours '2 
At the weekend 
On a weekday B (4 ) 
9. DO YOU GET BOOKS FROM A PUBLIC LIBRARY? 
? 3 4 5 
About once About every About once About every 2 
a week 2 weeks a month or 3 months 
- .. _------_ .. _----- D (5) 
10. DO YOU READ BOOKS FROM A SCHOOL LIBRARY? 
2 3 4 5 
About once About every About once About every 2 
a week 2 weeks a month or 3 months 
--- _ ..... - D (7) 
11. LOOK AT THIS LIST OF DAILY AND SUNDAY NEWSPAPERS. PUT A TICK BY THOSE 
YOU HAVE AT HOME. 
Daily Express 0 01 
Daily Mail 0 02 
The Guardian 0 03 
Financial Times 0 04 
Daily Mirror D 05 
The Sun o 06 
Daily Telegraph o 07 
The Times o 08 
Sunday Express 0 09 
Sunday Mirror 0 10 
Sunday People 0 11 
News of the World 0 12 
The Observer 0 13 
Sunday Telegraph 0 14 
Sunday Times 0 15 
(8 ) 
( 1 1 ) 
( 14 ) 
(17) 
t---+---+---11 
(20 ) 
(23) 
(25 ) 
Write·the names of any other papers you have ............................. . 
Are any of these newspapers which you read. 
If so, go back and underline them. 
12. DO YOU OWN ANY BOOKS YOURSELF? 
2 3 4 5 5 
Up to 10 Up to 25 Up to 50 Up to 100 Over 100 
(1)20.01.?6 
D (29) 
-5-
13. HOW MANY HOURS A DAY 00 YOU SPENO WATCHING T.V.? 
2 3 4 5 
None 1 hour 1 hour 2 hours 3 hours or more :2 
On a weekday 
I 
~t the weekend 
, 
--
-_ .... _--
-
-----_ .... _----' 
- .... ----~-
------- ----~--~---
B(301 
14. HOW MANY INTERESTS 00 YOU HAVE OUTSIDE SCHOOL TIME? INCLUDE SCOUTS 
AND GUIDES, YOUTH CLUBS, SPORTS CLUBS, SCHOOL TEAMS, MUSIC LESSONS, ETC. 
f 1 2 131 4 1 5 or mar] 0 ( 32 1 
15. 00 YOU READ ANY BOOKS CONNECTED WITH YOUR HOBBIES AND INTERESTS? 
2 DYES 1 DNO (33) 
16. WHICH 00 YOU PREFER TO READ, FICTION OR NON-FICTION? 
1 DFICTION 2 DNON-FICTION ( 34) 
17. HOW MANY NON-FICTION BOOKS HAVE YOU READ IN THE LAST 4 WEEKS? 
234 5 
rNo~e F-213-516=;-Tw-~;~e -I 0 
(35) 
18. HOW MANY BOOKS OF ALL KINOS 00 YOU USUALLY READ IN A MONTH? 
1 2 3 4 5 
~Nl? 1 3-51 6- 9 1 10 or more 10 
(36) 
(])20. 01.76 
-6-
19. DO YOU EVER BUY BOOKS WITH YOUR OWN MONEY? 20 YES 
1 0 NO 
If you have answered yes~ write down the names of all the books you can 
remember buying since I last saw you. 
20. WHICH OF THE FOLLOWING SENTENCES TELLS HOW YOU FEEL ABOUT ENGLISH 
LESSONS? 
1 0 English lessons are my favourite lessons. 
2 0 I like English lessons but they are not my favourite 
lessons. 
3 0 I neither like nor dislike English lessons. 
4 [] I dislike English lessons, but they are not the lessons 
I most dislike. 
5 0 English lessons are the lessons I most dislike. 
21. AT WHAT AGE DO YOU EXPECT TO LEAVE SCHOOL? 
Put a tick in the box by the answer you choose. 
1 0 I expect to leave school at 16. 
2 0 I expect to leave school at 17. 
3 0 I expect to leave school at 18. 
4 0 I expect to go on to college, university or polytechnic. 
(])20.01.76 
( 37) 
D (38) 
(39) 
(40) 
APPENDIX IV 
The Attitude Scale 
constructed and used 
in 19]7. 
Strongly 
Agree Agree ,Uncertain Disagree 
11. I recommend books to my friends. 
12. Sometimes I have found a book so funny 
that I have laughed out loud. 
13. Sometimes I have been so moved by a book 
it has made me cry. 
14. I often imagine myself one of the 
characters in a story I am reading. 
15. Sometimes I enjoy a book so much that 
I do not want to put it down until I 
have finished it. 
16. When I have been working hard at homework 
I like to pick up a book for relaxation. 
1 7. I like reading. 
18. I do not think of myself as someone 
who reads a lot. 
19. I do not chat to my friends about the 
books I read. 
20. I think I will go on reading books for 
pleasure after I leave school. 
-- --
Middlesex Polytechnic 
THE BROWN TEST OF ATTITUDE TO READING. 
By Merril Brown, B.A. 
EXPERIMENT AL VERSION 
For use with 2nd year secondary pupils. 
Name ................................ . Score ........ . 
School ................................ . 
Class 
Strongly 
Disagree 
D 
D 
D 
o 
o 
D 
o 
o 
D 
o 
Page2 D 
Score 
FAVOURITE AUTHORS APPENDIX 5 
Favourite Authors listed in February, 1976. 
Times mentioned 
10 
3 
2 
2 
2 
2 
1. 
Enid Blyton 
Mi.chael Bond 
C.S. Lewis 
Noel Streatfield 
Joan Aiken 
Ursula Le Guin 
Alfred Hitchcock 
Nina Bawden 
A.A. Milne 
Richard Adams 
D.H. Lawrence 
M. O'Hara 
14 children listed no favourite author. 
17 
Favourite authors mentioned in July, 1976. 
8 times 
4 
3 
3 
2 
2 
2 
2 
2 
1 
18 
Enid Blyton 
Michael Bond 
Desmond Bagley 
Penelope Lively 
Richard Adams 
Alan Garner 
J.R.R. Tolkien 
Charles Dickens 
joanna Spyri 
l?eter Benchley 
Helen Boyleston 
Frances Hogdson Burnett 
Peter Dickinson 
Ian Fleming 
B. Freeman 
Leon Garfield 
Michael Hardcastle 
James Heriot 
Alfred Hitchcock 
C.S. Lewis 
Ursula Le Guin 
Patricia Lynch 
Alistair MacLean 
A.A. Milne 
A.E. Nourse 
Robert C O'Brien 
Ian Serraillier 
Catherine Storr 
Noel Streatfield 
Rosemary Sutcliff 
Favourite authors mentioned in February 1977 
C.S. Lewis 3 
Noel Streatfield 2 
Enid Blyton 2 
Robert Grayes 1 
James Heriot 
Nicholas Fisk 
Andre Norton 
Ricnard Adams 
Joy Adamson 
Elizabeth Goudge 
Laura Ingalls Wilder 
Patricia Lych 
Desmond Bagley 
19 
Favourite authors mentioned in June 1977 
Joan Aiken 
Enid Blyton 
Desmond Bagley 
Catherine Cookson 
Basil Copper 
Michael Cronin 
Robert Grayes 
James Heriot 
Ernest Hemingway 
Nicholas Fisk 
C.S. Lewis 
Andre Norton 
Alistair MacLean 
J. C. Robins.Qn 
Noel Streatfield 2 
J. Turner 
H.G. Wells 
20 
Favourite writers mentioned in February 1978 
John Branfield 
Isaac Asimov 
Agatha Christie 
James Heriot 
Penelope Farmer 
Alan Garner 
Penelope Lively 
John Christopher 
John Wyndham 
Antonia Fraser 
Henry Treece 
21 
Favourite authors in July 1978 
Three girls mentioned Noel Streatfield 
Mentioned twice. 
Desmond Bagley 
Agatha Christie 
Alistair MacLean 
Mentioned once. 
Ruth Arthur 
Enid Blyton 
Alan T. Burgess 
Charles Dickens 
Gerald Du:t;rell 
Ian Flemin~ 
Robert GrCl-yes 
Roger Lancel:yn Gl;'een 
Jane Van Lawick ~oodall 
James Heriot 
Josephine Karnrn 
L .M., Montgomery 
Andre Norton 
Baroness Orczy 
George Orwell 
Sylvia Shegy 
John Steinbeck 
24 children named no authors 
11 girls and 13 boys. 
22 
Books read in English lessons. 1st Year 
Titles 
The Silver Sword 
Elidor 
Magnolia Buildings 
Smith 
Stig of the Dump 
The Lion, the Witch and the Wardrobe 
The Railway Children 
The Otterbury Incident 
A Hundred Million Francs 
Charlotte's Web 
Run for your Life 
Dragon in the Garden 
Moonfleet 
The Dream Time 
Th~ Weathermonger 
The House of Sixty Fathers 
Soldier and Me 
The Day the Ceiling Fell Down 
On the Run 
I am David 
Torn Sawyer 
The Ivory Horn 
Emil and the Detective 
The Weirds tone of Brisingham 
The Hobbit 
Huckleberry Finn 
A Country Child 
The Wind in the willows 
Old Mali 
The Yearling 
The Goalkeeper's Revenge 
Total number of books mentioned 
* Used in two schools. 
23 
APl;>ENDIX 6 
Number of times 
mentioned 
9 * 
9 
9 
8 
* 
6 
4 
4 
* 
5 
* 
5 * 
4 
3 
3 
3 
3 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
31 
Books read in English lessons. 
Titles 
A Pair of Jesus Boots 
I am David 
Carrie's War 
Fireweed 
Watership Down 
Grandad with Snails 
The Silver Sword 
Smith 
Devil-in-the~Fog 
The pit 
I own the Racecourse 
Three Singles to Adventure 
On the Run 
Shane 
Walkabout 
The House of Sixty Fathers 
In Spite of all Terror 
There is a Happy Land 
The Gun 
White Fang 
Born Free 
The Secret Garden 
Tales of Greek Heroes 
Dragon in the Garden 
Jim Davies 
The Hobbit 
A Midsummer Night's Dream 
David Copperfield 
The Strange Affair of Adelaide 
Black Hearts in Battersea 
The Railway Children 
The Little Red Pony 
Coco the Clown 
Sammy Going South 
Kes 
Alice in Wonderland 
Alice Through the Looking Glass 
2nd Year 
Harris 
Total number of books mentioned 
24 
Number of times 
mentioned. 
11 
* 8 
8 
6 
5 
4 
* 
4 
4 * 
4 
4 
5 
3 
3 * 
3 
4 
2 
2 
2 
2 
2 
2 
2 
2 
2 * 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
l, 
1 
1 
37 
Books read in English lessons. 
Title 
Joby 
The Day of the Triffids 
Walkabout 
The Goalkeeper's Revenge 
The Trouble with Donovan Croft 
The Seeds of Time 
The Diary of Anne Frank 
Typhoon 
Waters hip Down 
Cider with Rosie 
Of Mice and Men 
Animal Farm 
The Gun 
Z for Zachariah 
The Ghost of Thomas Kempe 
The Family at One End Street 
First Blood 
The Outsider 
Zoo in my Luggage 
3rd Year. 
Times 
mentioned 
5 
* 
4. 
* 
4 
* 
2 
* 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
Total number of books mentioned 19 
25 
